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Introduction
Welcome to the Safe Healing and Learning Spaces Reading Trainer’s Manual! 

This resource is to be used by a trainer to train Facilitators to deliver the Reading 

Intervention in a Safe Healing and Learning Space (SHLS). It is designed to be 

used with the SHLS Reading Trainee’s Handbook.

This manual contains 3 parts: 

Part 1: Information for the trainer to understand the content 

and prepare for the training

Part 2: Scripted Reading Training sessions

Part 3: Reading Training resources

The Reading and Math Intervention is one of the 4 components of 

the SHLS Toolkit. As illustrated in the diagram below, the SHLS Approach, the 

Social-Emotional Learning Intervention, the Parenting Skills Intervention, 

and the Reading and Math Intervention are complementary and contribute 

to the overarching goal, that children are safe, well and learning 

in emergencies.

READING
AND MATH 

INTERVENTION

SOCIAL-EMOTIONAL
LEARNING INTERVENTION

PARENTING
SKILLS

INTERVENTION

SAFE HEALING 
AND LEARNING

SPACES
APPROACH
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PART 1

Information 
for the Trainer
The first part of the Reading Trainer’s Manual provides 

you, the trainer, with information needed to understand 

the reading content and to train Reading Facilitators 

on how to deliver it. It is divided into 3 sections:

1 Background Information – This section provides 

information about the concept and competencies 

of reading.

2 Understanding the Tools – This section provides 

information about the structure of the SHLS 

Reading tools – the Reading Trainer’s Manual and 

the Reading Lesson Plan Bank.

3 Delivering the Reading Training – This section 

provides guidance on how to prepare for and deliver 

the training with fidelity.
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Background Information

What are the competencies of reading?

Reading clearly and with understanding requires many skills that are 

implemented simultaneously. For instance, to read and understand the sentence, 

“I ate an apple because I was hungry,’ you must be able to see the letters in each 

word, associate them with sounds, then blend those sounds together to make 

each word, while also recalling background knowledge of what those words 

mean and times you might have felt hungry, too. Those skills and many more are 

organized into categories that we call the ‘Competencies of Reading’.1 Below 

is a brief definition of each competency. Reading Facilitators in your training 

will also learn about these competencies and see how they relate to teaching 

reading in the SHLS.

1. Print concepts – When students have strong skills in print concepts, 

they can tell the difference between text and numbers or other symbols. 

They also understand how text works, including the features of a book 

(such as cover, author, illustrator, table of contents, chapter titles, etc.) 

and the direction in which we read.

2. Phonemic awareness – Words are made of individual sounds. Phonemic 

awareness, or sound awareness, is the skills that only deal with sounds. 

When students have strong phonemic awareness, they can separate and tell 

the difference between sounds. Phonemic awareness skills can be practiced 

with your eyes closed because they are all about what you hear, not what 

you see.

3. Phonics – Each written letter of the alphabet makes at least one sound. 

Phonics is the skills that connect the written letters to their sounds. When 

students have strong Phonics skills, they can connect sounds with the 

written symbols that represent them. Phonics skills are practiced with your 

eyes and ears because they are all about the relationship between what 

you see and what you hear.

1. Armbruster, B., Lehr, F. & Osborn, J. (2001). Put reading first: The research building blocks for 

teaching children to read. Jessup, MD: National Institute for Reading.

1
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4. Vocabulary – The understanding of words is what allows a person 

to communicate. This means being able to understand and use words 

in writing and speech. Vocabulary refers to the words that a student knows 

and can understand. Developing new Vocabulary involves hearing and 

seeing the word, then connecting that word to the object, living thing, 

or concept it represents.

5. Comprehension – Comprehension is the ability to understand the meaning 

carried by a text, spoken or written. Comprehension is the reason for reading 

because, without it, words heard or read are simply words – they do not 

give a message of any sort. All the other components of reading contribute 

to a student’s ability to comprehend a text. 

6. Fluency – Reading with Fluency means to read with appropriate expression, 

accuracy and speed. When students read with Fluency, they are able 

to understand the text. If they read too slowly, for instance, it is easy 

to forget the words at the beginning of the sentence by the time they get 

to the end. Readers must also have a large bank of words they can read 

quickly and accurately to make reading understandable. Similarly, if readers 

do not pay attention to the punctuation, the meaning of the text is not 

effectively communicated.

7. Writing – Writing is the ability to communicate ideas and express oneself 

through original text. It requires students to use the strategies learned 

in other components of reading. Learning to read and learning to write 

cannot be separated; the 2 must interact and support each other.
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PRINT CONCEPTS Example activities

Emerging • Distinguish writing from decoration/art/numbers
• Hold text properly, differentiating top from bottom, and 

understanding how it opens
• Identify the cover and title of a book
• Know where to begin reading in a text
• Know where to begin reading on the page
• Follow words from left to right, top to bottom, and page by page

Sharing reader’s thinking 
(modeling)

Tracking words

Identifying punctuation

Developing • Recognize the distinguishing features of a sentence (i.e. first 
word, capitalization, ending punctuation)

• Recognize author, illustrator, and main parts of a book
• Recognize and identify words, sentences, and paragraphs
• Know where to go next after finishing a line of reading
• Distinguish different types of text (prose, poetry)
• Identify the first and last letters in a word

PHONEMIC AWARENESS Example activities

Emerging • Recognize and separate sounds in spoken language (words, 
syllables, phonemes)

• Identify the number of sounds in a word
• Recognize and produce rhyming words and words that begin 

or end with the same sound
• Blend syllables and/or individual sounds together to make a word
• Substitute sound(s) in a word to make a new word
• Distinguish long from short vowel sounds in spoken single-

syllable words

Tapping out

Changing the sound to make 
a new word

Clapping syllables

Developing • Identify the number of sounds in a word, including complex 
sounds and letter combinations in spoken language (digraphs, 
letter combinations, long vowels)

• Recognize and separate sounds in spoken language (initial, 
medial vowel, and final phonemes in a single syllable word)

• Blend syllables and/or individual sounds together to make more 
complex words

• Recognize and produce rhyming words

Reading Competencies 
Levels: Emerging, Developing
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PHONICS Example activities

Emerging • Name the letters in one’s own first name
• Give names and sounds of the letters of the alphabet
• Match sounds to the letters that represent them
• Decode regularly spelled, 1-syllable words, including those with 

digraphs or long vowels

Letter–keyword–sound

Decoding and encoding

Tapping out to read and write

Hear and write

Secret code
Developing • Demonstrate automaticity in recognizing and naming letters and 

corresponding sounds in the alphabet
• Decode regularly spelled, 1- or 2-syllable words, including those 

with digraphs or letter combinations
• Segment multi-syllable words into individual syllables
• Identify common letter combinations in 1- or 2-syllable word

VOCABULARY Example activities

Emerging • Use words common to students’ own experiences and 
environment in oral language

• Match words to pictures, objects, etc.
• Match words in a text to the corresponding illustrations
• Read and understand frequent, regularly spelled 1-syllable words
• Use letter-sound knowledge to read new words

Matching pictures to words

Previewing vocabulary in a text

Labeling

Letter–keyword–sound

Developing • Read and understand frequent, regularly spelled 1- and 2- 
syllable words

• Match simple synonyms and antonyms
• Use letter-sound knowledge to read new words

COMPREHENSION Example activities

Emerging • Put events of a story in order (using pictures or text)
• Ask and answer simple factual questions about a text
• Connect text to one’s own life
• Make simple predictions based on illustrations, personal 

experience, and/or story events
• Retell a story in one’s own words and/or own language (verbally, 

acting out, drawing) including beginning and ending events

Illustrate the text of the day

Act it out

Asking and answering 
questions

Retelling

Developing • Answer questions about the 5Ws (who, what, when, where, why)
• Identify the relationships between characters in a text
• Identify story problems or conflicts and their resolutions
• When reading aloud, notice when simple sentences don’t make 

sense
• Retell a story in one’s own words and/or own language
• Connect text to one’s own life and/or other texts
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FLUENCY Example activities

Emerging • Read sight words with automaticity
• Reread simple sentences or texts with fluency (accuracy, 

appropriate speed, and expression)

Sight words

Re-reading

Reading with a partner

Using punctuationDeveloping • Develop automaticity with the most frequent words and 
sight words

• Read ability-appropriate texts with increasing fluency
• Begin to express meaning while reading aloud using changes 

in voice, speed, etc.

WRITING Example activities

Emerging • Represent sounds with letters
• Write the letters in one’s own name
• Write letters of the alphabet
• Fill in missing letters to complete a word
• Use invented spelling
• Write letters and basic 1-syllable words dictated by the Facilitator
• Label drawings

Labeling and captioning 
pictures

Tapping out to write

Hear and write

Developing • Complete sentence starters and question stems with 
original endings

• Order words to make sentences and sentences to make 
a paragraph

• Write simple sentences
• Write descriptions of an original picture using 1–5 words
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Understanding the Tools

The Reading Intervention

Reading in an SHLS is designed to develop and strengthen the competencies 

of reading and foster a love for reading in children and adolescents, in  

a safe, predictable and nurturing environment. The toolkit provides content 

for a 9-month intervention cycle. It is recommended that children attend 

30 minutes of Reading and 30 minutes of Math lessons, 5 times a week.2

There are 2 reading levels based on students’ prior knowledge – ‘emerging’ and 

‘developing’ – for which the Scope and Sequence and Reading Competencies 

are defined. The levels are loosely based on international standards for 

primary level grades 1 and 2 but do not correspond exactly. The ‘emerging’ 

level includes early readers who still need support in basic letter sounds, word 

decoding, comprehension, vocabulary, and fluency skills. The ‘developing’ 

level includes readers with an understanding of most basic letter sounds and 

reading strategies, who need extra support with more complex sounds, words, 

and comprehension tasks. Training and instructional resources are only 

provided for the ‘emerging’ level.

The Reading Trainer’s Manual

The Reading Trainer’s Manual provides scripted guidance to deliver the 

2-phase Reading Training to Reading Facilitators. The first phase is 2 days 

long, and must be delivered before Facilitators start Reading Lessons in the 

SHLS. The second phase is a 1-day training designed to provide Facilitators 

with the specific skills and knowledge they need after the initial 3 months 

2. The Reading Trainer’s Manual and the Reading Lesson Plan Bank are designed for 30-minute 

lessons, 5 times a week. This delivery schedule should be contextualized as required.

2

READING
AND MATH 

INTERVENTION

30-MINUTE 
MATH LESSON

30-MINUTE 
READING LESSON + =
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of the intervention. It is essential for you to study the training sessions and 

resources in advance and follow the script in the Reading Trainer’s Manual 

to ensure that the content is delivered accurately and in the allocated time.

Resources and handouts are provided at the end of the Trainer’s Manual. 

Trainees will receive the Reading Trainee’s Handbook, which is a compilation 

of key information and handouts to be used by trainees during the training, and 

as a reference tool for when they start delivering the content.

All sessions in the Reading Training are important for preparing Facilitators 

to teach reading in the SHLS program. All sessions are interactive and 

informative, focusing on the key reading teaching strategies, review of the 

Reading daily lesson plan, and ample time to practice delivering the lessons.

Each training session is divided into 2 parts:

1. Training session summary – The ‘training session summary’ at the 

beginning of each training session provides a quick reference for key 

information about the training session, including: training session objectives, 

key messages, sensitivity notes, duration, resources required, preparation 

required and training session overview.

2. Steps to follow – The ‘steps to follow’ section under the Training session 

summary provides the script you must follow to deliver the training session. 

All the training sessions, except the first and last session, follow a 4-part 

structure – Warm-up, Present, Practice, and Apply.

Reading Lesson Plan Bank

The Reading Lesson Plan Bank contains all the instructional content for Reading 

Facilitators to deliver 30-minute reading lessons to children in the SHLS. It has 

3 sections:

1. Core resources – Scope and Sequence and Reading Competencies

The Scope and Sequence is a detailed plan of what to teach, how 

to teach it and in what order in the 9-month Reading Intervention. 

It is important to teach reading in the explicit and sequenced manner 

outlined here.
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The Reading Competencies contain level-specific skills that develop 

each reading competency. The Reading Competencies are used to guide 

and measure teaching because they include the essential skills students 

need to become strong readers.

For reference, the Scope and Sequence for the Emerging and Developing 

leels is provided in Resource 3a and 3b of this Reading Trainer’s Manual. 

The Reading Competencies listed above can also be found in Resource 4.

2. Daily lesson plans – The daily lesson plans in the Reading Lesson Plan 

Bank provide prescriptive guidance for the 30-minute lesson. They are 

highly structured 30-minute plans that target the skills early readers need 

to become successful readers. Daily lesson plans are provided for the 

first 12 weeks.

Each Reading daily lesson plan is divided into 2 parts:

i. Lesson summary – The ‘lesson summary’ provides a quick reference for 

key information about the lesson, including: ability level of children, topic, 

week number, lesson number, duration, learning objectives, resources 

required, preparation required, sensitivity notes and the lesson overview.

ii. Steps to follow – The ‘steps to follow’ section under the lesson summary 

provides the guidance that the Reading Facilitator must follow to deliver 

the daily lesson plan. Please note that the daily lesson plans follow the 

same structure as the training sessions in the Reading Trainer’s Manual.

Each lesson is divided into 4 sections – Warm-up, Present, Practice, 

Apply – and each section contains the same activities.

Warm-up – This section contains the Introduction (2 minutes), where 

students learn what they will encounter in the lesson.

Present – This section contains the:

 – Letter–keyword–sound (3 minutes), where students are introduced 

to the printed form and sound of the new concept (letter/digraph/

letter combination) of the day, as well as a keyword to help students 

remember the sound.

 – Air writing (2 minutes), where students practice writing the letter/

digraph/letter combination in different ways, beginning by ‘writing’ 

with 2 fingers in the air.
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Practice – This section contains the:

 – Text study (10 minutes), where students read a short, decodable 

story or poem that includes the new concept, high frequency, and 

sight word of the day. Each day of the week they read the text 

with a different objective, deepening Comprehension, Vocabulary, 

and Fluency.

 – Sight words (2 minutes), where students are introduced to the sight 

word of the day, locate it in the decodable text and spell it aloud. 

In their copy books, they may also write the sight word of the day.

Apply – This section contains the:

 – Apply activity (8 minutes, rotating), where students engage 

in a fun activity that practices the new concept of the day, as well 

as previously learned letters/digraphs/letter combinations. 

This is an opportunity for students to reinforce skills in a new way, 

as well as for Facilitators to observe students’ progress.

3. Weekly lesson plans – Weekly lesson plans in the Reading Lesson 

Plan Bank provide information about the letter, keyword, sound and text, 

as well as the lesson objectives and activities for each day of the week. 

They identify topic, level and week at the top of each page. Weekly lesson 

plans are provided for weeks 13–36. The Reading Facilitator must 

use them to deliver daily lessons in the same format as the daily lesson 

plans delivered in the first 12 weeks.
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Delivering the Reading Training

Training Techniques

The Reading Training uses the following techniques to deliver the training, using 

an active, participatory approach:

• Assessment (during group/pair work) – Walk around the room and listen 

to what the groups are discussing and/or writing, to check that groups are 

focused and have a clear understanding of the task. If a group is having 

difficulties, clarify the directions and purpose of the task or ask additional 

questions to the group to help start meaningful conversation. When giving 

feedback on something the trainees should change, give clear, concise, and 

constructive feedback.

• Using a flipchart/blackboard – Use the flipchart/blackboard as needed 

to highlight key points during the training.

• Brainstorming – In a brainstorming session, trainees must produce as many 

answers to a question as they can. This can take place during whole group 

discussions, group work, or pair work. Pose a clear question or issue; trainees 

should share ideas out loud without interruption or criticism. All ideas should 

be accepted. Summarize all responses at the end.

• Notice Board – It is likely that trainees will ask important questions or bring 

up new topics that need time for discussion. If the particular exercise does 

not pertain to the topic raised or if there is not enough time to discuss it 

at that moment, write the question/topic on a flipchart called the ‘Notice 

Board’ to save for later.

• Group work – Group work offers an opportunity for all people to participate 

in an activity, which may not always be the case in large whole group 

activities and discussions. Give clear instructions, involve all group members 

in the activity, assign roles in the group and promote collaboration, 

not competition.

• Pair work /Turn and talk – In a ‘turn and talk’, trainees turn to the person 

sitting next to them and talk about something, fill out a handout, or discuss 

a question. One strategy to further promote active listening is to have each 

3
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person report back to the whole group on what their partner said during their 

discussion or activity.

• Role Play – Use role plays to identify best practices, discourage, harmful 

actions, prompt recollection of past experiences and empathize with students 

currently in a similar situation. In this manual, most role plays take place 

in small groups so that everyone has the chance to participate as an actor.

• Energizers – Energizers should encourage physical movement, interactions, 

laughter, and fun, as well as learning. You can also ask for a volunteer 

to prepare and lead an energizer for the following day.

Preparation for the Reading Training

1. Get to know the trainees – Prior to the SHLS Reading Training, gather 

relevant information to understand the trainees. The SHLS Manager or the 

person who designed the SHLS Program should be able to provide you 

with background information about the trainees to ensure that the content 

is aligned with their context and culture, and is sensitive to their identities, 

abilities and experiences.

2. Study and contextualize the SHLS Reading Trainer’s Manual – 

In order to deliver a high-quality training, study the Reading Trainer’s Manual 

thoroughly and familiarize yourself with the content of the sessions. While 

studying the resource, use what you have learned about the trainees 

to contextualize the content and delivery to the profile of the trainees and 

the local context. Look out for specific guidance for adaptation in the 

training sessions.

3. Select an appropriate venue – Select a venue where the training can take 

place undisturbed. It should have space for all the trainees to sit and perform 

the whole group and small group activities comfortably.

4. Gather materials required – Gather all necessary materials for the training 

in advance. Use Resource 2: Materials required for Reading Training for 

this purpose. You may need to adapt some of the materials to the context 

or substitute them with local alternatives that are more readily available 

or more appropriate for the activity.
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5. Study and adapt the proposed Reading Training Agenda – Study the 

proposed agenda before each of the 2 phases of the training. Each session 

is labeled ‘Required’ or ‘Recommended’. The ‘Required’ sessions must 

be covered in their entirety. The ‘Recommended’ sessions can be omitted 

entirely or revised for time and content in order to align with the overall 

training plan.
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PART 2

Reading Training 
Sessions – 
Phase 1
Training Objectives

Upon completing the 2-day Phase 1 Reading Training, 

Facilitators of the Reading Intervention in the SHLS will 

be able to:

1 Understand the importance of teaching students 

key skills in each of the competencies of reading.

2 Use the reading tools of the SHLS Toolkit effectively.

3 Deliver active, fun and rigorous daily lessons that 

build reading skills.

4 Develop students’ speaking and thinking 

skills through effective reading activities and 

questioning strategies.
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Proposed Training Agenda  
for the Reading Training

This training is planned for 2 days with 10 hours, 35 minutes of required 

training. Adapt the training agenda below. The sessions marked as ‘Required’ 

must be delivered in their entirety, and the ‘Recommended’ sessions can 

be omitted entirely or modified for time and content.

DAY ONE

Priority Session Duration Session objectives

By the end of this session, trainees will be able to:

Recommended Reading Training 
Session 1: 

What is Reading?

40 minutes • Understand and articulate the importance of learning 
to read.

• Reflect on personal experiences of learning to read.

Required Reading Training 
Session 2: 

Competencies 
of Reading

45 minutes • Brainstorm what skills are needed to read and 
understand text.

• Articulate how the competencies of reading combine 
to create a strong reader.

Required Reading Training 
Session 3:

Reading Lesson 
Materials 

1 hour • Examine and find key information in the Scope and 
Sequence for Reading instruction.

• Explore the Reading daily lesson plans and articulate 
how the sections support the competencies of reading.

Recommended Break 20 minutes

Required Reading Training 
Session 4:

Reading Daily 
Lesson Plan

1 hour • Participate in and identify the key activities in an SHLS 
Reading daily lesson plan.

Required Reading Training 
Session 5:

Saying and 
Separating Sounds

1 hour • Say the standard sound and keyword for the letters 
of the alphabet.

• Separate the sounds in a simple word by tapping them out.

Recommended Break 20 minutes

Required Reading Training 
Session 6:

Introduction and 
Letter-Keyword-
Sound

45 minutes • Deliver the Introduction and letter–keyword–sound 
activities of the daily reading lesson. 

• Understand the purpose of letter–keyword–sound in the 
daily reading lesson.
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Required Reading Training 
Session 7:

Air Writing

45 minutes • Understand the purpose of air writing in the daily 
reading lesson.

• Deliver the ‘Air writing’ activity of the daily reading lesson.

Recommended Reading Training 
Session 8:

Reflection and 
Conclusion

20 minutes • Reflect on and articulate the benefits to student learning 
of the daily reading lesson.

DAY TWO

Priority Session Duration Session objectives

By the end of this session, trainees will be able to:

Recommended Reading Training 
Session 9:

Welcome and Review

45 minutes • Review the key activities in the reading daily lesson plan 
learned in training Day 1 and articulate how they can 
impact on student learning.

• Preview the contents of training Day 2.

Required Reading Training 
Session 10: 

Daily Reading 
Lesson

1 hour • Participate in and identify the key activities in an SHLS 
daily reading lesson.

Recommended Break 20 minutes

Required Reading Training 
Session 11:

Text Study

1 hour, 
10 minutes

• Deliver the ‘Text study’ activity of the daily reading lesson.

Required Reading Training 
Session 12:

Sight Words

40 minutes • Deliver the ‘Sight word’ activity of the daily reading lesson.

Recommended Break 20 minutes

Required Reading Training 
Session 13:

‘Apply’ Activities

1 hour, 
30 minutes

• Deliver the ‘Apply’ activities of the daily reading lesson.

Required Reading Training 
Session 14:

Reading 
Lesson Practice

1 hour • Read and follow the SHLS Reading lesson plan in order 
to deliver a full lesson.

Required Reading Training 
Session 15:

Reflection and 
Conclusion

45 minutes • Identify strengths in reading instruction.
• Make a plan for reading lesson delivery.
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Reading Training Session 1: 
What is Reading?

Training session summary | Duration: 40 minutes

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Articulate the importance of learning to read.

• Reflect on personal experiences of learning 

to read.

KEY MESSAGES

• Reading is not just saying the words on a page. 

Reading requires an understanding of sounds and 

the meanings that those sounds carry when they 

are put together.

• The SHLS Toolkit includes reading because 

reading: 1) develops language skills; 2) opens 

up the world to students; 3) enhances social 

skills; 4) increases students’ future opportunities; 

5) brings families together.

• Students need to learn specific skills in order 

to determine the sounds and meanings of words 

and text passages.

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. 

Understand that the concepts and strategies in this 

session may be new for trainees and that they will 

learn best in an environment that is positive, inclusive, 

and builds confidence. This means using kind and 

supportive language, ensuring that women and men 

have equal opportunities to participate, and that all 

trainees and trainers treat each other with respect.

RESOURCES REQUIRED

• Reading Trainee’s Handbooks

• Board and chalk/flipchart and marker

• Paper and pens/pencils

• Resource 1a: Proposed Reading Training Agenda

PREPARATION REQUIRED

• Adapt Resource 1a: Proposed Reading 

Training Agenda

• Print copies of the Reading Trainee’s Handbook 

for all trainees

• Write the objectives of the training (see page 20 

for training objectives) on the flipchart large 

enough for all trainees to read. Mount the 

objectives on the wall.

• Write the objectives of the session (see above) 

on flipchart paper large enough for all trainees 

to read. Mount the objectives on the wall.

• Write ‘Notice Board’ on the top of a flipchart 

paper and post it on the wall in a place accessible 

by all trainees.
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Steps to follow

Welcome

Activity: Welcome and setting expectations | Time: 5 minutes | Arrangement: Whole group

1. Welcome trainees to the Reading Training.

2. Give each trainee a copy of the Reading Trainee’s Handbook.

3. SAY > In the next 2 days, you will learn a new approach to teaching reading. 

In Safe Healing and Learning Spaces (SHLS), reading is taught in a clear and 

structured way. This ensures that students do not lose any valuable learning 

time when they are out of a traditional school classroom.

4. Present the objectives of the training to the trainees. Trainees can follow 

along by reading page 6 of the Reading Trainee’s Handbook.

NOTE FOR THE TRAINER > Ensure that the flipchart with the objectives written 

clearly is mounted on the wall or displayed in the training room so that all trainees can 

easily read it.

• Write the following questions on the board or on 

the flipchart:

• Think about all the times you use reading during 

a single day. What are the things that you read?

• How does reading help you complete all your 

daily tasks?

TRAINING SESSION OVERVIEW

In this session, the trainer presents trainees with 

the objectives for the training and guides a discussion 

on the uses of reading in daily life. Then, trainees 

discuss the importance of learning to read and 

the presenter shares the SHLS key reasons for 

learning to read. Trainees reflect on the key reasons 

in small groups and then share their memories 

of learning to read.
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5. Tell trainees that they are all here to learn together.

Co-creating rules

Activity: Co-creating rules | Time: 15 minutes | Arrangement: Whole group

1. Explain that over the next few days we will be spending a lot of time 

together, getting to know one another very well and learning about sensitive 

topics. In order to get the most out of the training, the training space needs 

to be a ‘safe space’.

2. ASK > What do you think a ‘safe space’ means?

3. SAY > A ‘safe space’ is a place where all trainees are welcome to come 

and express themselves comfortably, without fear of judgment, exclusion, 

harassment or violence. To ensure that this is a safe space, we must create 

a set of rules which all of us should follow.

4. Share an example of how the first rule could be confidentiality, where 

we agree to not share anything discussed in this safe space with anyone 

outside the group – not even close family and friends.

5. Have trainees share rules that they want included as the rules for the 

training.  Have a trainee write them on the flipchart.

6. The following rules are important to include so, if they are not mentioned 

by trainees, elicit them through questions or share them as more examples:

• Respect each other’s opinions and experiences.

• Leave all biases outside the safe space.

• Listen to one another.

• Participate fully.

Objectives of Reading Training

By the end of this training trainees will be able to:

• Understand the importance of teaching students key 
skills in each of the competencies of reading.

• Use the reading tools of the SHLS Toolkit effectively.
• Deliver active, fun, and rigorous daily lessons that build 

reading skills.
• Develop students’ speaking and thinking skills through 

effective questioning and reading activities.
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7. Have all trainees agree to the set of rules.

8. Point to the Notice Board flipchart paper posted on the wall.

9. SAY >

• When we are learning together, questions or concerns may come up that 

we don’t have time to discuss immediately. That’s why we have a Notice 

Board. The Notice Board is the paper posted on the wall there.

• At any point during our training, you can ask a question or state a concern 

that I might put on the Notice Board. That way, we can stay on task during 

our session and will be sure to review what you have written at the end 

of the day or later in the training.

Present

Activity: Key reasons for learning how to read | Time: 10 minutes 

Arrangement: Whole group

1. Present the objectives of the session to trainees: 

2. SAY > There are so many ways that we use reading in our daily lives! Knowing 

this, why do you think it is important for us to teach reading to our students?

3. Give trainees 10 seconds to think silently. Ask them not to consult their 

Handbooks. They should think about the importance of reading in their own 

lives and relate that to students!

4. Invite trainees to turn to a partner and discuss for 5 minutes.

NOTE FOR THE TRAINER > At any point during the session, if there are questions 

or concerns or clarifications that cannot be addressed during the current session (because 

there is not enough time, you need more information, or it is not related to the topic of the 

session), tell trainees that it will be addressed later in the training and write it down on the 

Notice Board flipchart paper. Remember to address everything on the Notice Board before 

the end of the training.

Reading Session 1

By the end of this session trainees will be able to:

• Articulate the importance of learning to read.
• Reflect on personal experiences of learning to read.
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5. After trainees have discussed their responses, SAY >

• Turn to page 8 of the Reading Trainee’s Handbook and follow along. SHLS 

outlines 5 key reasons that it is important for children to learn to read:

• It develops language skills – The more students read and understand 

different texts, the more they learn new vocabulary and new ways 

to express themselves.

• It opens up the world – Many of our students have not experienced the 

world outside their homes, families, and personal experiences. Reading and 

writing allow students to learn about different cultures, times, and places. 

Texts students read can be about real or imagined settings, and can take 

place at any point in time. This opens students’ minds and encourages their 

creativity and self-expression.

• It can enhance social skills – Knowing and engaging with texts can be a 

social activity. When students have a text to explore and discuss, they can 

share their thoughts and feelings with others more easily.

• It increases future opportunities – When students have strong reading 

skills, they can continue to higher levels of education and become qualified 

for jobs that fit their interests, skills, and goals.

• It is good for the whole family – Students are always eager to share 

what they know. When students learn strong reading skills, they can share 

those skills with their parents and siblings. In the future, students can read 

to their own children. Reading together makes families more connected and 

invested in each other’s learning.

6. Have trainees get into pairs to discuss the next question.

7. ASK > Are there any benefits of learning to read that you would add 

to this list?

8. After 5 minutes of discussion, ask the pairs to share what they would add 

to the list (if anything).

9. SAY > Every person uses reading in different ways, but we all believe 

reading is a very valuable skill. In SHLS, we teach reading in a safe, nurturing, 

and predictable environment for students. The reading lessons support this 

by being fun and interactive, but also structured.

10. Invite trainees to move back to their seats.
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Apply

Activity: Reflecting on experiences of learning to read | Time: 10 minutes 

Arrangement: Whole group; Pairs

1. ASK >

• What did your teachers do when teaching reading?

• What did you do when you were learning?

• Did you enjoy learning to read or was it difficult?

• When did you feel confident in your reading?

2. Give trainees 10 seconds to think about their responses.

3. Have trainees turn to a partner to discuss their responses.

4. Circulate around the room as partners discuss for 5 minutes.

5. After 5 minutes, invite 2–3 volunteers to share short memories of their 

experiences of learning to read.
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Reading Training Session 2: 
Competencies of Reading

Training session summary | Duration: 45 minutes

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Brainstorm what skills are needed to read and 

understand text.

• Articulate how skills in all the competencies 

of reading combine to create a strong reader.

KEY MESSAGES

• Reading is not just saying the words on a page. 

Reading requires an understanding of sounds and 

the meanings that these sounds have when they 

are put together to make words and text passages.

• Students need to learn specific skills in order 

to determine the sounds and meanings of words 

and text passages.

• Reading competencies are categories used 

to organize student reading skills and make sure 

that students can read words, write words, and 

understand texts.

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. 

Understand that the concepts and strategies in this 

session may be new for trainees and that they will 

learn best in an environment that is positive, inclusive, 

and builds confidence. This means using kind and 

supportive language, ensuring that women and men 

have equal opportunities to participate, and that all 

trainees and trainers treat each other with respect.

RESOURCES REQUIRED

• Reading Trainee’s Handbook

• Board and chalk/flipcharts and markers

• Paper and pens/pencils
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PREPARATION REQUIRED

• Write the following text on the board: 

• ADAPT > ‘Books about trucks’ to ‘books about…’ 

a topic young boys in your context would like 

to read about.

• Write the objectives of the session on flipchart 

paper large enough for all trainees to read. Mount 

the objectives on the wall.

TRAINING SESSION OVERVIEW

In this session, the trainer and trainees read a passage 

and discuss what skills they use to read. Then, 

trainees review the competencies of reading and how 

they combine to make a strong reader. Finally, trainees 

return to the reading passage and discuss what 

competencies they use for reading.

I love to read. When I read, I go 

to different worlds and meet new 

people. It is so much fun! I like to 

read to my younger brother. He likes 

books about trucks and I like books 

about animals. What is your 

favorite type of book to read? 

Steps to follow

Warm-up

Activity: Discussing skills needed to read | Time: 5 minutes | Arrangement: Whole group

1. Present the objectives of the session to trainees:

Reading Training Session 2

By the end of this session trainees will be able to:

• Brainstorm what skills are needed to read and 
understand text.

• Articulate how skills in all the competencies of reading 
combine to create a strong reader.
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2. Ask trainees to read the passage on the board, silently, and give a thumbs up 

when they are finished reading.

3. Circulate around the room as trainees read.

4. When trainees have finished reading, ask one volunteer to read the 

passage aloud.

5. ASK > What skills did you use to read this passage? Think about what 

you did to read the words and what you needed to know to understand the 

message in the passage.

6. Invite 2–3 trainees to share responses.

Example answers:

 – I’ve seen these words before so I was able to read them.

 – I sounded out the words.

 – I thought about why I like to read.  

 – I know what the words mean so I was able to understand.

7. Thank trainees for their thoughtful responses.

8. Tell trainees that, in the lessons, they will be teaching students how to read 

words they do not know, to determine the meanings of new words, read 

passages like this clearly, and write their own passages.

Present

Activity: Competencies of reading | Time: 15 minutes | Arrangement: Whole group

1. Tell trainees that in SHLS, the skills they used to read the passage can 

be organized into categories. Together these 7 categories are called the 

competencies of reading.

2. SAY >

• Every experience of learning to read is different, but there are common 

strategies for teaching reading too. This is because all readers need certain 

reading skills to read and understand text.

• As instructors of young readers, we will know the following:

 – All children can learn to read.

 – Reading skills can be separated into 7 major groups called the 

competencies of reading.
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 – Students need instruction that includes all competencies of reading.

 – Students need many opportunities to practice reading skills.

 – Students need to feel comfortable and supported as they 

learn to read.

 – Speaking, hearing, and writing also contribute to learning to read.

• In this training, we will learn more about how to teach reading 

in a supportive way, with all the reading competencies included. Students 

will speak, listen, read, and write with each other and learn together.

3. Tell trainees that each lesson they teach will include skills in the 

competencies of reading.

4. On the board, write:

• Print concepts

• Phonemic awareness

• Phonics

• Vocabulary

• Comprehension

• Fluency

• Writing

5. Ask 7 volunteer trainees to each read one reading competency and its 

definition (found on page 10 of the Reading Trainee’s Handbook) aloud.

6. After each reading competency definition is read aloud, add the following 

definition summaries to the board:

• Print concepts – text direction and structure

• Phonemic awareness – sounds

• Phonics – letters

• Vocabulary – word meanings

• Comprehension – text understanding

• Fluency – clarity

• Writing – self-expression

7. SAY > To summarize, these are all the things students need to know 

to be strong readers. They need to know – the sounds in language, the letters 

and the sounds they make, the meanings of words, how to read clearly, 

how to understand different texts, and how to express themselves  

in writing.

8. Tell trainees that there are different reading skills that build this knowledge. 

Each of the lessons they teach will include the key skills.

TIP > Do not erase the 

Warm-up passage
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Practice

Activity: Determining skills necessary for reading | Time: 15 minutes 

Arrangement: Small groups

1. Invite trainees to look at the warm-up passage again.

2. Tell trainees that they will think about how they used the competencies 

of reading to read this passage.

3. Break trainees into small groups of 3–4.

4. SAY >

• All the skills that you used to read this passage are part of the competencies 

of reading. In your groups, think about how you use your understandings 

of text direction and structure, sounds, letters, word meanings, clear reading 

and thinking (or understanding) skills to read this passage.

• For example, I use my understanding of text direction and structure 

to read the passage from left to right and know where to go after I get 

to the end of one line of text.

5. Give groups 5 minutes to discuss.

6. After 5 minutes, ask the groups to choose one representative 

to summarize their discussion. Invite each representative to share 2–3 skills 

their groups discussed.

Example answers:

 – Thinking about where they have seen some of the vocabulary 

words before.

 – Thinking about personal experiences with reading.

 – Knowing the letters and their sounds.

 – Understanding punctuation.

 – Blending sounds/syllables together.

7. Thank groups for their hard work and invite trainees to return to their seats.
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Apply

Activity: Revisiting experiences of learning to read | Time: 10 minutes  

Arrangement: Whole group; Pairs

1. Ask trainees to think back to their experiences of learning to read and 

consider how they learned the skills they heard, for the competencies 

of reading.

2. Invite trainees to turn to someone sitting near them to discuss, for 2 minutes.

3. Invite trainee volunteers to share how they learned the reading skills, for 

5 minutes.

4. Ask trainees what skills they think students may already have, and discuss 

with a partner, for 2 minutes.

5. Invite trainee volunteers to share their responses for 5 minutes.

6. Present a summary of the session. SAY > 

• We all have different experiences of learning to read, but as readers, we all 

have developed skills in the competencies of reading. Through the SHLS 

lessons, students will learn skills in the competencies of reading and 

become strong readers!

7. Thank trainees for their active participation.
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Reading Training Session 3: 
Reading Lesson Materials

Training session summary | Duration: 1 hour

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Examine and find key information in the Scope and 

Sequence for reading instruction.

• Explore the Reading daily lesson plans and 

articulate how the sections support the 

competencies of reading.

KEY MESSAGES

• The Reading daily lesson plan is based 

on a document call the Scope and Sequence. Each 

section of the Reading daily lesson plan practices 

different skills around specific letters, words, and 

text of the day.

• The Reading daily lesson plan includes practice 

of skills in all the competencies of reading.

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. 

Understand that the concepts and strategies in this 

session may be new for trainees and that they will 

learn best in an environment that is positive, inclusive, 

and builds confidence. This means using kind and 

supportive language, ensuring that women and men 

have equal opportunities to participate, and that all 

trainees and trainers treat each other with respect.

RESOURCES REQUIRED

• Board and chalk/flipcharts and markers

• Paper and pens/pencils

• Reading Trainee’s Handbooks

• Reading Lesson Plan Banks

PREPARATION REQUIRED

• Write the objectives of the session on flipchart 

paper large enough for all trainees to read. Mount 

the objectives on the wall.

• Print copies of the Reading Lesson Plan Bank for 

each trainee.

• Study the Reading Scopes and Sequences 

(Resources 3a and 3b) and Reading 

Competencies (Resource 4).

TRAINING SESSION OVERVIEW

In this session, the trainer and trainees explore the 

materials provided for the SHLS reading classes. 

Then, trainees work in pairs to complete a treasure 

hunt of the reading lesson materials. Finally, trainees 

reflect on the materials and how they will help 

students learn strong reading skills.
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Steps to follow

Warm-up

Activity: Introduction to the Reading Lesson Plan Bank | Time: 5 minutes 

Arrangement: Whole group

1. Present the objectives of the session to trainees:

2. Remind trainees that reading instruction is organized into the 

7 competencies of reading: Print concepts (text direction and structure), 

Phonemic awareness (sounds), Phonics (letters and the sounds they 

make), Vocabulary (word meanings), Comprehension (text understanding), 

Fluency (reading clarity), and Writing (self-expression).

3. Pass out copies of the Reading Lesson Plan Bank to each trainee.

4. Tell trainees that these materials reflect what they will teach students 

throughout their time in the SHLS.

5. Ask trainees if they have any questions. Address questions now or note 

them on the Notice Board for later.

Reading Session 3

By the end of this session trainees will be able to: 

• Examine and find key information in the Scope and 
Sequence for reading instruction.

• Explore the Reading daily lesson plans and articulate 
how the sections support the competencies of reading.
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Present

Activity: Review of the Reading Lesson Plan Bank | Time: 20 minutes 

Arrangement: Whole group

1. SAY > The Reading Lesson Plan Bank will be your guide for what is taught 

each day in the SHLS reading classes. This book includes several tools. 

Today, we will focus on the Reading Competencies, Scope and Sequence, 

and Reading daily lesson plans.

2. Ask trainees to turn to page 12 of the Reading Trainee’s Handbook 

and follow along.

3. Describe the Reading Competencies.

READ ALOUD >

Reading competencies

The Reading Competencies are broken down into level-specific skills that 

develop each competency. These skills are used to guide and measure 

teaching because they include the essential skills students need to become 

strong readers. In SHLS, there are 2 learning levels based on students’ prior 

knowledge. The levels are loosely based on international standards for primary 

level grades 1 and 2 but do not correspond exactly.

Learning Levels for Reading

Emerging Early readers who still need support in basic letter sounds, 
word decoding, comprehension, vocabulary, and fluency skills.

Developing Readers with an understanding of most basic letter sounds and 
reading strategies, who need extra support with more complex 
sounds, words, and comprehension tasks.

4. Ask trainees to turn to page 10 of the Reading Lesson Plan Bank for 

the Reading Competencies. Trainees should not study the Reading 

Competencies carefully at this point. This is just an opportunity for them 
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to see what the Reading Competencies look like and where they are in the 

Reading Lesson Plan Bank.

5. Ask trainees to return to page 12 of the Reading Trainee’s Handbook.

6. Describe the Scope and Sequence.

READ ALOUD >

Scope and Sequence

The Scope and Sequence tells us the student learning objectives for each 

lesson, including what letters and words are taught. It outlines what to teach, 

how to teach it and when to teach it.

The SHLS program provides a Scope and Sequence for both the emerging and 

developing levels of reading.

In the emerging and developing scopes and sequences, the first 5 weeks are 

dedicated to reviewing skill-building. The following weeks are spent learning and 

reviewing new content.

7. Ask trainees to turn to page 13 of the Reading Lesson Plan Bank for the 

Scope and Sequence. Trainees should not study the Scope and Sequence 

carefully at this point in the session. This is just an opportunity for them 

to see what the Scope and Sequence looks like and where it is in the 

Reading Lesson Plan Bank.

8. Ask trainees to return to page 12 of the Reading Trainee’s Handbook.

9. Describe the Reading daily lesson plan. 

READ ALOUD >

Daily lesson plans 

The daily lessons in the Reading Lesson Plan Bank are used to teach reading 

each day. The SHLS program provides a Scope and Sequence for both the 

emerging and developing levels, but lesson plans for only the emerging level. 

Daily lesson plans are provided for the first 12 weeks. For the remainder of the 

weeks, weekly plans will guide what is taught over each week.

TIP > You can also 

ask a trainee volunteer 

to read aloud.

TIP > You can also 

ask a trainee volunteer 

to read aloud.
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The first 5 weeks of plans for the emerging level focus on ‘pre-reading’ skills. 

These are skills focused on vocabulary building and understanding sounds. 

These lessons will be different from the lessons for the rest of the program and 

can be followed easily as they are written. After these 5 weeks, the lessons will 

be structured similarly each day.

The structured daily lessons for weeks 6–12 incorporate teaching strategies and 

activities that teach key reading skills and get students excited about reading. 

Each lesson is roughly 25 minutes long and the learning objectives are drawn 

from the Scope and Sequence.

The lessons follow the same pattern throughout each week:

Day Activity

1 New letter 1

2 Review new letter 1

3 New letter 2

4 Review new letter 2

5 Review both new letter 1 and 2

How to read a lesson plan

The first page of every lesson contains the lesson summary which includes the 

students’ level, topic, week number, lesson number, duration, learning objectives, 

resources required, preparation required (including what to put on the board for 

the lesson), sensitivity notes and the lesson overview (including the letters and 

words that will be taught in the lesson).

Each lesson has a letter of the day, text of the day, and sight word of the day.

• Letter of the day – A new letter or review letter. Students practice saying 

the sound of that letter and using it in different words.

• Text of the day – A short story that includes the letter of the day. Students 

practice skills in all the competencies of reading when they read, review, and 

answer questions about the text of the day.

• Sight word of the day – A word that occurs so frequently in written and 

spoken language that students should know it automatically, or by sight.
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The following pages include the steps to follow, detailing how to carry 

out each activity. 

Each lesson is divided into 4 sections – Warm-up, Present, Practice, Apply – 

and each section contains the same activities.

Section Activity Competencies

Warm-Up Introduction

(2 minutes)

Where students learn what they will find in 
the lesson.

Print concepts, phonics

Present Letter–keyword–
sound 

(3 minutes)

Where students are introduced to the printed 
form and sound of the new concept (letter/
digraph/letter combination) of the day, as well as 
a keyword to help students remember the sound.

Phonemic awareness, 
phonics, vocabulary

Air writing

(2 minutes)

Where students practice writing the letter/
digraph/letter combination in different ways, 
beginning by ‘writing’ with a finger in the air.

Writing

Practice Text study 

(10 minutes)

Where students read a short, decodable story 
or poem that includes the new concept, high 
frequency, and sight words of the day. Each day 
of the week, they read the text with a different 
objective, deepening comprehension, vocabulary, 
and fluency.

Print concepts, Phonemic 
awareness, phonics, 
vocabulary, comprehension, 
fluency

Sight words 

(3 minutes)

Where students are introduced to the sight word 
of the day, locate it in the decodable text and 
spelling it aloud. In their copy books, they may 
also write the sight word of the day.

Fluency, writing

Apply Apply

(8 minutes, rotating)

Where students engage in a fun activity that 
practices the new concept of the day, as 
well as previously learned letters/digraphs/
letter combinations. This is an opportunity for 
students to reinforce skills in a new way, and for 
Facilitators to observe students’ progress.

Print concepts, phonemic 
awareness, phonics, 
vocabulary, comprehension, 
fluency, writing
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10. SAY > Each lesson plan has 6 activities. You will use most of the activities 

every day. This routine builds strong reading skills and gives students a sense 

of predictability.

11. Ask trainees to turn to page 15 of the Reading Trainee’s Handbook.

12. SAY > The daily lesson plans outline the activities for each 25–30 minute 

reading lesson. The first page of every lesson includes the week number, 

lesson number, learning objectives, resources required, preparation 

required (including what to put on the board for the lesson), and the lesson 

overview (including what new letter and word will be taught in the lesson). 

The following pages include the steps to follow detailing how to carry 

out each activity.

13. Ask trainees to return to page 16 of the Reading Trainee’s Handbook.

14. Describe the reading weekly lesson plan. 

READ ALOUD >

Weekly Lesson Plans

The weekly plans for weeks 13–36 outline the lesson objectives and classroom 

activities for each week. The weekly plan uses the Scope and Sequence as 

a guide to determine the topics to cover each day. The weekly plans include all 

the same activities as the daily plan. The weekly plan states what letters, words, 

and text of the day to use in each lesson.

15. SAY > Finally, the plans for weeks 13–36 are shown in the form of weekly 

plans. The weekly plans include all the same activities as the daily plans. After 

11 weeks of following daily plans, the weekly plans will be easy to follow! 

We will also revisit the weekly plans in the second training coming up 

in a few months.

16. Thank volunteers for their participation. Tell trainees that they will learn about 

how to deliver each of these activities throughout the rest of the training.

TIP > You can also ask 

a trainee to read aloud.
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Practice

Activity: Exploring the Reading Lesson Plan Bank | Time: 25 minutes | Arrangement: Pairs

1. Have trainees form pairs with a neighbour.

2. SAY > Now, you will work with your partners to complete the activity 

on page 17 of the Reading Trainee’s Handbook. ‘Understanding my Reading 

Lesson Plan Bank’ is like a treasure hunt – you and your partner will search 

through the Reading Lesson Plan Bank to find the answers to each question. 

You will have 20 minutes to complete this activity.

3. Read the first question of the ‘Understanding my Reading Lesson Plan 

Bank’ aloud to the group. Direct the group to the Scope and Sequence and 

model finding Week 7. Then reread the first question and invite a trainee 

to answer.

4. Invite trainees to begin working with their partners on the ‘Understanding 

my Reading Lesson Plan Bank’ activity.

5. Circulate around the room while trainee pairs work. Help the pairs read the 

materials as needed.

Apply

Activity: Reflecting on the Reading Lesson Plan Bank | Time: 10 minutes 

Arrangement: Whole group; Pairs

1. Tell trainees that they can check their answers using the answer key 

on page 18 of the Reading Trainee’s Handbook.

2. Invite volunteers to share their answers for each question.

3. If needed, clarify how to read the tables and find information in the toolkit.

4. ASK >

• How will the Scope and Sequence be useful? 

• Is the Scope and Sequence clear?
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5. ASK >

• How will the reading daily lesson plans be useful?

• Are the Reading daily lesson plans clear?

6. ASK >

• How will the weekly lesson plans be useful?

• Are the weekly lesson plans clear?

7. Ask trainees if they have any questions. Address questions now or note them 

on the Notice Board for later.

8. Thank trainees for their thoughts and participation.

10-MINUTE BREAK (OPTIONAL) 

During this break, set up the board for Session 4.

10-MINUTE ENERGIZER (OPTIONAL)



44
SHLS TOOLKITReading

Reading Training Session 4TRAINER’S MANUAL

Reading Training Session 4: 
Reading Daily Lesson Plan

Training session summary | Duration: 1 hour

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Participate in and identify the key activities 

in a Reading daily lesson plan.

KEY MESSAGES

• The daily lesson plan for emerging readers 

is a highly structured learning experience 

for students.

• The lessons support all competencies of reading 

and encourage students to develop a love 

of reading by making it clear, manageable, and fun.

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. When 

you demonstrate a lesson, be aware that trainees 

are experiencing this type of lesson for the first time. 

Encourage their active participation as ‘students’ and 

remain positive and supportive just as you would when 

teaching children, even if their responses are not 

correct. Remind trainees that these demonstrations 

are opportunities for them to observe and learn, not 

tests of their knowledge or skills.

RESOURCES REQUIRED

• Board and chalk/flipcharts and markers

• Paper and pens/pencils

• Reading Trainee’s Handbook

• Reading Lesson Plan Bank

PREPARATION REQUIRED

• Set up the board as shown: 

• Write the objectives of the session on flipchart 

paper large enough for all trainees to read. Mount 

the objectives on the wall.

TRAINING SESSION OVERVIEW

In this session, the trainer demonstrates a Reading 

daily lesson plan. Then, trainees reflect on what the 

‘Facilitator’ and ‘students’ did during the lesson. Finally, 

trainees review the written lesson plan to connect 

what they experienced to what is written.

Dd The dog sits on the mat.

The dog has spots.

I like the dog!
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Steps to follow

Warm-up

Activity: Introduction | Time: 2 minutes | Arrangement: Whole group

1. Present the objectives of the lesson to the trainees.

2. Ask trainees if they have any questions. Address questions now or note 

them on the Notice Board for later.

Present

Activity: SHLS Reading lesson | Time: 30 minutes | Arrangement: Whole group

1. SAY >

• Now, you will experience a reading lesson for the emerging level just like 

the ones that you will deliver to readers in your class every day. This lesson 

is from Week 8 of the program, which means it assumes that students 

know the letters, words and skills that are taught in weeks 1–7.

• This lesson is an example of the regular, structured lessons that we will 

focus on in this training. The first 5 weeks of lessons will be slightly different 

but very simple. You will be able to follow them easily!

• This structured lesson will take roughly 30 minutes to complete, but do 

not think you need to go as quickly as I do during your first time. You will 

have many opportunities to experience and practice these lessons yourself 

in the training.

• Remember – this lesson is for learning reading skills, but also for developing 

a love of reading in students. The lesson is designed to make reading 

Reading Session 4

By the end of this session trainees will be able to:

• Participate in and identify the key activities in a Reading 
daily lesson plan.
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a clear and manageable process, while telling stories and asking students 

to think deeply about text. This sets them up to be lifelong readers!

• During the lesson, I will take the role of the ‘Reading Facilitator’ and you 

will take the role of ‘students.’ This means that your job during this lesson 

is to simply participate as I direct.

• In this lesson, I will introduce the letter ‘d’. Then, we will practice connecting 

the letter ‘d’ with the sound /d/. Then, we will read the text of the 

day together.

• Next, we will practice a sight word of the day. A sight word is a word that 

is so common that students should know it by sight. Then, we will play 

a short game to practice what we learned.

2. Ask 2 volunteers to be ‘observers’ during the lesson. 

SAY > The observers will sit to the side and watch what I do and what you 

do as students. It will be their jobs to help us reflect on what happens for the 

Facilitator and for students during the lesson.

3. Choose the ‘observers’ and invite them to sit in a place in the training area 

where they can see you and the rest of the group.

4. Ask trainees if there are any questions.

5. Start the lesson:

Introduction

Lesson Plan Activity: Introduction | Time: 3 minutes | Arrangement: Whole group

1. Tell students that they will be learning a new letter, its sound, and some 

new words today.

2. Point to the letters ‘D’ and ‘d’ on the board and tell students that ‘d’ is the 

letter of the day.

TIP > In this session, 

trainees are referred 

to as  ‘students’.

NOTE FOR THE TRAINER > When you see a letter in quotation marks (i.e. ‘d’), that 

indicates that you should say the letter name. When you see a letter in slashes (i.e. /d/), 

that indicates that you should say the letter sound. When the lesson directs you to write 

a letter on the board (i.e. Write the letter ‘d’ large on the board.), it should be written 

without the quotation marks.
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3. Point to the capital ‘D’ and explain that, when it is written at the beginning 

of a sentence or to start someone’s name, the letter is written ‘D’.

4. Point to the lowercase ‘d’ and explain that, at all other times, the letter 

is written ‘d’.

5. Erase the capital letter ‘D’. Make sure the lowercase letter ‘d’ is written 

on the board large enough for all students to see.

Letter–keyword–sound

Lesson Plan Activity: Letter–keyword–sound | Time: 3 minutes | Arrangement: Whole group

1. Remind students that the letter of the day is ‘d’.

2. Point to the picture of the dog on the board.

3. ASK > What is this a picture of?

• If students guess ‘dog’, they are right!

• If students guess something else, say “good guess” and tell them that 

it is a dog.

4. Tell students that the letter ‘d’ makes a /d/ sound and that the keyword 

to remember the sound for ‘d’ is ‘dog’.

5. SAY > The letter–keyword–sound for the letter ‘d’: ‘d’ – dog – /d/. Ask 

students to repeat.

6. Practice the letter–keyword–sound for the letter of the day 

(‘d’ – dog – /d/) with students at least 3 times.

NOTE FOR THE TRAINER > Key behaviors for letter–keyword–sound:

 • Ensure all students are ready to listen (sitting properly but comfortably, attentive, 

and so on).

 • Pronounce letter sounds correctly consistently.

 • Use the correct keyword picture associated with the letter of the day.

 • Listen as students practice the letter sounds, repeating the letter–keyword–sound 

sequence as needed for students to pronounce the sound correctly.
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Air Writing

Lesson Plan Activity: Air writing | Time: 2 minutes | Arrangement: Whole group

1. Write the letter ‘d’ at least as tall as your forearm on the board.

2. Demonstrate air writing the letter ‘d’.

3. Invite students to air write the letter first with eyes open, then with 

eyes closed.

Text Study

Lesson Plan Activity: Text study | Time: 10 minutes | Arrangement: Whole group; Pairs

1. Read the story for students. While reading, stop at the word ‘mat’ and 

demonstrate tapping out the sounds. Then, continue reading.

The dog sits on the mat.

The dog has spots.

I like the dog!

2. Ask students to read the story aloud with you, tracking the words with your 

finger as you read.

3. ASK > Where is the dog?

4. ASK > What does the dog look like?

NOTE FOR THE TRAINER > Key behaviors for air writing:

 • Write the letter of the day large enough on the board so that all students can see.

 • Model the letter formation with a stiff, straight arm and 2 fingers.

 • Observe student air writing and add extra practice if necessary to help 

students understandTIP > Remember 

to face the same way as 

students so they can follow 

your finger through the 

air and see exactly how 

they should move their arms 

to write the letter.

TIP > Remind students 

to keep their arms and 

fingers straight and stiff!

NOTE FOR THE TRAINER > Key behaviors for text study:

 • Post (or write on the board) the lesson’s decodable text clearly and large enough so 

that all students can see.

 • Track the words of the text with a finger or pointer while reading aloud.

 • Read with appropriate speed, accuracy, and expression to help students 

understand (that means, not so fast, not boring, nor with so many mistakes that 

students cannot understand).

TIP > Read slowly so that 

all students can understand, 

but make sure to also read 

with expression, as if you 

were talking directly to your 

students.
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5. Point out the word ‘spots’. Ask students to tap it out with you.

6. Call on students to locate the letter ‘d’ in the poem and read the word they 

see it in. If they have trouble reading the word, encourage students to tap 

it out.

7. Invite one student to come to the board to track the words. Ask the class 

to read the story aloud together again.

8. ASK > Do you like dogs?

9. ASK > What other animals do you like?

Tell students to turn to a partner to tell him or her what animals they like and 

why they like those animals.

10. After 1 minute of discussion, invite 2–3 students to share their answers with 

the group.

Sight Words

Lesson Plan Activity: Sight words | Time: 3 minutes | Arrangement: Whole group

1. Write the new sight word of the day on the board: ‘like’.

2. Locate the sight word of the day in the story of the day and use it at least 

once in a sentence.

3. Say and spell the word with the class 3 times (like  – ‘l’ ‘i’ ‘k’ ‘e’  – like).

TIP > Students have not yet 

learned some of the letter 

sounds in this word. But 

that’s ok! You can still model 

tapping to help students 

practice segmenting sounds.

NOTE FOR THE TRAINER > Key behaviors for sight words:

 • Say and spell the sight word of the day correctly.

 • Practice the sight word with students at least 3 times.

 • Correctly identify the sight word of the day in the day’s text (if applicable) and correctly 

use the word in a sentence.

TIP > The sight words 

sequence is always 

the same: say the word, 

spell the word, say the word.
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Beginning, Middle, End

Lesson Plan Activity: Beginning, middle, end | Time: 8 minutes | Arrangement: Whole group

1. Draw 3 shapes on the board in a row.  

2. Ask students to also draw the 3 shapes on their paper (or slates).

3. Say the word ‘mad’. Listen for the letter ‘d’ sound in the word ‘mad’. 

Do they hear it at the beginning, in the middle, or at the end of the word?

• If they hear the sound at the beginning, they should put an X (or write the 

letter ‘d’) in the circle.

• If they hear the sound for the letter ‘d’ in the middle, they should put 

an X (or write the letter ‘d’) in the triangle in the middle.

• If they hear the sound for the letter ‘d’ at the end, they should put 

an X (or write the letter ‘d’) in the square.

4. Say the word ‘mad’ again. Ask students to mark the shape for where they 

hear the sound for the letter ‘d’.

5. Ask a student volunteer to share his or her answer.

6. Repeat the steps again with the words ‘dig’ ‘pod’ ‘tad’.

Practice

Activity: Reflecting on the Reading lesson | Time: 10 minutes | Arrangement: Pairs

1. Have trainees get into pairs and discuss the following question.

2. ASK > What did you see me, the Facilitator, do during the lesson?

3. Give partners 2 minutes to discuss. Circulate around the room to listen 

to discussions.

NOTE FOR THE TRAINER > Key behaviors for the ‘Apply’ activity:

 • Review the ‘Apply’ activity instructions before the start of the lesson.

 • State the instructions clearly to students.

 • Read the letter sounds and/or words for the activity clearly and consistently.
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4. If trainees need more guidance, ASK >

• How did the Facilitator interact with the students?

• What physical actions did the Facilitator do?

• How did the Facilitator introduce new content to students?

• How did the Facilitator know that students were engaged in the lesson?

5. Invite 2–3 trainees to share something they saw the Facilitator of the 

lesson do.

Example answers:

 – The ‘Facilitator’ interacted positively with students.

 – The Facilitator modeled all actions for the students.

 – The Facilitator tapped out sounds in words using his or her fingers.

 – The Facilitator spoke clearly.

 – The Facilitator called on different students.

6. Get input from the ‘observers.’ ASK > Is there anything else you observed 

that has not yet been said?

7. ASK > What did you, the students, do during the lesson?

8. Have them discuss with a partner.

9. Give partners 2 minutes to discuss. Circulate around the room to listen 

to discussions.

10. If trainees need more guidance, ASK >

• What did students say?

• How did students learn the new content?

• What did the students do to show their understandings?

• How did the students interact with the Facilitator?

11. Invite 2–3 trainees to share something the students did during the lesson.

Example answers:

 – The students repeated words after the Facilitator.

 – The students tapped out sounds in words using their fingers.

 – The students practiced saying new content many times 

in different ways.

 – The students used their bodies (tapping, air writing).



52
SHLS TOOLKITReading

Reading Training Session 4TRAINER’S MANUAL

12. Get input from the ‘observers.’ ASK > is there anything else you observed 

that has not yet been said?

13. Thank the observers for their help. Thank the other trainees for their hard 

work as ‘students’.

Apply

Activity: Lesson Plan review | Time: 14 minutes | Arrangement: Pairs

1. Invite trainees to look at the SHLS Reading Lesson Plan Week 8, Lesson 1 

on page 218 of their Reading Lesson Plan Bank.

2. Tell trainees that this is the plan for the lesson that they just experienced.

3. SAY > Briefly read through the lesson plan with a partner. For each activity 

in the lesson plan, think back to what you did as a student in the lesson. How 

did that activity look? Does the guidance written in the plan relate to what you 

and I did?

4. Give trainee pairs 5 minutes to discuss.

5. After 5 minutes, draw trainees’ attention back to the whole group.

6. ASK > What did you see me do in the Introduction? Is that related to what 

you see written in the lesson plan?

7. Tell trainees to:

• Put a thumb up in the air if what they saw is related to what is written 

in the plan.

• Put a thumb down in the air if what they saw is not related to what 

is written in the plan.

8. Invite one volunteer to summarize what happened in the Introduction.

Example answer: In the introduction, the Facilitator tells students the letter 

of the day and shows the capital and lowercase forms of the letter.

9. ASK > What did you see me do in the Letter–keyword–sound, activity? 

Is that related to what you see written in the lesson plan?
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10. Tell trainees to:

• Put a thumb up in the air if what they saw is related to what is written 

in the plan.

• Put a thumb down in the air if what they saw is not related to what 

is written in the plan.

11. Invite one volunteer to summarize what happened in ‘Letter–keyword–sound’.

Example answer: In Letter–keyword–sound, the students learn the sound 

the letter makes and practice saying it.

12. ASK > What did you see me do in the ‘Air writing’, activity? Is that related 

to what you see written in the lesson plan?

13. Tell trainees to:

• Put a thumb up in the air if what they saw is related to what is written 

in the plan.

• Put a thumb down in the air if what they saw is not related to what 

is written in the plan.

14. Invite one volunteer to summarize what happened in ‘Air writing’.

Example answer: In air writing, the Facilitator and students practice writing 

the lowercase letter in the air.

15. ASK > What did you see me do in the ‘Text study’? Is that related to what 

you see written in the lesson plan?

16. Tell trainees to:

• Put a thumb up in the air if what they saw is related to what is written 

in the plan.

• Put a thumb down in the air if what they saw is not related to what 

is written in the plan.

17. Invite one volunteer to summarize what happened in the ‘Text study’.

Example answer: In text study, the Facilitator and students read a text, 

answer questions, and find the letter of the day.

18. ASK > What did you see me do in the ‘Sight words’? Is that related to what 

you see written in the lesson plan?
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19. Tell trainees to:

• Put a thumb up in the air if what they saw is related to what is written 

in the plan.

• Put a thumb down in the air if what they saw is not related to what 

is written in the plan.

20. ASK > What did you see me do in the ‘Beginning, middle, end’ activity? 

Is that related to what you see written in the lesson plan?

21. Tell trainees to:

• Put a thumb up in the air if what they saw is related to what is written 

in the plan.

• Put a thumb down in the air if what they saw is not related to what 

is written in the plan.

22. Invite one volunteer to summarize what happened in ‘Beginning, 

middle, end’.

Example answer: In the activity, students listen for the sound of the letter 

of the day in a word.

23. Ask trainees if they have any questions. Address questions now or note them 

on the Notice Board for later.
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Reading Training Session 5: 
Saying and Separating Sounds

Training session summary | Duration: 1 hour

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Say the standard sound and keyword for the 

letters of the alphabet.

• Separate the sounds in a simple word by tapping 

them out.

KEY MESSAGES

• Each letter of the alphabet makes at least one 

sound. In the emerging level of SHLS, we focus 

on the most common sounds that letters make.

• Understanding sounds is a foundational skill 

of reading. Students must be able to hear, 

separate, and change sounds in order to read and 

write words.

• The keywords for each letter sound were carefully 

chosen for the SHLS Reading Intervention and 

should be used in the same way every time. No 

other word should be used as the ‘keyword’ for 

a certain sound unless the given keyword is very 

inappropriate for your context.

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. 

Understand that the concepts and strategies in this 

session may be new for trainees and that they will 

learn best in an environment that is positive, inclusive, 

and builds confidence. This means using kind and 

supportive language, ensuring that women and men 

have equal opportunities to participate, and that all 

trainees and trainers treat each other with respect.

RESOURCES REQUIRED

• Board and chalk/flipcharts and markers

• Paper and pens/pencils

• Bowl/box/hat

• Reading Trainee’s Handbook

• Reading Lesson Plan Bank

PREPARATION REQUIRED

• Set up the board as shown. If you need clarification 

on the pictures, look at the letter keywords listed 

in the Scope and Sequence. Feel free to adapt the 

images slightly to make them more appropriate for 

your context. However, do not change the keyword.

a sn d
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• Write the objectives of the session on flipchart 

paper large enough for all trainees to read. Mount 

the objectives on the wall.

• Gather or cut out one slip of paper for each 

trainee. On each slip, write one decodable word 

from this list:

sat, mat, kid, gum, rip, run, dog win, cup, cut, 

sag, leg, let, lot, bob, nap, mop, hot, hop, cat, 

cod, rob, fed, sun, pan, van, bat, hat, lap, red, 

get, hum, zip, ant, end, map

• Fold the slips and put in a bowl, box, or hat.

• Write the objectives of the session on flipchart 

paper large enough for all trainees to read. Mount 

the objectives on the wall.

TRAINING SESSION OVERVIEW

In this session, the trainer and trainees practice saying 

the standard sounds of each letter and tapping out 

the sounds of simple words. Then, trainees practice 

leading letter-sound practice and tapping out in small 

groups. Finally, trainee volunteers demonstrate 

tapping out and the group discusses the importance 

of knowing how to separate sounds in a word.

Steps to follow

Warm-up

Activity: Introduction to learning letters and sounds | Time: 10 minutes 

Arrangement: Whole group; Pairs

1. Present the objectives of the lesson to the trainees.

2. Ask trainees if they have any questions. Address questions now or note 

them on the Notice Board for later.

3. Ask trainees to think again about their experiences of learning to read.

4. ASK >

• Did you learn the letters in alphabetical order?

• Did you learn the letter sounds as well as the letter names?

5. Invite trainees to turn to a partner to talk about their experiences 

of learning letters.

6. Circulate around the room while partners discuss.

7. Invite 2–3 trainees to share a memory.

TIP > If some trainees 

have previous teaching 

experience, invite them 

to share their experiences of 

teaching letters.
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Present

Activity: Letter sounds and segmentation | Time: 20 minutes | Arrangement: Whole group

1. SAY >

• Before you practice delivering the Reading lesson, you must become 

comfortable with saying the letter sounds and separating the sounds and 

syllables in words.

• It is important that we are always careful to say the correct letter sounds 

and separate the sounds correctly, because students learn by imitating 

what we do.

2. SAY > Nah, ney, nee, noe, noo.

3. ASK > What is the one single sound those syllables have in common?

4. Invite one trainee to answer.

Answer: /n/.

5. Gesture toward the letters and keywords on the board. Point to the ‘n’ and 

picture of a nut. Under the picture of the nut, write: /n/.

6. Tell trainees that they will see the letter sound written in their plans like this: 

/n/. The slashes on either side of the letter indicate that they should say the 

letter sound. 

a sn d

/n/
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7. SAY > 

• In the SHLS program, we teach the basics of reading using single letter 

sounds, not syllables. This may be different from the way that you learned 

to read. Both methods have their advantages.

• However, the SHLS program uses single letter sounds because it builds 

students’ understanding of language. Teaching with single letter sounds 

is also particularly important for students who are learning in a language 

that is different from the language spoken in their homes.

• We teach students the standard, or most common, sound of the letter 

by practicing the letter–keyword–sound. For example, ‘n’ – nut  – /n/.

8. Ask trainees to repeat after you: ‘n’ – nut – /n/.

9. Write /d/ under the picture of the dog on the board:

10. Ask trainees to repeat after you: ‘d’ – dog – /d/.

11. Invite trainees to turn to page 26 in the Reading Trainee’s Handbook.

12. Tell trainees that this sheet has the letters and pictures of their keywords.

13. SAY >

• The keywords for each letter were carefully selected for the SHLS program. 

When teaching a letter and its keyword, you should always use only the 

keyword from the Scope and Sequence unless it is very inappropriate 

for your context.

• If there is an inappropriate word, we will agree as a group to change it. 

Then, that word will be used every time for that letter.

a sn d

/n/ /d/
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14. Read each letter–keyword–sound in order, pausing after each so that 

trainees can repeat each letter–keyword–sound after you.

15. If trainees are confused or if you hear trainees saying a syllable rather than 

the sound (for example, ‘fuh’ instead of /f/), repeat the letter–keyword–

sound again, emphasizing the correct way to say the sound.

16. Tell trainees that they can always ask a trusted colleague if they are ever 

confused about a letter sound.

17. SAY > When students know the sounds that letters make, they can do what 

we call ‘tapping out’. Tapping out is a strategy for decoding, or separating, the 

sounds in a word, then blending those sounds back together to read the word.

18. Erase /n/ and /d/ from the board. Write ‘sad’ on the board:

19. SAY > If I see a word that I don’t know, I can use my knowledge of letter 

sounds to tap it out and read it. In this word, I see an ‘s’ that makes 

an /s/ sound. I see an ‘a’ that makes an /a/ sound. I see a ‘d’ that makes 

a /d/ sound.

a sn d

sad
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20. Demonstrate tapping out the word ‘sad.’ Hold your hand up in the air so 

trainees can see.

• Say /s/ and tap your thumb to your first finger.

• Say /a/ and tap your thumb to your middle finger.

• Say /d/ and tap your thumb to your ring finger.

• Run your thumb under the tips of your first, middle, and ring fingers, saying 

each sound together to say the word: ‘sssssaaaaaaddddddd’ ‘sad’. 

21. Ask trainees to tap out the word with you:

• Say /s/ and tap your thumb to your first finger.

• Say /a/ and tap your thumb to your middle finger.

• Say /d/ and tap your thumb to your ring finger.

• Run your thumb under the tips of your first, middle, and ring fingers, saying 

each sound together to say the word: ‘sssssaaaaaaddddddd’ ‘sad.’

22. Congratulate trainees on tapping out their first word!

23. SAY > 

• Tapping out is an important skill for understanding how sounds make 

words. Students tap out on their fingers because fingers are very 

sensitive and students can feel all the individual sounds when they 

tap on different fingers.

• Once students have mastered the skill of tapping, you can make it fun 

by asking them to tap a word with their fingers, then tap with their feet, 

tap on their heads, or tap on each other’s shoulders!

24. SAY > 

• We just tapped out a word we see so that we can read it. We can 

also tap out a word we hear in order to write it.

• I am going to say a word. I want you to repeat the word, then we will 

tap it out together by tapping one finger for each sound we hear. After 

we tap it out, we’ll write each letter that makes the sounds.

25. Say the word ‘pat’. Trainees should repeat.
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26. Ask trainees to tap out the word with you:

• Say /p/ and tap your thumb to your first finger.

• Say /a/ and tap your thumb to your middle finger.

• Say /t/ and tap your thumb to your ring finger.

27. ASK > What was the first sound we tapped in that word?

28. Take one response.

Answer: /p/

29. ASK > What letter makes the sound /p/?

30. Take one response.

Answer: ‘p’ 

31. Write ‘p’ on the board.

32. ASK > What was the second sound we tapped in that word?

33. Take one response.

Answer: /a/

34. ASK > What letter makes the sound /a/?

NOTE FOR THE TRAINER > When directed to write letters on the board, do not include 

the quotation marks unless specifically instructed to. For example, if you are told to write ‘p’ 

on the board, you should write as shown below.

a sn d

p
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35. Take one response.

Answer: ‘a’

36. Tell trainees that if they or a student are not sure what letter makes a sound, 

they can use the keyword for help.

37. SAY > The keyword for the sound /a/ is ‘apple.’ ‘Apple’ starts with ‘a’. So the 

letter that makes the /a/ sound is ‘a’! 

38. Write ‘a’ next to ‘p’ on the board.

39. ASK > What was the last sound we tapped in that word?

40. Take one response.

Answer: /t/

41. ASK > What letter makes the sound /t/?

42. Take one response.

Answer: ‘t’

43. Write ‘t’ next to ‘pa’ on the board.

a sn d

pa

a sn d

pat
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44. SAY > If you want to tap out a word with more than 4 sounds, you can 

continue the tapping on their first finger again. For example, the word ‘blast’ 

is tapped like this.

Invite trainees to tap with you:

• Say /b/ and tap your thumb to your first finger.

• Say /l/ and tap your thumb to your middle finger.

• Say /a/ and tap your thumb to your ring finger.

• Say /s/ and tap your thumb to your pinkie finger.

• Say /t/ and tap your thumb to your first finger (again).

• Run your thumb under the tips of your first, middle, and ring fingers, saying 

each sound together to say the word: ‘bbbblllllaaaaasssssttttt’ ‘blast’.

45. If trainees need another example, repeat the steps for the word ‘hog’.

46. Congratulate trainees on successfully tapping out the sounds in a word 

to write it!

47. SAY > Tapping out is a key skill in reading. You will see specific times 

in the lesson plans that you and your students will tap out words. You should 

also encourage students to tap out words whenever they see an unfamiliar 

word or would like to write a new word.

Practice

Activity: Tapping out practice | Time: 20 minutes | Arrangement: Individual; Small groups

1. Tell trainees that they will now practice saying letter sounds and tapping 

out words.

2. Pass the bowl/box/hat of words around to trainees. Ask trainees to choose 

one slip each.

3. SAY > 

• First, I would like you to tap out the word you picked individually. Even 

if you already know how to read this word, you should tap out the sounds 

in the word.

• Then, look at your letter-keyword chart on page 26 of your Reading 

Trainee’s Handbook to practice the letter–keyword–sound of each letter 

in your word.
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4. Invite trainees to practice tapping out their words individually. Circulate 

around the room to offer help and make sure that trainees are saying letter 

sounds correctly.

5. After 3 minutes, SAY > 

• You did a great job tapping out those words! Now, you will get into small 

groups. In your groups, each person will read his or her word and help 

the rest of the group tap out that word.

• You do not show the rest of the group your word. Instead, you say the word 

and tap out the sounds with your group. Then, one volunteer in the group 

will write the word on your group paper. You will have 20 minutes.

6. Erase the board and write the steps:

7. Break trainees into groups of 3 to 5. Give each group a blank piece of paper.

8. Invite groups to choose who will read the first word and start the practice.

9. As groups practice, circulate around the room to listen to the tapping and 

offer support.

10. Collect the word slips as you circulate and put them back in the  

box/bowl/hat. If groups finish early, invite them to choose new words 

from the box/bowl/hat and continue the practice.

11. After 20 minutes, thank trainees for their participation.

12. Ask trainees if they have any questions about the tapping process.

1. Read the word clearly 
to the group. Do not show 
the word.

2. The group taps out the 
sounds in the words and 
says which letters make 
each sound.

3. One group member writes 
the word.
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Apply

Activity: Reflection  | Time: 10 minutes | Arrangement: Small groups; Whole group

1. ASK > Why do you think it is important for students to be able to hear 

and separate sounds in a word?

2. Invite trainees to discuss with a partner for 2 minutes. Then, call 

on volunteers to share their responses for 5 minutes.

Example answers:

 – It will help them read words they don’t know.

 – It will help them spell.

 – It develops their hearing skills.

3. SAY > Students need to know how to say letter sounds and separate them 

in words because:

• It helps them read words they do not know.

• It helps them write words.

• It helps students who are learning in a new language to read the words.

• It develops the connections in the brain between what students see 

and what they hear.

4. Thank trainees for their thoughts and participation.
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Reading Training Session 6: 
Introduction and Letter-Keyword-Sound

Training session summary | Duration: 45 minutes

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Deliver the ‘Introduction’ and ‘Letter–keyword–

sound’ activities of the daily lesson plan.

KEY MESSAGES

• The Introduction of the daily lesson plans tells 

students what letter the lesson will focus on and 

shows the letter in its capital and lowercase forms.

• After the warm-up, the rest of the lesson focuses 

only on the lowercase form. This is because 

students will see and write the lowercase form 

of the letters much more frequently than the 

capital form.

• The ‘Letter–keyword–sound’ activity tells students 

what sound the letter of the day makes and gives 

them a keyword to help them remember the 

letter sound.

• Students practice the letter–keyword–sound so 

that it becomes automatic. We say it in the same 

order every time: the letter first, then the keyword, 

then the sound. This is so that the keyword 

is a ‘bridge’ in their minds between the letter 

students see and the sound they hear.

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. When 

you demonstrate an activity, be aware that the 

activity is new for trainees. Encourage their active 

participation as ‘students’ and remain positive and 

supportive just as you would when teaching children, 

even if their responses are not correct. When trainees 

demonstrate the activities themselves, remember 

that they are learning and that they do not have 

to do it perfectly the first time. Remind trainees that 

these demonstrations are opportunities for them 

to observe and learn, not tests of their knowledge 

or skills.

RESOURCES REQUIRED

• Board and chalk/flipcharts and markers

• Paper and pens/pencils

• Reading Trainee’s Handbook

• Reading Lesson Plan Bank

• Musical instrument (drum, bell, etc.)

• Song, or prepared clapping rhythm
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Steps to follow

Warm-up

Activity: Introduction to warm-up and letter–keyword–sound | Time: 5 minutes  

Arrangement: Whole group

1. Tell trainees that they will now begin learning how to deliver each of the 

activities in the daily reading plan.

2. SAY > The following sessions will each focus on a new activity. You will 

see me demonstrate it, then you will have time to practice with a partner 

or in small groups.

PREPARATION REQUIRED

• Set up the board as shown:

• Write the objectives of the session on flipchart 

paper large enough for all trainees to read. Mount 

the objectives on the wall.

• Prepare a clapping rhythm if required.

TRAINING SESSION OVERVIEW

In this session, the trainer demonstrates the 

introduction and letter–keyword–sound activities 

in the Reading daily lesson plan. Then, trainees 

practice delivering the introduction and letter–

keyword–sound activities with a partner. Finally, 

trainees demonstrate the introduction and letter–

keyword–sound in small groups and reflect on the 

benefits of these activities with the whole group.

We see a man.

The man is Dan.

Dan, what do you like?

Dan likes the dog with spots!

Nn



68
SHLS TOOLKITReading

Reading Training Session 6TRAINER’S MANUAL

3. Present the objectives of the lesson to the trainees.

4. Ask trainees if they have any questions. Address questions now or note 

them on the Notice Board for later.

Present

Activity: Introduction and letter–keyword–sound demonstration | Time: 15 minutes 

Arrangement: Whole group

1. Remind trainees that there are many different ways to teach early reading.

2. Tell trainees that each reading lesson begins with a ‘warm-up’ where 

students are introduced to the new letter they will learn in that lesson. Then, 

there will be a ‘presentation’ of the letter and its sound.

3. Ask trainees to read the ‘Introduction’ activity on page 28 of the Reading 

Trainee’s Handbook.

4. Tell trainees that the ‘warm-up’ section’s Introduction activity is where you 

introduce students to the letter of the day.

5. SAY > The introduction teaches Print concepts because it shows students 

the capital and lowercase forms of the letter and why we use each form. 

It also teaches Phonics because it helps students know what the letter looks 

like and what it is called.

6. Demonstrate the Introduction activity:

• Tell students that they will be learning a new letter, its sound, and some 

new words today.

• Point to the letters ‘N’ and ‘n’ on the board and tell students that ‘n’ is the 

letter of the day.

Reading Session 6

By the end of this session trainees will be able to:

• Deliver the ‘Introduction’ and ‘Letter–keyword–sound’ 
activities of the daily lesson plan.

TIP > In this activity, trainees 

are referred to as ‘students’.
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• Point to the capital ‘N’ and explain that when it is written at the 

beginning of a sentence or to start someone’s name, the letter 

is written as a capital ‘N’.

• Point to the lowercase ‘n’ and explain that, at all other times, the letter 

is written lowercase: ‘n’.

• Erase the capital letter ‘N’. Make sure the lowercase letter ‘n’ is written 

on the board large enough for all students to see.

7. Tell trainees that is the total Warm-up section.

8. Ask trainees what they saw you do in the Warm-up section.

9. Invite one trainee to answer. The important message is that you 

differentiated between capital and lowercase forms of the letter.

10. SAY > The next section of the lesson is the Present section. The Present 

section has 2 activities – letter–keyword–sound and air writing. In this 

session, we will focus on seeing and practicing letter–keyword–sound.

11. Ask trainees to read the ‘Letter–keyword–sound’ activity on page 29 

of the Reading Trainee’s Handbook.

12. Tell trainees that the ‘Letter–keyword–sound’ activity introduces the 

letter, the sound the letter makes, and a keyword to help them remember 

the sound.

13. SAY > 

• Letter–keyword–sound teaches Phonemic awareness because it tells 

students the individual sound they will hear in a word with the letter 

of the day.

• It teaches Phonics because it connects the sound to the letter.

• It also teaches Vocabulary because students learn the keywords and 

connect those words to pictures. The pictures were designed so that they 

could be easily copied onto the board.

• Remember – you should never change the keyword in this sequence 

to other words. The letter–keyword–sound for a letter should always 

be the same keyword.

14. Demonstrate letter–keyword–sound:

• Remind students that the letter of the day is ‘n’.

• Point to the picture of the nut on the board.

TIP > In this activity, trainees 

are referred to as ‘students’.
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15. ASK > What is this a picture of?

• If students guess ‘nut’, they are right!

• If students guess something else, say ‘Good guess! ’ and tell students 

it is a nut.

• Tell students that the letter ‘n’ makes an /n/ sound and that the keyword 

to remember the sound for ‘n’ is ‘nut’.

• Say the letter–keyword–sound for the letter ‘n’: ‘n’ – nut – /n/. 

Ask students to repeat.

• Practice the letter–keyword–sound for the letter of the day 

(‘n’ – nut – /n/) with students at least 3 times.

16. Tell trainees that this is the total ‘Letter–keyword–sound’ activity.

17. Ask trainees what they saw you do in the ‘Letter–keyword–sound’ activity.

18. Invite one trainee to answer. The important message is that you recited the 

letter, keyword and sound clearly and that you said them in the same order 

every time.

19. Point to the ‘n’ in the ‘Letter–keyword–sound’ activity on page 29 of the 

Reading Trainee’s Handbook.

20. SAY > In the lesson plans, you will see the letter written with quotation 

marks around it. When you see that, you should know to say the letter name. 

However, when you write the letter, you should not write the quotation marks.

21. Point to the letter on the board. Note that there are no quotation marks 

around the letter.

22. SAY > In the lesson plans, you will see the letter written with slashes around 

it. When you see that, you know to say the letter sound.

23. SAY > In some lessons, you might be told to review letters that students have 

already learned by saying their letter–keyword–sound and having students 

repeat it. This should be done in the same way as the new letter of the day.

24. Ask trainees if they have any questions about the ‘Letter–keyword–

sound’ activity.
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Practice

Activity: Introduction and letter–keyword–sound practice | Time: 15 minutes  

Arrangement: Pairs

1. Tell trainees that they will now practice delivering the introduction and letter–

keyword–sound of a lesson in pairs.

2. Trainees can review the Introduction and letter–keyword–sound instructions 

on pages 28 and 29 of the Reading Trainee’s Handbook before practicing if 

they would like to.

3. SAY > I am going to clap or play a beat. You should walk around the 

room until you hear the beat stop. When it stops, find a partner and practice 

the warm-up!

4. Invite trainees to stand. When they hear the music stop, they should quickly 

find a partner and introduce the letter ‘n’ as written in their Reading Trainee’s 

Handbook. They should make sure to say the difference between the capital 

and lowercase letters.

5. Play music and/or clap a rhythm for 10 seconds while trainees walk around 

the room.

6. When you stop the music, SAY > Find a partner!

7. When all trainees have found partners, tell them they will have 3 minutes 

to each practice introducing the letter of the day. If there is an uneven 

number of people, ask 3 trainees to work together in a small group while the 

others remain in pairs.

8. Circulate around the room listening to pairs.

9. When trainee pairs are finished with the warm-up section, tell them that they 

will now practice letter–keyword–sound.

10. Play music and/or clap a rhythm for 10 seconds while trainees walk 

around the room.

11. When you stop the music, SAY > Find a partner!
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12. When all trainees have found partners, tell them they will have 4 minutes 

to each practice teaching their partners the letter–keyword–sound 

as it is written in their Reading Trainee’s Handbook. If there is an uneven 

number of people, ask 3 trainees to work together in a small group while the 

others remain in pairs.

13. Circulate around the room listening to pairs.

14. Tell trainees that they will practice letter–keyword–sound again with 

a new partner.

15. Repeat the steps – play music, stop and have trainees find their partners, 

have trainees practice teaching the letter–keyword–sound in their pairs, 

circulate and answer questions while they practice.

Apply

Activity: Reflection  | Time: 10 minutes | Arrangement: Small groups; Whole group

1. Thank trainees for their work.

2. Break trainees into groups of 3–4.

3. SAY > 

• Choose one person in your group to demonstrate the introduction and 

letter–keyword–sound on pages 28 and 29 of the Reading Trainee’s 

Handbook. You will have 10 minutes for this activity.

• If there is time remaining after the first demonstration, choose another group 

member to demonstrate again.

4. Circulate around the room while groups practice.

5. When groups are done practicing, bring trainees together again 

as a whole group.

6. Ask trainees to reflect on the activities they saw in their small groups.

7. ASK >

• What was done successfully?

• What could be improved next time?

8. Call on 2–3 trainees to respond.
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9. Read any of the key behaviors below that were not already said by trainees:

• Ensure all students are ready to listen (sitting properly but comfortably, 

attentive, and so on).

• Pronounce letter sounds correctly consistently.

• Use the correct keyword picture associated with the letter of the day.

• Listen as students practice the letter sounds, repeating the letter–

keyword–sound sequence as needed for students to pronounce the 

sound correctly.

10. ASK > Why do you think these sections are important for student learning?

11. Call on 2–3 trainees to respond.

12. Thank trainees for their thoughts and participation.
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Reading Training Session 7: Air Writing

Training session summary | Duration: 45 minutes

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Deliver the ‘Air writing’ activity in the daily 

lesson plan.

KEY MESSAGES

• The ‘Air writing’ activity shows students how 

to write the lowercase form of the letter of the day.

• When students develop their writing muscles, they 

start by developing the large muscles in their arms 

and upper back. When those muscles are strong 

enough, they start to develop control over the small 

muscles in their arms and hands that allow them 

to write clearly on paper.

• We write letters large in the air and with 2 fingers 

to strengthen all the large muscles in the arm and 

back. Using one finger only strengthens some 

of the muscles.

• Later in the lesson, students practice writing 

on paper to develop the smaller muscles in their 

arm and hands.

• Students should be encouraged to write with 

whatever hand – left or right – is most natural 

to them.

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. When 

you demonstrate an activity, be aware that the 

activity is new for trainees. Encourage their active 

participation as ‘students’ and remain positive and 

supportive just as you would when teaching children, 

even if their responses are not correct. When trainees 

demonstrate the activities themselves, remember 

that they are learning and that they do not have 

to do it perfectly the first time. Remind trainees that 

these demonstrations are opportunities for them 

to observe and learn, not tests of their knowledge 

or skills.

RESOURCES REQUIRED 

• Board and chalk/flipcharts and markers

• Bowl/box/hat

• Paper and pens/pencils

• Reading Trainee’s Handbook 

• Reading Lesson Plan Bank 

PREPARATION REQUIRED 

• Write the objectives of the session on a flipchart 

large enough for all trainees to read. Mount the 

objectives on the wall.

• Gather or cut out one slip of paper for each 

trainee. On each slip, write one letter of the 

alphabet (lowercase). Fold the slips and put them 

in a bowl, box or hat.
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TRAINING SESSION OVERVIEW

In this session, the trainer demonstrates the ‘Air 

writing’ activity in the Reading daily lesson plan. Then, 

trainees practice delivering the ‘Air writing’ activity 

in small groups. Finally, trainee volunteers demonstrate 

the activity for the whole group and the group reflects 

on the benefits of air writing.

Steps to follow

Warm-up

Activity: Introduction to air writing | Time: 5 minutes | Arrangement: Whole group; Pairs

1. Tell trainees that they will now practice the next activity in the lesson, 

air writing.

2. Present the objectives of the lesson to the trainees.

3. Ask trainees if they have any questions. Address questions now or note 

them on the Notice Board for later.

Present

Activity: Air writing demonstration | Time: 10 minutes | Arrangement: Whole group

1. Tell trainees that the second activity in the Present section introduces how 

to write the letter of the day by writing it in the air with fingers.

2. Remind trainees that there are many different ways to teach writing.

Reading Session 7

By the end of this session trainees will be able to: 

• Deliver the ‘Air writing’ activity in the daily lesson plan.
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3. SAY > 

• Letter writing involves many muscles. It involves the big muscles in our 

arms and upper backs. It also involves the small muscles in our arms, 

wrists, and hands. 

• Air writing is an activity that strengthens students’ large and small muscles.

4. Ask trainees to read the ‘Air writing’ activity on page 30 of the Reading 

Trainee’s Handbook.

5. SAY > Air writing teaches writing because it shows students how to form 

each letter of the alphabet. Air writing is only done with the lowercase letter 

because it is the form of the letter that students will most frequently be writing.

6. Follow the steps for the ‘Air writing’ activity in the Reading 

Trainee’s Handbook:

• Write the letter ‘n’ at least as tall as your forearm on the board.

• Demonstrate air writing the letter ‘n’.

• Invite students to air write the letter first with eyes open, then with 

eyes closed.

• Remind students to keep their arms and fingers straight and stiff!

7. SAY > 

• Remember that when you lead air writing, you should always face the same 

way as the students. This is so students can mimic exactly what the leader 

is doing. 

• If this was done facing the students, they would have to do the opposite 

of what they were seeing, which is very challenging!

TIP > In this activity, trainees 

are referred to as ‘students’.
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• Students should be encouraged to write with whatever hand is most natural 

to them. It is fine for students to write with their left hands if that is what 

feels comfortable!

• In some lessons, you might be told to review letters that students have 

already learned by having students air write them. This should be done 

in the same way as the new letter of the day. 

• After students have mastered air writing the letters, you can make it fun 

by having them write the letter with two fingers on a table, on their palms, 

or on a partner’s back!

8. Ask trainees if they have any questions about the ‘Air writing’ activity.

Practice

Activity: Air writing practice | Time: 20 minutes | Arrangement: Small groups

1. Tell trainees that they will now practice delivering the ‘Air writing’ activity.

2. Trainees can review the air writing instructions on page 31 of the Reading 

Trainee’s Handbook before practicing, if they would like to.

3. Pass around the box/bowl/hat of letters and ask trainees to each take one.

4. Invite trainees to check the letter writing examples on page 32 of the 

Reading Trainee’s Handbook to practice how to write the letter they chose.

5. Break trainees into groups of 3–4.

6. SAY > You will now practice leading the ‘Air writing’ activity in your small 

groups. Each group member will practice leading air writing for the letter they 

chose. You will have 15 minutes to complete all the letters.

7. Circulate around the room while groups practice delivering air writing. 

Offer support and answer questions as needed.
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Apply

Activity: Reflection  | Time: 10 minutes | Arrangement: Whole group

1. Thank trainees for their work.

2. Invite one volunteer to come to the front of the room and deliver the ‘Air 

writing’ activity for the whole group. All trainees should participate actively 

and respectfully as ‘students’.

3. Ask trainees to reflect on the air writing they saw in this session. 

4. ASK > What was done successfully? What could be improved next time?

5. Call on 2–3 trainees to respond.

6. Read any of the key behaviors below that were not already said by trainees:

• Write the letter of the day large enough on the board so that all students 

can see.

• Face the same way as the students when demonstrating air writing.

• Model the letter formation with a stiff, straight arm and 2 fingers.

• Observe students’ air writing and add extra practice if necessary to help 

students understand.

7. ASK > Why do you think air writing is important for student learning?

8. Call on 2–3 trainees to respond.

9. Thank trainees for their thoughts and participation.
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Reading Training Session 8: 
Reflection and Conclusion

Training session summary | Duration: 20 minutes

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Reflect on and articulate the benefits to student 

learning of the Reading daily lesson plan.

KEY MESSAGES

It is not necessary to do the Reading daily lesson plan 

perfectly the first time. It is a process that will take 

time to master. But no matter what the challenges and 

successes, delivering a reading lesson like this one will 

improve students’ reading.

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. 

Understand that the concepts and strategies in this 

training may be new for trainees and that they will 

learn best in an environment that is positive, inclusive, 

and builds confidence. This means using kind and 

supportive language, ensuring that women and men 

have equal opportunities to participate, and that all 

trainees and trainers treat each other with respect.

RESOURCES REQUIRED 

• Board and chalk/flipcharts and markers

• Paper and pens/pencils

PREPARATION REQUIRED 

None.

TRAINING SESSION OVERVIEW

In this session, the trainer and trainees reflect 

on successes and challenges of delivering the first 

half of the Reading daily lesson plan. Then, the trainer 

gives trainees a preview of training for Day 2.
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Steps to follow

Reflection

Activity: Reflect on challenges and successes | Time: 15 minutes 

Arrangement: Whole group

1. Congratulate trainees on completing the first day of the Reading Training.

2. Remind trainees that it is not necessary to do the Reading daily lesson plan 

perfectly the first time. It is a process that will take time to master but it will 

help students improve reading skills.

3. ASK > What do you think will be the most challenging part of the 

introduction, letter–keyword–sound, and air writing activities for students?

4. Invite trainees to discuss with someone near them for 5 minutes.

5. After 5 minutes, invite 2–3 trainees to share their ideas with the 

whole group.

6. ASK > What do you think will be the most challenging part for you, 

the Facilitator?

7. Invite trainees to discuss with someone near them for 5 minutes.

8. After 5 minutes, invite 2–3 trainees to share their ideas with the 

whole group.

9. ASK > In what ways do you think these activities could support students’ 

reading development?

10. Invite trainees to discuss with someone near them for 5 minutes.

11. After 5 minutes, invite 2–3 trainees to share their ideas with the 

whole group.
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Conclusion

Activity: Day 2 preview | Time: 5 minutes | Arrangement: Whole group

1. Tell trainees that, on Day 2 of the training, they will learn how to deliver the 

second half of the lesson and have much more time to practice delivering 

these lessons.

2. SAY > 

• These lessons take practice, but the more we practice them, the more 

routine they will become! They include many skills that will support students’ 

reading. 

• They will learn specific letter sounds that will help them read words they do 

not know. They will practice reading sight words and decoding, or ‘tapping 

out’, words in sentences, just like when they are reading texts on their own. 

• Throughout the lessons, they will also be building vocabulary and practicing 

asking questions. This is a very exciting approach that we know will help 

improve students’ reading and confidence! 

• On top of that, the structured routine of these lessons will also give students 

a sense of security and comfort when they come to the learning space each 

day and know what to expect.

3. Thank trainees for their hard work and thoughtful participation on Day 1 

of the Reading Training.

4. Ask trainees if they have any questions. Address questions now or note them 

on the Notice Board for later.

5. Ensure that trainees know where and at what time Day 2 of training will 

take place.

6. Remind trainees that they should come to Day 2 with all the materials that 

they received today.

7. Thank trainees again and say goodbye!



82
SHLS TOOLKITReading

Reading Training Session 9TRAINER’S MANUAL

Reading Training Session 9: 
Welcome and Review

Training session summary  |  Duration: 45 minutes

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Review the key activities in the Reading daily 

lesson plan learned on Training Day 1 and 

articulate how it can impact on students’ learning.

• Preview the contents of training Day 2.

KEY MESSAGES

The Reading daily lesson plan supports student 

learning by: 1) teaching comprehensive reading skills; 

and 2) providing structure and the joy of reading 

in students’ day in the learning space.

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. 

Understand that the concepts and strategies in this 

session may be new for trainees and that they will 

learn best in an environment that is positive, inclusive, 

and builds confidence. This means using kind and 

supportive language, ensuring that women and men 

have equal opportunities to participate, and that all 

trainees and trainers treat each other with respect.

RESOURCES REQUIRED 

• Board and chalk/flipcharts and markers

• Paper and pens/pencils

• Reading Lesson Plan Bank for each trainee 

(distributed on Day 1)

PREPARATION REQUIRED 

Prepare the board as shown:

TRAINING SESSION OVERVIEW

In this session, the trainer welcomes trainees 

back to training with a game. Then, the trainer 

demonstrates the activities learned on Day 1 

of training and the trainees practice. Finally, the trainer 

gives trainees an overview of what they will learn 

during training Day 2.

I see Sam.

Sam is my Snake.

Sam sat on a mat.

Silly Sam!

Ss
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Steps to follow

Warm-up

Activity: Training welcome and warm-up | Time: 10 minutes  

Arrangement: Whole group; pairs

1. Welcome trainees to the second day of the Reading Facilitator training.

2. Remind trainees that hearing sounds is a big part of reading development. 

When students say the letter–keyword–sound and tap out words, they are 

hearing and separating sounds in words.

3. Give trainees instructions for the ‘Sound origins’ game. SAY >

• Close your eyes.

• Listen to sounds.

• Answer the questions I ask you.

4. Ask trainees to close their eyes. 

5. Make the following sounds. After each sound ask the questions below.

6. Make the sounds listed below. 

• Tap your pencil on the table 5 times

• Stomp your foot 2 times

• Clap your hands 4 times

• Knock on the door (or wall or table) once

• Make a cat noise (or other common animal noise) 3 times

7. After each sound, ASK >

• How many times did you hear the sound? 

• Where did the sound come from?

8. Have trainees silently show you with their fingers in the air. Take 1–2 

trainee responses. 

9. Congratulate trainees on hearing so well.

10. Tell trainees that even hearing and counting sounds that are not letter 

sounds is good for students’ reading development.
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Present

Activity: Training reflection | Time: 15 minutes | Arrangement: Whole group; Pairs

1. Tell trainees that, in Day 2, they will learn the rest of the lesson activities and 

have lots of time to practice the reading lesson in different ways.

2. Ask trainees to show you with their fingers how confident they feel 

in delivering the introduction of the daily reading lesson. They should 

hold up 1 finger if they are not confident at all, 2 fingers if they are a little 

confident, 3 fingers if they are somewhat confident, 4 fingers if they are 

mostly confident, and 5 fingers if they are totally confident.

3. Observe trainees’ responses.

4. Ask trainees to show you with their fingers how confident they feel 

in delivering letter–keyword–sound in the daily lesson plan. They should 

hold up 1 finger if they are not confident at all, 2 fingers if they are a little 

confident, 3 fingers if they are somewhat confident, 4 fingers if they are 

mostly confident, and 5 fingers if they are totally confident.

5. Observe trainees’ responses.

6. Ask trainees to show you with their fingers how confident they feel 

in delivering air writing in the daily reading lesson. They should hold up 

1 finger if they are not confident at all, 2 fingers if they are a little confident, 

3 fingers if they are somewhat confident, 4 fingers if they are mostly 

confident, and 5 fingers if they are totally confident.

7. Observe trainees’ responses.

8. Have trainees turn to a partner and tell the partner one part of the lesson 

that they feel confident delivering and one part they would like to practice 

more in the lesson plan.

9. Circulate around the room while pairs discuss.

10. ASK > How will the reading lessons help students’ reading development?

11. Invite 2–3 trainees to respond.
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12. After they have shared their responses, add from the list below, if they have 

not been mentioned:

• The lesson gives students the letter-sound knowledge to tap out words 

they do not know.

• Introduces them to new vocabulary.

• Provides opportunities for reading practice. 

• The lesson gives students structure and predictability that benefits their 

emotional and social well-being.

13. Thank trainees for their reflections.

Practice

Activity: Teaching skills practice | Time: 15 minutes | Arrangement: Whole group; Pairs

1. Tell trainees that they will now review key teaching strategies they learned 

in Day 1.

2. Ask trainees to turn to a partner and tell him or her the letter–keyword–

sound they see on the board.

3. Circulate around the room as pairs say the letter–keyword–sound: 

‘s’ –snake – /s/. Make sure they are not saying ‘suh’ or ‘sah’ for the letter 

sound. The sound for the letter ‘s’ is ‘sssssss’ with no vowel sound attached.

4. Say the letter–keyword–sound (‘s’ – snake – /s/) and ask trainees 

to repeat after you.

5. Congratulate trainees on remembering how to say the letter–keyword–sound 

of a letter.

6. Ask trainees to stand, put their arms straight and stiff in the air, and air write 

the letter ‘s’.

7. Congratulate trainees on remembering how to air write letters. Remind them 

that they should always keep a straight arm and use 2 fingers.

8. Ask trainees to tap out the word ‘sad’. They may sit down, but they must put 

their tapping fingers in the air so that you can see.
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9. Have trainees say the word ‘sad’, then tap it out (/s/ /a/ /d/), then blend the 

sounds together to say ‘sad’ again.

10. Congratulate trainees on successfully tapping out a word. Remind trainees 

that tapping is a strategy that they and their students can always use to read 

or write a new word.

Apply

Activity: Training Day 2 preview | Time: 5 minutes | Arrangement: Whole group

1. Tell trainees that, in todays’ training, they will practice the rest of the activities 

in the daily lesson plan and prepare to work with students in the SHLS.

2. ASK > What is one question you have after training yesterday?

3. Invite trainees to write their questions down. At the end of the day, they will 

return to their questions to see whether they have been answered.

4. Remind trainees that they will be able to practice the skills they learned 

yesterday and much more today!
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Reading Training Session 10: 
Daily Reading Lesson

Training session summary | Duration: 1 hour

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Participate in and identify the key activities in an 

SHLS Reading daily lesson plan.

KEY MESSAGES

• The Reading daily lesson plan for emerging 

readers is a highly structured learning experience 

for students.

• The lessons support all competencies 

of reading and increase in complexity as the 

lessons progress.

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. When 

you demonstrate a lesson, be aware that trainees 

are experiencing this type of lesson for the first time. 

Encourage their active participation as ‘students’ and 

remain positive and supportive just as you would when 

teaching children, even if their responses are not 

correct. Remind trainees that these demonstrations 

are opportunities for them to observe and learn, not 

tests of their knowledge or skills.

RESOURCES REQUIRED 

• Board and chalk/flipcharts and markers

• Paper and pens/pencils

• Reading Trainee’s Handbook

• Reading Lesson Plan Bank

PREPARATION REQUIRED 

• Set up the board as shown: 

• Write the objectives of the session on flipchart 

large enough for all trainees to read. Mount the 

objectives on the wall.

TRAINING SESSION OVERVIEW

In this session, the trainer demonstrates a Reading 

daily lesson plan. Then, trainees reflect on what 

the ‘Facilitator’ and ‘students’ did during the lesson. 

Finally, trainees compare this lesson to the lesson they 

experienced in Day 1 of training.

Kk Kim has a dog named Kit.

Kit is a kind dog.

Kim and Kit run for fun.

Kim likes Kit and Kit likes Kim.
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Steps to follow

Warm-up

Activity: Introduction | Time: 1 minute | Arrangement: Whole group

1. Present the objectives of the lesson to the trainees.

2. Ask trainees if they have any questions. Address questions now or note 

them on the Notice Board for later.

Present

Activity: Reading lesson | Time: 35 minutes | Arrangement: Whole group

1. SAY > 

• Now, you will experience another reading lesson for the emerging level just 

like the ones that you will deliver to readers in your learning space every day. 

• This lesson is from Week 15 of the program, which means it assumes 

that students know the letters, words, and skills that are taught in 

weeks 1–14.

• During the lesson, I will take the role of ‘Reading Facilitator’ and you will 

take the role of ‘students.’ This means that your job during this lesson 

is to simply participate as I direct.

• In this lesson, I will introduce the letter ‘k’. Then, we will practice connecting 

the letter ‘k’ with the sound /k/. 

• Then, we will read the text of the day together. Next, we will practice a sight 

word of the day. A sight word is a word that is so common that students 

should know it by sight. 

• Then, we will play a short game to practice what we learned.

Reading Session 10

By the end of this session trainees will be able to:

• Participate in and identify the key activities in an SHLS 
Reading daily lesson plan.
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2. Ask trainees if there are any questions. 

3. Start the lesson:

Introduction

Lesson Plan Activity: Introduction | Time: 3 minutes | Arrangement: Whole group

1. Tell students that they will be learning a new letter, its sound, and some new 

words today.

2. Point to the letters ‘K and ‘k’ on the board and tell students that ‘k’ is the 

letter of the day.

3. Point to the capital ‘K’ and explain that, when it is written at the beginning 

of a sentence or to start someone’s name, the letter is written ‘K’.

4. Point to the lowercase ‘d’ and explain that, at all other times, the letter 

is written ‘k’.

5. Erase the capital letter ‘K’. Make sure the lowercase letter ‘k’ is written 

on the board large enough for all students to see.

TIP > In this session, 

trainees are referred 

to as ‘students’.

NOTE FOR THE TRAINER > Key behaviors for Introduction:

 • Ensure all students are ready to listen (sitting properly but comfortably, attentive, etc.)

 • Ensure the letter(s) are written clearly and large enough for all students to see.

 • Say the letter name correctly and consistently.

 • Point out key features of the written letters – for example, when to use the capital and 

lowercase versions of the letter, if the letter looks similar to another letter the students 

have already learned, and so on.
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Letter–keyword–sound

Lesson Plan Activity: Letter–keyword–sound | Time: 3 minutes | Arrangement: Whole group

1. Remind students that the letter of the day is ‘k’.

2. Point to the picture of the boy on the board. 

3. ASK > What is the boy in this picture doing?

4. If students guess ‘kick’, they are right!

5. If students guess something else, say ‘good guess’ and tell them that 

it is showing a kick.

6. Tell students that the letter ‘k’ makes a /k/ sound and that the keyword 

to remember the sound for ‘k’ is ‘kick’.

7. Say the letter–keyword–sound for the letter ‘k’: ‘k’ – kick – /k/. Ask students 

to repeat.

8. Practice the letter–keyword–sound for the letter of the day (‘k’ – kick – /k/) 

with students at least 3 times.

NOTE FOR THE TRAINER > Key behaviors for letter–keyword–sound:

 • Ensure all students are ready to listen (sitting properly but comfortably, attentive, etc.)

 • Pronounce letter sounds correctly consistently

 • Use the correct keyword picture associated with the letter of the day

 • Listen as students practice the letter sounds, repeating the letter–keyword–sound 

sequence as needed for students to pronounce the sound correctly.
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Air writing

Lesson Plan Activity: Air writing | Time: 2 minutes | Arrangement: Whole group

1. Write the letter ‘k’ at least as tall as your forearm on the board.

2. Demonstrate air writing the letter ‘k’. 

3. Invite students to air write the letter first with eyes open, then with 

eyes closed.

Text study

Lesson Plan Activity: Text study | Time: 10 minutes | Arrangement: Whole group; Pairs

1. Read the story for students. Remind students that, when they are reading 

a story for the first time, they should tap out words they do not know and try 

to visualize the story in their heads like a movie.

2. Demonstrate tapping out the word ‘Kit’. Then, continue reading.

Kim had a dog named Kit.

Kit is a kind dog.

Kim and Kit run for fun.

Kim likes Kit and Kit likes Kim.

NOTE FOR THE TRAINER > Key behaviors for air writing:

 • Write the letter of the day large enough on the board so that all students can see.

 • Model the letter formation with a stiff, straight arm and 2 fingers.

 • Observe student air writing and add extra practice if necessary to help 

students understand.TIP > Remember 

to face the same way as 

students so they can follow 

your finger through the 

air and see exactly how 

they should move their arms 

to write the letter.

TIP > Remind students 

to keep their arms and 

fingers straight and stiff!

NOTE FOR THE TRAINER > Key behaviors for text study:

 • Post (or write on the board) the lesson’s decodable text clearly and large enough that 

all students can see.

 • Track the words of the text with a finger or pointer while reading aloud.

 • Read with appropriate speed, accuracy, and expression to help students understand 

(that means, not so fast, so boring, or with so many mistakes that students 

cannot understand).

TIP > Read slowly so that 

all students can understand, 

but make sure to also 

read with expression, as if 

you were talking directly 

to your students.
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3. Ask students to read the story aloud with you, tracking the words with your 

finger as you read.

4. ASK > Who is this story about?

5. ASK > How would you describe Kit?

6. Ask students to close their eyes and imagine Kim. 

7. ASK > In your mind, what does Kim look like? 

8. Invite students to turn to a partner and describe what they think Kim 

looks like.

9. Ask students to close their eyes and imagine Kim with her dog Kit.

10. ASK > We know Kim and Kit like to run together. Where are they running? 

11. Invite students to turn to a partner and describe where Kim and Kit are 

running when they visualize the story.

12. Ask students to close their eyes again. 

13. ASK > What else do Kim and Kit do together? What do you see them doing 

when you visualize them together?

• Invite students to turn to a partner and discuss what else Kim and Kit like 

to do together.

14. Invite one student to come to the board to track the words. Ask the class 

to read the story aloud together again. Remind students to picture Kim and 

Kit together in their imaginations as they read.

TIP > There is no 

right or wrong answer 

to this question! 

Encourage students 

to be creative 

and confident 

in their ideas.
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Sight words

Lesson Plan Activity: Sight words | Time: 3 minutes | Arrangement: Whole group

1. Write the new sight word of the day on the board: ‘is’.

2. Locate the sight word of the day in the story of the day and use it at least 

once in a sentence.

3. Say and spell the word with the class 3 times (is – ‘i’ ‘s’ – is).

Change the Sound

Lesson Plan Activity: Change the sound | Time: 8 minutes | Arrangement: Whole group

1. Tell students that you are going to say a word. Then, you are going to ask 

them to change a sound in that word to make a new word.

2. Say the word ‘kit’. SAY > If I take away the /k/ sound and replace it with 

a /s/ sound, I get the word ‘sit’!

3. Invite students to do one with you. SAY > What word do we get when 

we say ‘sit ’ with a /p/ instead of a /t/? 

Answer: ‘sip’

4. Repeat step 3 with these words and sounds:

• ‘sick’ : change /s/ to /k/

• ‘hat’ : change /h/ to /m/

• ‘pit’ : change /t/ to /n/

• ‘mop’ : change /o/ to /a/ 

NOTE FOR THE TRAINER > Key behaviors for sight words:

 • Say and spell the sight word of the day correctly.

 • Practice the sight word with students at least 3 times.

 • Correctly identify the sight word of the day in the day’s text (if applicable) and correctly 

use the word in a sentence.

TIP > The sight words 

sequence is always 

the same: say the word, 

spell the word, say the word.

NOTE FOR THE TRAINER > Key behaviors for ‘Apply’ activity:

 • Review the ‘Apply’ activity instructions before the start of the lesson.

 • State the instructions clearly to students.

 • Read the letter sounds and/or words for the activity clearly and consistently.

NOTE > This is a listening 

and speaking activity. You 

should not write any of these 

words on the board.
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Practice

Activity: Reflect on lesson | Time: 14 minutes | Arrangement: Pairs

1. Tell trainees that this is the conclusion of the reading lesson. 

2. ASK > What did you see me, the Facilitator, do during the lesson?

• Have them discuss with a partner for 2 minutes. Circulate around the room 

to listen to discussions.

3. If trainees need more guidance, ASK > 

• How did the Facilitator interact with the students? 

• What physical actions did the Facilitator do?

• How did the Facilitator introduce new content to students?

• How did the Facilitator know students were engaged in the lesson?

4. Invite 2–3 trainees to share something they saw the Facilitator of the 

lesson do.

Example answers: 

 – The Facilitator interacted positively with students.

 – The Facilitator modeled all actions for the students.

 – The Facilitator tapped out sounds in words using his or her fingers.

 – The Facilitator spoke clearly.

 – The Facilitator called on different students.

5. ASK > What did you, the students, do during the lesson?

• Have them discuss with a partner for 2 minutes. Circulate around the room 

to listen to discussions.

6. If trainees need more guidance, use any of the following questions 

for discussion. 

ASK > 

• What did students say?

• How did students learn the new content?

• What did the students do to show their understanding?

• How did the students interact with the Facilitator?
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7. Invite 2–3 trainees to share something the students did during the lesson.

Example answers:

 – The students repeated after the Facilitator.

 – The students tapped out sounds in words using their fingers.

 – The students practiced saying new content many times 

in different ways.

 – The students used their bodies to learn (tapping, air writing).

8. Thank trainees for their hard work as ‘students’.

Apply

Activity: Compare lessons | Time: 10 minutes | Arrangement: Pairs

1. ASK > How was this lesson different from the lesson you 

experienced yesterday?

2. Invite trainees to turn to a partner to discuss how the lesson delivered in this 

session is different from the lesson they experienced in Day 1 of training.

Example answers: 

 – The lesson focused on a different letter and sight word.

 – The text study was longer.

 – The text study included ‘visualization’ questions.

 – The ‘Apply’ activity was different.

3. After 5 minutes of discussion, invite 2–3 volunteers to share differences they 

discussed with their partners.



96
SHLS TOOLKITReading

Reading Training Session 11TRAINER’S MANUAL

Reading Training Session 11: Text Study

Training session summary | Duration: 1 hour, 10 minutes

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Deliver the ‘Text study’ activity in the daily 

reading lesson.

KEY MESSAGES

• The ‘Text study’ activity gives students an 

opportunity to practice using the letter of the day. 

Students also develop new vocabulary, practice 

key comprehension skills, and learn to read 

with fluency.

• The ‘Text study’ activity is slightly different each 

day of the week to ensure that students are 

practicing key skills in all competencies of reading.

• The ‘Text study’ activity encourages students 

to use their reading skills and think about stories 

in fun ways. This allows the students to practice 

and develop a love of reading that will last their 

whole lives.

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. When 

you demonstrate an activity, be aware that the 

activity is new for trainees. Encourage their active 

participation as ‘students’ and remain positive and 

supportive just as you would when teaching children, 

even if their responses are not correct. When trainees 

demonstrate the activities themselves, remember 

that they are learning and that they do not have to do 

it perfectly the first time. Remind trainees that these 

demonstrations are opportunities for them to observe 

and learn, not tests of their knowledge or skills.

RESOURCES REQUIRED 

• Board and chalk/flipcharts and markers

• Paper and pens/pencils

• Reading Trainee’s Handbook 

• Reading Lesson Plan Bank 

PREPARATION REQUIRED 

• Set up the board as shown:

TRAINING SESSION OVERVIEW

In this session, the trainer demonstrates the ‘Text 

study’ activity and then reviews how the ‘Text study’ 

activity changes each day. Then, trainees practice 

leading small groups in text study. Finally, trainee 

volunteers demonstrate a ‘Text study’ activity 

from each day of the week and reflect on why 

it is a valuable activity for students.

Kk Kim has a dog named Kit.

Kit is a kind dog.

Kim and Kit run for fun.

Kim likes Kit and Kit likes Kim.
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Steps to follow

Warm-up

Activity: Introduction to text study | Time: 5 minutes | Arrangement: Whole group

1. Present the objectives of the lesson to the trainees.

2. Ask trainees if they have any questions. Address questions now or note them 

on the Notice Board for later.

3. SAY > 

• Reading is a way for us to learn new information and communicate. 

However, it should also be a way for us to have fun! Reading text with 

students, no matter how long or short, can help them develop a love for 

reading and storytelling. This will make them lifelong readers who will then 

pass the love of reading to their families.

• In the ‘Text study’ activity of the reading lesson, students read a short text 

and answer questions about it. To do this, they will use their knowledge 

of letter sounds to read words by ‘tapping out’. 

• They will think about the vocabulary words in the text they already know, 

and how they can relate the text to their own lives. 

• All of this practice encourages students to think deeply and in new ways, 

making them stronger readers and thinkers!

Present

Activity: Text study demonstration | Time: 15 minutes | Arrangement: Whole group

Reading Session 11

By the end of this session trainees will be able to: 

• Deliver the ‘Text study’ activity in the daily lesson plan.

NOTE FOR THE TRAINER > If you did not deliver Session 10, demonstrate the ‘Text 

study’ activity below. If you did deliver Session 10, skip this demonstration and move 

to the ‘Practice’ section.
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1. Tell trainees that the first activity in the practice section of the lesson plan 

gives students the opportunity to practice their reading skills in a text, 

as well as develop reading fluency and thinking skills.

2. Ask trainees to read the ‘Text study’ activity on page 40 of the Reading 

Trainee’s Handbook.

3. SAY > Text study teaches all competencies of reading because students use 

all their skills to read and understand the text. There are 2 texts per week, one 

for each new letter. This example is again from day 3 of week 15.

4. Follow the steps for the ‘Text study’ activity in the Reading 

Trainee’s Handbook.

5. Read the story for students. Remind students that, when they are reading 

a story for the first time, they should tap out words they don’t know, and try 

to visualize the story in their heads like a movie.

6. Demonstrate tapping out the word ‘Kit’. Then, continue reading.

Kim has a dog named Kit.

Kit is a kind dog.

Kim and Kit run for fun.

Kim likes Kit and Kit likes Kim.

7. Ask students to read the story aloud with you, tracking the words with your 

finger as you read.

8. ASK > Who is this story about?

9. ASK > How would you describe Kit?

10. Ask students to close their eyes and imagine Kim. 

11. ASK > In your mind, what does Kim look like? 

12. Invite students to turn to a partner and describe what they think Kim 

looks like.

13. Ask students to close their eyes and imagine Kim with her dog Kit. 

14. ASK > We know Kim and Kit like to run together. Where are they running? 

15. Invite students to turn to a partner and describe where Kim and Kit are 

running when they visualize the story.

TIP > In this session, 

trainees are referred 

to as ‘students’.

TIP > Read slowly 

so that all students 

can understand, but 

make sure to also 

read with expression, 

as if you were 

talking directly 

to your students.

TIP > There 

is no right 

or wrong answer 

to this question! 

Encourage 

students to be 

creative and 

confident 

in their ideas.
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16. Ask students to close their eyes again. 

17. ASK > What else do Kim and Kit do together? What do you see them doing 

when you visualize them together? 

18. Invite students to turn to a partner and discuss what else Kim and Kit like 

to do together.

19. Invite one student to come to the board to track the words. Ask the class 

to read the story aloud together again. Remind students to picture Kim and 

Kit together in their imaginations as they read.

20. Tell trainees that this is the end of the ‘Text study’ activity.

21. Ask trainees what they saw you do in the text study section.

22. Invite 2–3 trainees to answer. The important message is that you read the 

text, students read the text, and you asked questions.

23. Remind trainees that you also read with expression and excitement. This 

was to encourage the listeners to be interested in the story and think about 

the meaning!

24. Tell trainees that text study is slightly different each day of the week.

25. Direct trainees to page 42 in the Reading Trainee’s Handbook. 

26. Invite volunteer trainees to read the descriptions of each day of text study.

Practice

Activity: Text study practice | Time: 30 minutes | Arrangement: Small groups

1. Tell trainees that they will now practice delivering the ‘Text study’ activity 

of a lesson.

2. Break the trainees into groups of 3–4. Assign each group one day of text 

study from page 44 of the Reading Trainee’s Handbook.

3. Invite trainees groups to read through their assigned days and choose one 

group member to demonstrate first. They will have 30 minutes to practice.

4. Circulate around the room listening to groups and offering support.
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Apply

Activity: Demonstration and reflection  | Time: 20 minutes | Arrangement: Whole group

1. Thank trainees for their work.

2. Rearrange groups so that trainees are working with new peers.

3. Ask trainees to choose one group member to demonstrate text study. 

If there is time, they should invite a second group member to demonstrate. 

4. ASK > Why do you think text study is important for student learning?

5. Call on 2–3 trainees to respond.

6. Thank trainees for their thoughts and participation.
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Reading Training Session 12: Sight Words

Training session summary | Duration: 40 minutes

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Deliver the ‘Sight word’ activity of the daily 

reading lesson.

KEY MESSAGES

• The ‘Sight word’ activity teaches students how 

to recognize and spell common words.

• It is important for students to know these word 

automatically because they come up so frequently 

in spoken and written language that it is good for 

students to be able to read and write them quickly.

• Many sight words are also words that ‘break the 

rules’. These are words that cannot be decoded 

regularly because they don’t follow the standard 

language rules.

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. When 

you demonstrate an activity, be aware that the 

activity is new for trainees. Encourage their active 

participation as ‘students’ and remain positive and 

supportive just as you would when teaching children, 

even if their responses are not correct. When trainees 

demonstrate the activities themselves, remember 

that they are learning and that they do not have to do 

it perfectly the first time. Remind trainees that these 

demonstrations are opportunities for them to observe 

and learn, not tests of their knowledge or skills.

RESOURCES REQUIRED 

• Board and chalk/flipcharts and markers

• Paper and pens/pencils

• Box/bowl/hat

• Reading Trainee’s Handbook

• Reading Lesson Plan Bank

PREPARATION REQUIRED 

• Write the objectives of the session on flipchart 

paper large enough for all trainees to read. 

Mount the objectives on the wall.

• Gather or cut out one slip of paper for each 

trainee. On each slip, write one sight word from 

the list:

is, like, said, her, this, there, friend, for, me, we, 

the, on, out, in, you, were, where, as, to, and, 

they, that, read, do, now.

• Fold the slips and put them in a bowl, box, or hat.

TRAINING SESSION OVERVIEW

In this session, the trainer defines ‘sight word’ and 

demonstrates the ‘Sight word’ activity. Then, trainees 

practice leading sight words in small groups. Finally, 

trainees reflect on why it is important for students 

to be able to read sight words.
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Steps to follow

Warm-up

Activity: Introduction to sight words | Time: 5 minutes | Arrangement: Whole group

1. Tell trainees that they will now practice the next activity in the lesson, 

sight words.

2. Present the objectives of the lesson to the trainees.

3. Ask trainees if they have any questions. Address questions now or note 

them on the Notice Board for later.

Present

Activity: Sight word demonstration | Time: 10 minutes | Arrangement: Whole group

1. Tell trainees that the second activity in the Practice section teaches students 

to recognize and spell common words.

2. SAY >

• Sight words are words that come up so frequently in spoken and 

written language that it is good for students to be able to read and write 

them quickly.

• Many sight words are also words that ‘break the rules’. These are words 

that cannot be tapped out regularly because they don’t follow the standard 

language rules.

3. Ask trainees to read the ‘Sight word’ activity on page 48 of the Reading 

Trainee’s Handbook.

Reading Session 12

By the end of this session trainees will be able to: 

• Deliver the ‘Sight word’ activity of the SHLS daily 
reading lesson.
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4. SAY > 

• There are 2 new sight words each week. Days 1 and 2, students learn the 

first sight word of the week. Days 3 and 4, students learn the second sight 

word of the week. Day 5, students review both sight words of the week.

• Learning sight words increases students’ reading fluency because when 

they know common words automatically, they read more smoothly and 

quickly. It also develops students’ Writing skills because they learn to spell 

the word.

5. Follow the steps for the ‘Sight word’ activity in the Reading 

Trainee’s Handbook:

• Write the new sight word of the day on the board: ‘is’.

• Locate the sight word of the day in the story of the day and use it at least 

once in a sentence.

• Say and spell the word with the class 3 times (‘is’ – ‘i’ ‘s’ – ‘is’).

6. SAY > Remember that the sequence of teaching the sight word is very 

important. We always say the word, then spell it using the letter names, then 

say the word again.

7. Ask trainees if they have any questions about the ‘Sight word’ activity.

Practice

Activity: Sight word practice | Time: 15 minutes | Arrangement: Small groups

1. Tell trainees that they will now practice delivering the ‘Sight word’ activity.

2. Trainees can review the sight word instructions on page 49 of the Reading 

Trainee’s Handbook before practicing if they would like to.

3. Pass around the box/bowl/hat of sight words and ask trainees to each 

take one.

4. Break trainees into groups of 3–4.

TIP > Read slowly so that 

all students can understand, 

but make sure to also read 

with expression, as if you 

were talking directly to your 

students.

TIP > The sight words 

sequence is always 

the same: say the word, 

spell the word, say the word.
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5. SAY > You will now practice leading the ‘Sight word’ activity in your small 

groups. Each group member will practice leading the sight word practice 

sequence for the word they chose. You will have 10 minutes.

6. Circulate around the room while groups practice delivering sight words. Make 

sure trainees are using the correct sequence: say the word, spell the word, 

say the word. Offer support and answer questions as needed.

Apply

Activity: Reflection  | Time: 10 minutes | Arrangement: Whole group

1. Thank trainees for their work.

2. Invite one volunteer to come to the front of the room and deliver the 

‘Sight word’ activity for the whole group. All trainees should participate 

actively and respectfully as ‘students’.

3. ASK > Why do you think knowing sight words is important for 

student learning?

4. Call on 2–3 trainees to respond.

5. Thank trainees for their thoughts and participation.
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Reading Training Session 13: 
‘Apply’ Activities

Training session summary | Duration: 1 hour, 30 minutes

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Deliver the ‘Apply’ activities of the daily 

reading lesson.

KEY MESSAGES

• Activities in the ‘Apply’ section give students 

the opportunity to apply all their reading skills 

(both new content and review content) in a game 

or project.

• The ‘Apply’ activities rotate, so you will not use the 

same one 2 days in a row.

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. When 

you demonstrate an activity, be aware that the 

activity is new for trainees. Encourage their active 

participation as ‘students’ and remain positive and 

supportive just as you would when teaching children, 

even if their responses are not correct. When trainees 

demonstrate the activities themselves, remember 

that they are learning and that they do not have to do 

it perfectly the first time. Remind trainees that these 

demonstrations are opportunities for them to observe 

and learn, not tests of their knowledge or skills.

RESOURCES REQUIRED 

• Board and chalk/flipcharts and markers

• Paper and pens/pencils

• Reading Trainee’s Handbook

• Reading Lesson Plan Bank

PREPARATION REQUIRED 

Write the objectives of the session on flipchart paper 

large enough for all trainees to read. Mount the 

objectives on the wall.

TRAINING SESSION OVERVIEW

In this session, the trainer explains the purpose of the 

‘Apply’ activities and demonstrates the 5 different 

‘Apply’ activities. Then, trainees practice delivering 

the ‘Apply’ activities in small groups. Finally, they 

reflect on how the different ‘Apply’ activities teach the 

Reading Competencies.
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Steps to follow

Warm-up

Activity: Introduction to ‘Apply’ activities | Time: 5 minutes | Arrangement: Whole group

1. Tell trainees that they will now practice the last part of the lesson, the 

‘Apply’ activities.

2. Present the objectives of the lesson to the trainees.

3. Ask trainees what they think ‘successful’ reading looks like. If trainees 

have taught before, they can think about how they know a student 

is reading successfully.

4. Invite 2–3 trainees to respond.

5. SAY > 

• There are many different ways for students to show their reading skills. 

That’s why the ‘Apply’ activities in the lesson are different each day. 

• In this last part of the lesson, students get to show what they know 

in a fun, engaging game or project. It is also a great opportunity for you, 

as Facilitators, to see where students are excelling and where they might 

need extra support!

6. Ask trainees if they have any questions. Address questions now or note 

them on the Notice Board for later.

Reading Session 13

By the end of this session trainees will be able to:

• Deliver the Apply activities of the SHLS daily reading 
lesson.
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Present

Activity: ‘Apply’ activity demonstration | Time: 30 minutes | Arrangement: Whole group

1. Tell trainees that the ‘Apply’ activity will change in each lesson.

2. SAY > Think back on the activity we did in Day 1 during the lesson 

demonstration. I asked you to listen to a word and determine if the sound 

of the day came at the beginning, in the middle, or at the end. Then, you put 

an X (or wrote the letter) in the appropriate shape. What skills did that activity 

ask you to use?

3. Invite 2–3 trainees to respond. The main message is that this particular 

activity (Beginning, Middle, End) showed knowledge of the letter sound 

of the day. It also showed the ability to hear and separate sounds in a word.

4. SAY > Think back on the activity we did in the lesson demonstration earlier 

today. I asked you to listen to a word and change the sounds to make new 

words. This activity (Change the Sound) is another opportunity for students 

to practice their listening skills and show their understanding of sounds.

5. Ask trainees to read the ‘Apply’ activities on page 50 of the Reading 

Trainee’s Handbook.

6. SAY > Each week includes the same 5 ‘Apply’ activities:

• Day 1 of the week is always Beginning, middle, end

• Day 2 of the week is always Hear and write

• Day 3 is always Change the sound

• Day 4 is always Secret code

• Day 5 is always Illustrate the text of the day

7. Tell trainees that you will demonstrate the other 3 activities they will see 

in the week.

8. Invite trainees to read the directions for the ‘Hear and write’ activity. Then, 

follow the steps for the ‘Apply’ activity, ‘Hear and write’ in the Reading 

Trainee’s Handbook:

• Ask ‘students’ to take out a blank sheet of paper or pass a slate and chalk 

to each student.

• Tell students that you will say a letter sound and you would like them 

to write what letter makes that sound.

TIP > Trainees to participate 

as students.
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• Say each sound clearly and slowly at least 3 times. Give students time 

to think and write before moving to the next sound.

/k/ , /a/ , /g/

• Tell students that you will say a word and you would like them to write that 

word. Remind students that they can tap out the word to help write it.

• Say each word clearly and slowly at least 3 times. Give students time 

to think and write before moving to the next word.

‘nod’, ‘pan’, ‘kit’

9. Tell trainees that this is the end of the ‘Hear and write’ activity.

10. SAY > ‘Hear and write’ is an opportunity for students to show their 

knowledge of letter sounds and ability to tap out words. It also gives you, the 

Facilitator, an opportunity to observe student work and determine who might 

need more support in future lessons.

11. Invite trainees to read the directions for the ‘Secret code’ activity. Then, 

follow the steps for the ‘Apply’ activity, ‘Secret code’ in the Reading 

Trainee’s Handbook.

12. Draw the table below on the board large enough for all students 

to see clearly:

13. Tell students that they will be writing words, but they will write with a secret 

code that uses numbers instead of letters. Under each letter is the number 

that represents it.

• Do an example for the class. For instance, to write the word ‘map’, you 

would write ‘269’.

TIP > Do not tell individual 

students what they got 

right or wrong. This is not 

a test. It is a time for student 

to practice their listening 

and writing. It is also a time 

for you to observe student 

work so you know who 

needs more support in the 

next lessons.

ptsme r a n b

94321 5 6 7 8
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14. Ask students to make 3–5 words using the numbers (not letters!) and write 

them in their notebooks.

15. After 3 minutes, invite students to trade notebooks with their partners.

• Tell students to try to ‘crack the code’ of their partners’ words, writing the 

word (in letters) next to the code word (in numbers).

• When partners are finished, ask 2–3 students to share a word that 

they made.

16. Tell trainees that this is the end of the ‘Secret code’ activity.

17. SAY > ‘Secret code’ is an opportunity for students to practice making and 

reading words. It is also a fun game for them to play together! The ‘Illustrate 

the text of the day’ activity is exactly what it sounds like – students illustrate 

a scene from the text of the day and label characters or items from the text.

18. Ask trainees if they have any questions about the activities.

Practice

Activity: ‘Apply’ activity practice | Time: 50 minutes | Arrangement: Small groups

1. Tell trainees that they will now practice delivering the ‘Apply’ activities 

in small groups.

2. Break the trainees into groups of 3–4.

3. Tell trainees that they will have 10 minutes to practice each activity. In their 

groups, they should choose one member to demonstrate each activity. The 

trainee demonstrating should take the role as ‘Facilitator’ and the other 

group members should be ‘students’.

4. Give groups 5 minutes to review the instructions for each activity on page 51 

of the Reading Trainee’s Handbook.

5. Tell trainees that they will start with Beginning, middle, end. Give them 

10 minutes to demonstrate. If they need a ‘board’, they can use a spare piece 

of paper taped to the wall.

6. Circulate around the room as trainees practice.
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7. After 10 minutes, tell groups to change the activity, and now practice 

Hear and Write. The group member chosen to demonstrate Hear and 

write has 10 minutes to demonstrate the activity for the rest of their group. 

If they need a ‘board’, they can use a spare piece of paper taped to the wall. 

The trainee demonstrating should take the role as ‘Facilitator’ and the other 

group members should be ‘students’.

8. Circulate around the room as trainees practice.

9. After 10 minutes, tell groups to change the activity, and now practice 

Change the Sound. The group member chosen to demonstrate Change 

the Sound has 10 minutes to demonstrate the activity for the rest of their 

group. If they need a ‘board’, they can use a spare piece of paper taped 

to the wall. The trainee demonstrating should take the role as ‘Facilitator’ and 

the other group members should be ‘students’.

10. Circulate around the room as trainees practice.

11. After 10 minutes tell groups to change the activity, and now practice 

Secret code. The group member chosen to demonstrate Secret code has 

10 minutes to demonstrate the activity for the rest of their group. If they 

need a ‘board’, they can use a spare piece of paper taped to the wall. The 

trainee demonstrating should take the role as ‘Facilitator’ and the other 

group members should be ‘students’.

12. Circulate around the room as trainees practice.

Apply

Activity: Reflection  | Time: 5 minutes | Arrangement: Whole group

1. When groups are done practicing, bring trainees together again 

as a whole group.

2. ASK > Why do you think this section is important for student learning?

3. Call on 2–3 trainees to respond.

4. Thank trainees for their thoughts and participation.
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Reading Training Session 14: 
Reading Lesson Practice

Training session summary | Duration: 1 hour

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Read and follow the SHLS Reading lesson plan 

in order to deliver a full lesson.

KEY MESSAGES

It is important to deliver all parts of the lesson in order 

to maximize student learning and create a routine 

in the classroom.

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. When 

trainees demonstrate a lesson, remember that 

they are learning and that they do not have to do 

it perfectly the first time. Remind trainees that these 

demonstrations are opportunities for them to observe 

and learn, not tests of their knowledge or skills. 

Encourage them to participate in each other’s lessons 

as ‘students’ and remain positive and supportive 

of each other by using respectful language, offering 

constructive suggestions, and ensuring that women 

and men have equal opportunities to participate.

RESOURCES REQUIRED 

• Board and chalk/flipcharts and markers

• Paper and pens/pencils

• Tape

• Reading Trainee’s Handbook 

• Reading Lesson Plan Bank

PREPARATION REQUIRED 

• Prepare the board as shown: 

• Write the objectives of the session on flipchart 

paper large enough for all trainees to read. Mount 

the objectives on the wall.

TRAINING SESSION OVERVIEW

In this session, the trainees practice delivering the 

daily reading lesson in small groups. Then, group 

members congratulate each other on successes and 

discuss challenges of delivering the Reading daily 

lesson plan.

Cc Cam is my cat.

Can you see Cam?

Cam likes to nap on Pam.

Cam and Pam nap in the pot.
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Steps to follow

Warm-up

Activity: Introduction | Time: 5 minutes | Arrangement: Whole group

1. Tell trainees that they will now practice delivering a full lesson in small 

groups. They will use the same lesson they saw their peers demonstrate.

2. Present the objectives of the lesson to the trainees.

3. SAY > In this lesson, you will see that there are also some letters that the 

Facilitator reviews in letter–keyword–sound. That’s OK! You might see that 

in lessons. Just review those letters or words once and move on. Remember, 

these activities go very quickly!

4. Ask trainees if they have any questions. Address questions now or note 

them on the Notice Board for later.

Present

Activity: Peer support | Time: 5 minutes | Arrangement: Small groups

1. Break trainees into groups of 3–4.

2. Invite trainees to share with their groups the challenges they noted in the 

last session. Encourage group members to offer advice and/or answer each 

other’s questions.

3. Remind trainees that this is a learning opportunity for everyone – they are 

not being evaluated by their peers!

Reading Session 14

By the end of this session trainees will be able to:

• Read and follow the SHLS Reading lesson plan in order 
to deliver a full reading lesson.
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4. Tell trainees that when they demonstrate, they should deliver the full lesson 

in the order it is written in the plan. If they are not demonstrating the lesson, 

they should participate as students only. They should not offer advice or try 

to correct the demonstrator during the lesson.

Practice

Activity: Lesson plan practice | Time: 40 minutes | Arrangement: Small groups

1. Ask trainees to turn to Week 9, Day 4 in their Reading Lesson Plan Bank.

2. Explain that, instead of the handbooks, they will be using the Reading 

Lesson Plan Bank for this activity.

3. Invite small groups to choose a trainee to demonstrate the lesson first 

and begin.

4. If there are not enough chalkboards for all groups to use one, they can use 

flipcharts on the walls instead.

5. Circulate around the room as trainees are practicing.

6. Ensure that trainees in the groups stay in their role as ‘students’ as you 

observe the practice.

Apply

Activity: Questions and congratulations | Time: 10 minutes | Arrangement: Whole group

1. Congratulate trainees on delivering great lessons.

2. Ask trainees if they have any questions about the lesson plan or the 

lesson delivery.

3. Answer questions as best you can.

4. ASK > If a person in your group that delivered part of the lesson very well, 

identify who it was, and discuss why that part of the lesson was great.

5. After each trainee receives congratulations from a group member, invite the 

whole group to clap for that trainee.

6. Thank all the trainees for their dedication to student learning.

TIP > Roughly 1 trainee will 

have time to demonstrate 

a full lesson.



114
SHLS TOOLKITReading

Reading Training Session 15TRAINER’S MANUAL

Reading Training Session 15: 
Reflection and Conclusion

Training session summary | Duration: 45 minutes

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Identify strengths in reading instruction.

• Make a plan for reading lesson delivery.

• Complete the post-training assessment.

KEY MESSAGES

The Reading daily lesson plans give students the skills 

they need to read and the routine and predictability 

they need to feel safe and secure. The lessons will not 

be perfect at first, but with preparation and time, they 

will become a fun part of the learning day!

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. 

Understand that the concepts and strategies in this 

training were probably new for trainees. Always use 

kind and supportive language, ensure that women 

and men have equal opportunities to participate, and 

insist that all trainees and trainers treat each other 

with respect.

RESOURCES REQUIRED 

• Board and chalk/flipcharts and markers

• Paper and pens/pencils

• Reading Trainee’s Handbook

PREPARATION REQUIRED 

None.

TRAINING SESSION OVERVIEW

Trainees reflect on the activities they had found 

challenging, and think about whether they are more 

comfortable delivering them now. They also reflect 

on activities they are confident about implementing 

successfully, and set goals for themselves and their 

students. Then, trainees complete the Reading 

Training Post-test for Phase 1. Finally, they think about 

next steps, and how they will prepare themselves 

to deliver their first Reading daily lesson plan.
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Steps to follow

Reflection

Activity: Successes, challenges, and goals | Time: 20 minutes  

Arrangement: Whole group; Pairs

1. Tell trainees that they have reached the end of Phase 1 of the 

Reading Training.

2. Ask trainees to think back to Day 1 of training and what they 

found challenging.

3. ASK > Is any activity still challenging now that Day 2 is over? Are there ways 

that you now feel more comfortable with this activity?

4. Invite trainees to share their responses with a partner.

5. ASK > Are there any other activities that you also think you can now 

successfully teach? What are they and why?

6. Invite trainees to share their responses with a partner.

7. ASK > What are your goals for teaching reading to students? What would 

you like them to gain from these reading lessons?

8. Invite trainees to share their responses with a partner.

9. Invite 2–3 trainees to share their goals with the whole group.

Post-test

Activity: Trainees complete post-test | Time: 15 minutes | Arrangement: Individual

1. Have trainees turn to page 77 of the Reading Trainee’s Handbook and 

complete the Reading Training Post-test for Phase 1. Remind trainees that 

this is for the SHLS program staff to learn what we can do better in the next 

training. Tell trainees they will not be assessed based on this test!
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2. Instruct trainees to complete the test in 15–20 minutes without using their 

reading resources.

3. Collect the tests to review with the training team later.

Closing

Activity: Next steps | Time: 10 minutes | Arrangement: Whole group

1. Remind trainees that learning to teach these reading lessons takes time and 

they should not expect it to be perfect from the very beginning.

2. Ask trainees to think about what they need to prepare before they teach 

their first reading lesson to students.

3. Ask trainees if they have any remaining questions before the close of the 

Reading Training.

4. Address any remaining questions on the Notice Board. If you do not have 

time to address them with the whole group, try to talk to the trainee who 

raised the question, and address it before he or she leaves.

5. Thank trainees for their hard work, thoughts, and dedication 

to their students!

TIP > The main message 

is that trainees should read 

through the lesson carefully 

before the start of the class. 

They should practice the 

letter sound, sight word, 

and reading the text of the 

day aloud.
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PART 2

Reading Training 
Sessions – 
Phase 2
Training Objectives

Upon completing the one-day Phase 2 of the Reading 

Training, Facilitators of the Reading Intervention in the 

SHLS will be able to:

1 Demonstrate the Reading daily lesson plan and 

provide constructive feedback to other demonstrators.

2 Deliver lesson plans that use multi-syllabic words and 

special language features.

3 Reflect on teaching and provide constructive 

feedback to peers.
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Proposed Training Agenda  
for the Reading Training

This training is planned for 1 day with 4 hours, 35 minutes of required training. 

Adapt the training agenda below. The sessions marked as ‘Required’ must 

be delivered in their entirety, and the ‘Recommended’ sessions can be omitted 

entirely or revised for time and content. 

Priority Session Duration Session Objectives 
By the end of this session, trainees will be able to:

Recommended Reading Training 
Session 16: 

Welcome and 
Reflection

1 hour, 15 
minutes

• Reflect and share experiences of teaching reading 
in SHLS.

• Brainstorm possible solutions to challenges faced when 
teaching reading.

Required Reading Training 
Session 17: 

Reading Lesson 
Demonstrations

1 hour • Read and follow the SHLS Reading daily lesson plan.
• Provide constructive feedback to peers.

Recommended Break 20 minutes

Required Reading Training 
Session 18:

Reading Long 
Words

1 hour • Participate in and identify the key activities in an 
SHLS Reading daily lesson plan with more advanced 
language features.

Required Reading Training 
Session 19:

Reading Daily 
Lesson

1 hour • Say the standard sound and keyword for the letters 
of the alphabet.

• Separate the sounds in a simple word by tapping 
them out.

Recommended Break 20 minutes

Required Reading Training 
Session 20:

Language Features

35 minutes • Demonstrate the letter–keyword–sound for various 
language features such as digraphs and long vowels.

Required Reading Training 
Session 21:

Reading Lesson 
Practice

1 hour • Read and follow the SHLS Reading lesson plan in order 
to deliver a full lesson.

Recommended Reading Training 
Session 22:

Reflection and 
Conclusion

25 minutes • Reflect on the training experience.
• Complete the post-training assessment.
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Reading Training Session 16: 
Welcome and Reflection

Training session summary |  Duration: 1 hour, 15 minutes

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Reflect and share experiences of teaching reading 

in SHLS.

• Brainstorm possible solutions to challenges faced 

when teaching reading.

KEY MESSAGES

• A learning environment should be respectful, 

congenial and suitable for an open exchange 

of ideas.

• Other facilitators are valuable resources for new 

ideas and support.

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. 

Understand that the concepts and strategies in this 

session may be new for trainees and that they will 

learn best in an environment that is positive, inclusive, 

and builds confidence. This means using kind and 

supportive language, ensuring that women and men 

have equal opportunities to participate, and that all 

trainees and trainers treat each other with respect.

RESOURCES REQUIRED 

• Board and chalk/flipcharts and markers

• Paper and pens/pencils

• Reading Trainee’s Handbook (the same 

Handbook from Phase 1)

• Reading Lesson Plan Bank 

• Small pieces of paper or post it notes (at least 

5 per trainee) 

PREPARATION REQUIRED 

• Write the objectives of the training on a flipchart 

large enough for all trainees to read. Mount the 

objectives on the wall.

• Write the objectives of the session on flipchart 

large enough for all trainees to read. Mount the 

objectives on the wall.

• Write ‘Notice Board’ on the top of a flipchart 

and post it on the wall in a place accessible 

by all trainees.

• Create a table on a horizontal flipchart with 

3 columns: Positive Experiences, Challenges, 

Possible Solutions.

• Remind trainees to bring the Reading Lesson Plan 

Bank and the Reading Trainee’s Handbook from 

the Phase 1 Training.
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TRAINING SESSION OVERVIEW

In this session, the trainer welcomes trainees and 

invites them to play ‘Recite the Alphabet’ to practice 

positive teamwork. 

Steps to follow

Welcome

Activity: Welcome to the training  | Time: 20 minutes | Arrangement: Whole group

1. Introduce yourself and invite trainees to introduce themselves.

2. Welcome everyone to the training.

3. SAY > In this second Reading Training, we will review and practice the 

Reading daily lesson together and provide positive feedback to help each 

other teach reading the best way we can. Then, we will learn strategies 

for teaching some of the more complex skills that come later in the Scope 

and Sequence.

4. Present the instructions for the game, Recite the Alphabet. 

SAY > 

• Before we start, we are going to play a game that will help us learn to work 

together as a team. In this game, we will recite the alphabet. It sounds easy, 

but it’s not! We will sit (or stand) in a circle. Starting at the letter ‘a’, we will 

say the alphabet, but only one person can say each letter. 

• If at any point 2 or more people speak at the same time or a letter is said 

twice in a row, we must go back and begin again at ‘a’. We cannot do 

anything but say letters – we cannot coordinate verbally or with hand 

gestures. Instead, we have to work together though observation. Ready?

5. Ask trainees to move their chairs into a circle or stand in a circle, whichever 

is most appropriate for the training space.
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6. When trainees are positioned in a circle, remind them that they cannot speak 

or make any gestures – they should just watch each other to determine who 

will say the next letter in the alphabet.

7. Begin by saying the letter ‘a.’ Look around the circle to indicate that 

someone else in the group should continue the alphabet. If any 2 trainees 

(or more) speak at the same time or repeat the same letter, tell the group 

that they must begin again, and say ‘a’ to get them started.

8. If you see trainees getting frustrated, pause the game and remind them that 

they are playing to help each other and communicate in a new, positive way.

9. Stop the game when time is up or when the group gets to the letter ‘z’.

10. Thank trainees for their participation and positivity.

Training objectives and co-creating rules

Activity: Present the objectives of the training and co-create rules 

Time: 20 minutes | Arrangement: Whole group

1. Present the objectives of the training to the trainees.

2. Tell trainees that they are all here to learn together.

TIP > This game can be silly! 

Encourage trainees to work 

together and laugh.

TIP > Trainees can 

follow along by reading 

page 57 of the Reading 

Trainee’s Handbook.

Objectives of Reading Training

By the end of this training, trainees will be able to:

• Demonstrate the Reading daily lesson plan and provide 
constructive feedback to other demonstrators.

• Deliver lesson plans that use multi-syllabic words and 
special language features.

• Reflect on teaching and provide constructive feedback 
to peers.
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3. Present the objectives of the session to trainees:

4. Explain that over the course of the day we will be spending a lot of time 

together, getting to know one another very well and learning about sensitive 

topics. In order to get the most out of the training, the training space needs 

to be a ’safe space’.

5. ASK > What do you think a ‘safe space’ means? 

6. SAY > A ‘safe space’ is a place where all trainees are welcome to come 

and express themselves comfortably, without fear of judgment, exclusion, 

harassment or violence. To ensure that this is a safe space, we must create 

a set of rules which all of us should follow.

7. Share an example of how one rule could be confidentiality, where we agree 

to not share anything discussed in this safe space with anyone outside the 

group – not even close family and friends.

8. Have trainees share rules that they want included as the rules for the 

training. Have a trainee write them on the flipchart.

9. The following rules are important to include, so if they are not mentioned 

by trainees, elicit them through questions or share them as more examples: 

• Respect each other’s opinions and experiences.

• Leave all biases outside the safe space.

• Listen to one another.

• Participate fully.

10. Have all trainees agree to the set of rules.

11. Point to the Notice Board flipchart paper posted on the wall.

12. SAY > 

• When we are learning together, questions or concerns may come up that 

we don’t have time to discuss immediately. That’s why we have a Notice 

Board. The Notice Board is the paper posted on the wall there. 

Reading Session 16

By the end of this session trainees will be able to:

• Reflect and share experiences teaching reading 
in SHLS.

• Brainstorm possible solutions to challenges faced when 
teaching reading.
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• At any point during our training, you can state a question or concern that 

I might put on the Notice Board. That way, we can stay on task during our 

session and will be sure to review what you have written at the end of the 

day or later in the training.

Reflections

Activity: Reflect on teaching reading | Time: 15 minutes | Arrangement: Individual

1. SAY >

• Since the last training, you have taught at least a few weeks of reading 

lessons. Before we begin the training on new topics, I would like us to take 

some time to share our experiences of the lessons.

• First, you will do this individually. Silently think about the 3 questions I will 

ask you, and write down one response on each piece of paper to answer 

each question. You can write as many thoughts as you have for each of the 

questions but only write one per paper. 

• When you finish, stick each piece of paper in its appropriate category 

on the flipchart mounted on the wall. You do not need to put your name 

on these papers. Please be specific and honest. This will help you assess 

your own work and identify ways that you can support others.

• The 3 questions are

 – Positive experience: What is working well with your daily 

reading lessons?

 – Challenge: What is challenging when you teach the daily 

reading lessons?

 – Possible solutions: What do you think will make it better?

2. It is possible that many trainees will have similar responses to each question. 

Ask trainees to stick their responses on the flipchart in the 3 categories. 

Sort through the pieces of paper, grouping all the similar responses together.

NOTE FOR THE TRAINER > At any point during the session, if there are questions 

or concerns or clarifications that cannot be addressed during the current session 

(because there is not enough time, you need more information, or it is not related 

to the topic of the session), tell trainees that it will be addressed later in the training 

and write it down on the Notice Board flipchart paper. Remember to address 

everything on the Notice Board before the end of the training.

TIP > This is an individual, 

silent reflection activity. This 

allows trainees to share 

their thoughts freely and 

anonymously. 
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Share experiences 

Activity: Share experiences  | Time: 20 minutes | Arrangement: Whole group

1. SAY > Thank you for sharing your experiences. As expected, many of you 

have similar or the same responses to each of the questions. I have grouped 

similar responses together so that we can maximize our time. I will read one 

response and we can discuss it in more detail as a group.

2. Read through each positive experience and discuss as a whole group.

3. Read each challenge and discuss as a whole group.

4. Read a possible solution for each challenge.

5. Brainstorm any other possible solutions to the challenges faced.

6. Manage expectations of trainees in terms of possible solutions to any 

challenges that have been raised based on the resources and time available 

in your context.

7. Inform trainees of any other possible solutions to the challenges.

8. Ask trainees if they have any questions. Address them now or note them on 

the Notice Board for later.
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Reading Training Session 17: 
Reading Lesson Demonstrations

Training session summary | Duration: 1 hour

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Read and follow the Reading lesson plan.

• Provide constructive feedback to peers.

KEY MESSAGES

• It is important to deliver all parts of the lesson 

in order to maximize student learning and create 

a routine in the classroom.

• We are all in training to support each other and 

help each other be better Reading Facilitators. 

By observing each other and giving and receiving 

positive feedback, we all improve our teaching for 

our students.

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. When 

trainees demonstrate a lesson, remember that 

they are learning and that they do not have to do 

it perfectly the first time. Remind trainees that these 

demonstrations are opportunities for them to observe 

and learn, not tests of their knowledge or skills. 

Encourage them to participate in each other’s lessons 

as ‘students’ and remain positive and supportive 

of each other by using respectful language, offering 

constructive suggestions, and ensuring that women 

and men have equal opportunities to participate.

RESOURCES REQUIRED 

• Board and chalk/flipcharts and markers

• Paper and pens/pencils

• Hat/box/bowl

• Reading Trainee’s Handbook

• Reading Lesson Plans Book

PREPARATION REQUIRED 

• Prepare the board as shown: 

• Write the objectives of the session on a flipchart 

large enough for all trainees to read. Mount the 

objectives on the wall.

Pam is the dog with spots.

Pam likes to nap in the pot.

Dan likes to pat Pam.

Pp
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TRAINING SESSION OVERVIEW

In this session, trainees review a daily lesson plan and 

the trainer identifies 6 volunteers to demonstrate the 

different sections of the plan. Then, those volunteers 

demonstrate their sections and the group discusses 

what they saw, offering congratulations, feedback, and 

personal experiences. 

Steps to follow

Warm-up

Activity: Introduction | Time: 5 minutes | Arrangement: Whole group

1. Present the objectives of the lesson to the trainees.

2. Ask trainees if they have any questions. Address questions now or note 

them on the Notice Board for later.

3. Tell trainees that they will now observe their peers demonstrating the 

lesson plan activities. They will review a lesson plan that they would have 

already taught, then a different trainee will demonstrate each activity in the 

lesson plan.

4. Ask trainees to turn to Week 9, Day 1 in their Reading Lesson Plan Bank.

5. ASK > Do you remember if you have taught this lesson before? If you have 

taught this lesson before, please raise your hand.

Reading Session 17

By the end of this session trainees will be able to: 

• Read and follow the SHLS daily reading lesson.
• Provide positive feedback to peers.
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6. Observe which hands are raised. 

SAY > 

• We are great resources for each other. If you have taught this lesson before, 

you have unique insights that you can share with those who have not taught 

this lesson yet.

• When we share our insights or feedback, we always remain positive. That 

means we do not criticize each other or say what someone did wrong. 

Instead, we offer suggestions in a positive tone or share how you have 

successfully done an activity in the past.

• Remember – teaching your peers can be scary. This is a space where 

we all should feel comfortable to make mistakes, try new things, and learn 

from each other!

Present

Activity: Lesson plan review | Time: 10 minutes | Arrangement: Whole group; Partners

1. Ask trainees to turn to Week 9, Day 1 in their Reading Lesson Plan Bank.

2. Invite trainees to review the lesson plan silently for 5 minutes. They should 

read the lesson plan instructions thoroughly.

3. After 5 minutes, invite trainees to talk about the lesson plan with a partner.

4. ASK > What is the letter of the day in this lesson?

5. Invite one trainee to respond.

6. ASK > What is the sight word of the day in this lesson?

7. Invite one trainee to respond.

8. Ask for volunteers to demonstrate each part of the lesson (Introduction, 

Letter–keyword–sound, Air writing, Text study, Sight words, ‘Apply’ activity). 

Note these volunteers on a piece of paper.
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Practice

Activity: Lesson plan demonstration by trainees | Time: 35 minutes  

Arrangement: Whole group

1. Remind trainees that, when a peer demonstrates a lesson activity, the rest 

of the group should participate as ‘students’.

2. Tell trainees that this is a learning opportunity for everyone and they should 

be supportive of each other!

3. Invite the Introduction leader to the front of the room to demonstrate.

4. After Introduction, invite the Letter–keyword–sound leader to demonstrate.

5. After Letter–keyword–sound, invite the Air writing leader to demonstrate.

6. After Air writing, invite the Text study leader to demonstrate.

7. After Text study, invite the Sight words leader to demonstrate.

8. After Sight words, invite the ‘Apply’ activity leader to demonstrate.

9. Thank all volunteers for their hard work and courage!

Apply

Activity: Reflection, congratulations and questions | Time: 10 minutes  

Arrangement: Whole group

1. Ask trainees to look at the lesson plan they just saw demonstrated.

2. Ask trainees to put a rectangle around the activity that they find to be the 

most challenging.

3. Ask trainees to put a circle around the activity that they think they can lead 

most successfully.

4. Invite 2–3 trainees to share their challenges. 

5. ASK > Why is that activity challenging?

TIP > Do your best to make 

these demonstrations go 

as quickly as possible. 

Trainees can briefly clap 

for their peers after each 

demonstration, but there 

should be no discussion 

between activities. 
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6. Invite 2–3 trainees to share their successes. 

7. ASK > What makes this activity successful for you? What advice would you 

give your peers for this activity?

8. Thank trainees for their listening and hard work.



130
SHLS TOOLKITReading

Reading Training Session 18TRAINER’S MANUAL

Reading Training Session 18: 
Reading Long Words

Training session summary | Duration: 1 hour

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Separate the sounds in a simple word by tapping 

them out.

• Separate the syllables in a long word by clapping 

them out.

KEY MESSAGES

• Understanding sounds is a foundational skill 

of reading. Students must be able to hear, 

separate, and change sounds in order to read and 

write words.

• When students encounter longer words, they can 

separate the syllables in that word by clapping 

them out. Then, they can tap out each syllable 

in order to write the whole word.

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. 

Understand that the concepts and strategies in this 

session may be new for trainees and that they will 

learn best in an environment that is positive, inclusive, 

and builds confidence. This means using kind and 

supportive language, ensuring that women and men 

have equal opportunities to participate, and that all 

trainees and trainers treat each other with respect.

RESOURCES REQUIRED 

• Board and chalk/flipcharts and markers

• Paper and pens/pencils

• Bowl, box or hat

• Reading Trainee’s Handbook

• Reading Lesson Plan Bank

PREPARATION REQUIRED 

• Write the objectives of the session on a flipchart 

large enough for all trainees to read. Mount the 

objectives on the wall.

• Gather or cut out one slip of paper for each 

trainee. On each slip, write one decodable word 

from this list: extend, reflect, hidden, himself, 

problem, artist, object, conflict, invalid, hospital, 

classic, connect, dentist, benefit, element, defend, 

statistic, minimum, festival, addict, within, inspect, 

rabbit, closet, seven, umbrella, animal, president.

• Fold the slips and put in a bowl, box or hat.

TRAINING SESSION OVERVIEW

In this session, the trainer demonstrates clapping 

out syllables and tapping out longer words. Then, 

trainees practice leading small groups in clapping and 

tapping multi-syllabic words. Finally, trainees reflect 

on why it is important for students to be able to read 

longer words.
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Steps to follow

Warm-up

Activity: Introduction to reading longer words | Time: 5 minutes   

Arrangement: Whole group; Pairs

1. Present the objectives of the lesson to the trainees.

2. Ask trainees if they have any questions. Address questions now or note 

them on the Notice Board for later.

3. SAY > 

• These SHLS lessons give students the tools they need to be strong readers. 

That’s why we need to give them strategies to read different types of words. 

• We encourage them to tap out words they do not know, but sometimes 

words are longer than just 3 or 4 sounds. Now, we will learn how students 

can decode longer words.

Present

Activity: Tapping and clapping long words | Time: 20 minutes | Arrangement: Whole group

1. SAY > Sometimes, a word may be longer than just 3–4 sounds. When that 

happens, we have 2 options. The first thing we need to do is determine how 

many syllables the word has.

2. Say the word ‘blast’, clapping once when you say it to show there 

is one syllable.

Reading Session 18

By the end of this session trainees will be able to: 

• Separate the sounds in a simple word by tapping them out.
• Separate the syllables in a long word by clapping them out.
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3. SAY > A syllable is a unit of sounds with one or more consonants around 

a vowel. We can clap syllables in words. When we clap, we can call 

it ‘following the rhythm of the word’.

4. Invite trainees to clap the syllable together while saying ‘blast.’

5. SAY > We clap syllables. Then, we tap individual sounds. We clap the 

syllable because clapping makes a sound like the rhythm of the word.

6. Clap the syllable for ‘blast’, then clap the 2 syllables in ‘blasted’ – 

blast (clap) ed (clap).

7. SAY > Then, we tap the sounds in each syllable. We tap because tapping 

is silent so we can hear all the sounds we say. We also tap sounds because 

we can feel each individual tap in our fingertips. This connects the different 

sounds to the different feelings in each finger, making them easier to separate.

8. Ask trainees to put their hands in the air and tap out the word ‘blast ’: /b/ /l/ 

/a/ /s/ /t/ (5 sounds).

9. SAY > Oh no! We ran out of fingers for tapping. We tapped /b/ on our first 

fingers, /l/ on our middle fingers, /a/ on our ring fingers, /s/ on our pinkie 

fingers… but where do we tap the last /t/ sound?

10. Tap the word again, showing trainees how to tap the last sound on their 

first fingers:

• Say /b/ and tap your thumb to your first finger.

• Say /l/ and tap your thumb to your middle finger.

• Say /a/ and tap your thumb to your ring finger.

• Say /s/ and tap your thumb to your pinkie finger.

• Say /t/ and tap your thumb to your first finger (again).

• Run your thumb under the tips of your first, middle, ring, and 

pinkie fingers, saying each sound together to say the word: 

‘bbblllllaaaaassssstttttt’ ‘blast’.
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11. Thank trainees for tapping the word. Ask trainees to tap out ‘grant’ 

(/g/ /r/ /a/ /n/ /t/). This word also requires them to return to their first 

finger for the last tap.

12. SAY > As you can see, there is a clear strategy for tapping out a longer word 

with one syllable. We just go back to the first finger and keep tapping!

13. Say the word ‘complex’.

14. Ask trainees to clap the syllables in this word. There are 2 syllables: 

com (clap) plex (clap).

15. SAY > When a word has more than one syllable, we can clap the syllables 

first, and then tap out each syllable individually. For instance, ‘complex’ has 

2 syllables – ‘com’ and ‘plex’. To tap out this word, we first tap out ‘com’ and 

then we tap out ‘plex’.

16. Tap out ‘com’.

• Say /c/ and tap your thumb to your first finger.

• Say /o/ and tap your thumb to your middle finger.

• Say /m/ and tap your thumb to your ring finger.

17. Tap out ‘plex’.

• Say /p/ and tap your thumb to your first finger.

• Say /l/ and tap your thumb to your middle finger.

• Say /e/ and tap your thumb to your ring finger.

• Say /x/ and tap your thumb to your pinkie finger.

18. Invite trainees to tap out the syllables with you while you write the word 

on the board.

19. Tap out ‘com’ with trainees.

• Say /c/ and tap your thumb to your first finger. Write ‘c’ on the board.

• Say /o/ and tap your thumb to your middle finger. Write ‘o’ on the board.

• Say /m/ and tap your thumb to your ring finger. Write ‘m’ on the board.

com 
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20. Tap out ‘plex’ with trainees.

• Say /p/ and tap your thumb to your first finger. Write ‘p’ on the board.

• Say /l/ and tap your thumb to your middle finger. Write ‘l’ on the board.

• Say /e/ and tap your thumb to your ring finger. Write ‘e’ on the board.

• Say /x/ and tap your thumb to your pinkie finger. Write ‘x’ on the board.

21. SAY > When we see long written words we need to read, we can separate 

them by looking at the vowels. I see an ‘o’ and an ‘e’ so I can separate the 

syllables this way.

22. Draw a line between the syllables on the board.

23. SAY > We can see there are 2 consonants, ‘c’ and ‘m’ around the ‘o’ 

in the first syllable, and ‘pl’ an ‘x’ around the ‘e’ in the second syllable. Once 

we separate the syllables, we can tap each one out!

24. Write ‘laptop’ on the board. Ask trainees to turn to a partner to separate the 

syllables of the word.

25. After 1 minute of discussion, ask one volunteer to come to the board to draw 

a line between the syllables.

com plex

com | plex

com | plex

lap | top



135
SHLS TOOLKITReading

Reading Training Session 18TRAINER’S MANUAL

26. Invite partners to tap out the sounds in each syllable together.

27. After 1 minute of discussion, SAY > We will not have a lesson for students 

directly about how to clap syllables and tap sounds. However, it is very 

important that we as Facilitators know these strategies so that we can help 

students read new words.

Practice

Activity: Clapping and tapping practice | Time: 25 minutes  

Arrangement: Individual; Small groups

1. Tell trainees that they will now practice clapping and tapping out 

longer words.

2. Pass the bowl/box/hat of words around to trainees. Ask them to choose 

one slip each.

3. SAY > First, I would like you to clap the syllables and tap out the word you 

picked individually. Even if you already know how to read this word, you 

should clap the syllables, draw lines to show the syllables on the word, then 

tap out the sounds in the word.

4. Invite trainees to practice clapping and tapping out their words individually. 

Circulate around the room to offer help and make sure that trainees are 

saying letter sounds correctly.

Answers: 

(ex | tend), (re | flect), (hid | den), (him | self), (prob | lem), (art | ist), (ob | 

ject), (con | flict), (in | val | id), (hos| pi | tal), (clas | sic), (con | nect), (den | 

tist), (ben | ef | it), (el | em | ent), (de | fend), (sta | tis | tic), (min | im | um), 

(fest | iv | al), (ad | dict), (in | spect), (rab | bit), (clo | set), (sev | en), (um | 

brel | la), (an | im | al), (pre | sid | ent)

5. After 3 minutes, SAY > 

• You did a great job clapping and tapping out those words! Now, you will get 

into small groups. In your groups, each person will read his or her word and 

help the rest of the group clap the syllables. Then, the group should tap out 

each syllable. 
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• You do not show the rest of the group your word. Instead, you say the word, 

clap the syllables, and then tap out the sounds with your group. Then, one 

volunteer in the group will write the word on your group paper. You will have 

15 minutes.

6. Erase the board and write the steps:

7. Break trainees into groups of 3–5. Give each group a blank piece of paper.

8. Invite groups to choose who will read the first word and start the practice.

9. As groups practice, circulate around the room to listen to the clapping/

tapping and offer support. Collect the word slips as you circulate and put 

them back in the box/bowl/hat. If groups finish early, invite them to choose 

new words from the box/bowl/hat and continue the practice.

10. After 15 minutes, thank trainees for their participation.

11. Ask trainees if they have any questions. Address questions now or note 

them on the Notice Board for later.

Apply

Activity: Reflection  | Time: 10 minutes | Arrangement: Small groups; Whole group

1. Thank trainees for their work.

2. ASK > Why do you think it is important for students to be able to clap and 

tap out words?

1. Read the word clearly to the group. 
Do not show the word.

2. The group claps out the syllables 
and taps out the sounds in the 
word and says which letters make 
each sound.

3. One group member writes 
the word using the sounds the 
group tapped.
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3. Invite trainees to discuss with a partner for 2 minutes. Then, call 

on volunteers to share their responses for 5 minutes. 

Example answers: It will help them read words they don’t know; it will help 

them spell; it develops their hearing skills.

4. Summarize why knowing sounds and how to separate them 

is important. SAY > 

• Students need to know how to say letter sounds and separate them 

in words because:

 – It helps them read words they don’t know.

 – It helps them write words.

 – It helps students who are learning in a new language read the words.

 – It develops the connections in the brain between what students see 

and what they hear.

5. Thank trainees for their thoughts and participation.
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Reading Training Session 19: 
Reading Daily Lesson

Training session summary | Duration: 1 hour

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Participate in and identify the key activities 

in an SHLS Reading daily lesson plan with more 

advanced language features.

KEY MESSAGES

The daily lesson for emerging readers is a highly 

structured learning experience for students. The 

lessons teach all the letters of the alphabet, as well 

as specific features of language such as digraphs and 

long vowels. 

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. When 

you demonstrate a lesson, be aware that trainees 

are experiencing this type of lesson for the first time. 

Encourage their active participation as ‘students’ and 

remain positive and supportive just as you would when 

teaching children, even if their responses are not 

correct. Remind trainees that these demonstrations 

are opportunities for them to observe and learn, not 

tests of their knowledge or skills. 

RESOURCES REQUIRED 

• Board and chalk/flipcharts and markers

• Paper and pens/pencils

• Reading Trainee’s Handbook

• Reading Lesson Plan Bank

PREPARATION REQUIRED 

• Set up the board as shown:

• Write the objectives of the session on a flipchart 

large enough for all trainees to read. Mount the 

objectives on the wall.

TRAINING SESSION OVERVIEW

In this session, the trainer demonstrates a daily lesson 

plan with a digraph. Then, trainees reflect on what the 

‘Facilitator’ and ‘students’ did during the lesson. Finally, 

trainees compare this lesson to the lessons they have 

experienced and taught previously.

sh Shan is fishing on a ship.

Fishing is fun with a net.

Shan makes a wish for a fish 
and she lifts the net.

There is a flash of fins.

Look, a big red fish!
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Steps to follow

Warm-up

Activity: Introduction | Time: 1 minute | Arrangement: Whole group

1. Present the objectives of the lesson to the trainees.

2. Ask trainees if they have any questions. Address questions now or note 

them on the Notice Board for later.

Present

Activity: Reading lesson | Time: 35 minutes | Arrangement: Whole group

1. SAY > 

• Now you will experience another reading lesson just like the ones you 

will deliver to students. This lesson comes in Week 24 of the Scope and 

Sequence, so you will see it is a bit more advanced.

• During the lesson, I will take the role of ‘Facilitator’ and you will take the 

role of ‘students’. This means that your job during this lesson is simply 

to participate as I direct.

• In this lesson, I will introduce the diagraph ‘sh’. A digraph is a feature 

of language where 2 letters make just one sound. Then, we will practice 

connecting ‘sh’ to the sound it makes and practice writing it. 

• Next, we will read the text of the day together and practice the sight word 

of the day. Finally, we will play a short game to practice what we learned.

2. Ask trainees if there are any questions. Then, start the lesson.

Reading Session 19

By the end of this session trainees will be able to:

• Participate in and identify the key activities in an SHLS 
Reading daily lesson plan with more advanced language 
features.

TIP > In this session, 

trainees are referred 

to as ‘students’. The lesson 

in this session is presented 

in the Lesson Plan Bank 

as a weekly plan. It is written 

like the daily plans here for 

ease of training only.
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Introduction

Lesson Plan Activity: Introduction | Time: 3 minutes | Arrangement: Whole group

1. Tell students that they will be learning a new sound. This sound is made 

by 2 letters when they are put together.

2. Point to the letters ‘sh’ on the board and tell students that the combination 

of 2 letters that make one sound is called a digraph. Today’s digraph is ‘sh’.

Letter–keyword–sound

Lesson Plan Activity: Letter–keyword–sound | Time: 3 minutes | Arrangement: Whole group

1. Remind students that the digraph of the day is ‘sh’.

2. Tell students that the digraph ‘sh’ makes a /sh/ sound and that the keyword 

to remember the sound for ‘sh’ is ‘shell’.

3. Ask students what is a ‘shell’. A shell is something we find at the beach. It is 

usually a home for an animal that lives in water.

4. Say the letter–keyword–sound for the digraph ‘sh’: ‘sh’ – shell – /sh/. 

Ask students to repeat.

5. Practice the letter–keyword–sound for the letter of the day 

(‘sh’ – shell – /sh/) with students at least 3 times.

NOTE FOR THE TRAINER > Key behaviors for letter–keyword–sound:

 • Ensure all students are ready to listen (sitting properly but comfortably, attentive, 

and so on).

 • Pronounce sounds correctly consistently.

 • Use the correct keyword picture associated with the digraph of the day.

 • Listen as students practice the sounds, repeating the letter–keyword–sound 

sequence as needed for students to pronounce the sound correctly.
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Air writing

Lesson Plan Activity: Air writing | Time: 2 minutes | Arrangement: Whole group

1. Write the digraph ‘sh’ at least as tall as your forearm on the board.

2. Demonstrate air writing the digraph ‘sh’. 

3. Invite students to air write the digraph first with eyes open, then with 

eyes closed.

Text study

Lesson Plan Activity: Text study | Time: 10 minutes | Arrangement: Whole group; Pairs

1. Read the story for students. While reading, stop at the word ‘ship’ and 

demonstrate tapping out the sounds. Then, continue reading.

Shan is fishing on a ship.

Fishing is fun with a net.

Shan makes a wish for a fish

and she lifts the net.

There is a flash of fins.

Look, a big red fish! 

2. Ask students to read the story aloud with you, tracking the words with your 

finger as you read.

NOTE FOR THE TRAINER > Key behaviors for air writing:

 • Write the digraph of the day large enough on the board so that all students can see.

 • Model the letter formation with a stiff, straight arm and 2 fingers.

 • Observe students air writing and add extra practice if necessary to help 

students understand.TIP > Remember 

to face the same way as 

students so they can follow 

your finger through the 

air and see exactly how 

they should move their arms 

to write the digraph.

TIP > Remind students 

to keep their arms and 

fingers straight and stiff!

NOTE FOR THE TRAINER > Key behaviors for text study:

 • Post (or write on the board) the lesson’s decodable text clearly and large enough so 

that all students can see.

 • Track the words of the text with a finger or pointer while reading aloud.

 • Read with appropriate speed, accuracy, and expression to help students understand 

(that means, not so fast, so boring, or with so many mistakes that students 

cannot understand).
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3. Point out the word ‘flash’. Ask students to tap it out with you.

4. Remind students that the digraph ‘sh’ can go at the beginning of a word or at 

the end. Sometimes, it’s even in the middle!

5. ASK > What did Shan wish for?

6. Invite one student to respond.

7. ASK > What happened after Shan made her wish?

8. Invite 1–2 students to respond.

9. ASK > Have you ever wished for something? What did you wish for? What 

happened after you made your wish?

10. Tell students to turn to a partner to tell him or her about their wishes.

11. Circulate around the room while pairs discuss.

12. Invite 2–3 students to share what they have wished for and what happened 

after they made their wish.

13. Invite one student to come to the board and track the words while the whole 

class reads the text aloud one more time.

Sight words

Lesson Plan Activity: Sight words | Time: 3 minutes | Arrangement: Whole group

1. Write the new sight word of the day on the board: ‘she’.

2. Locate the sight word of the day in the story of the day and use it at least 

once in a sentence.

3. Spell the word with the class 3 times (she – ‘s’ ‘h’ ‘e’ – she).

TIP > Students 

have not yet learned 

some of the features 

in this word (the 

‘fl’ blend makes 

2 sounds). But that’s 

OK! You can still 

model tapping to help 

students practice 

segmenting sounds.

NOTE FOR THE TRAINER > Key behaviors for sight words:

 • Say and spell the sight word of the day correctly.

 • Practice the sight word with students at least 3 times.

 • Correctly identify the sight word of the day in the day’s text (if applicable) and correctly 

use the word in a sentence.

TIP > The sight word 

sequence for sight 

words is always the 

same: say the word, 

spell the word, 

say the word.
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Change the sound

Activity: Change the sound | Time: 8 minutes | Arrangement: Whole group

1. Tell students that you are going to say a word. Then, you are going to ask 

them to change a sound in that word to make a new word.

2. Say the word ‘bat ’. 

3. SAY > If I take away the /b/ sound and replace it with an /m/ sound, I get 

the word ‘mat’!

4. Invite students to try it with you. 

5. SAY > What word do we get when we say ‘hop’ with a /sh/ instead of a /h/?’ 

Answer: ‘shop’

6. Repeat the process with the following words and sounds:

• ‘rake’ – change /r/ to /sh/ (Answer: ‘shake’)

• ‘fish’ – change /f/ to /w/ (Answer: ‘wish’)

• ‘shell’ – change /sh/ to /f/ (Answer: ‘fell’)

• ‘rush’ – change /sh/ to /n/ (Answer: ‘run’)

Practice

Activity: Text study  | Time: 10 minutes  | Arrangement: Whole group; Pairs

1. Read the story for students. While reading, stop at the word ‘ship’ and 

demonstrate tapping out the sounds. Then, continue reading.

Shan is fishing on a ship.

Fishing is fun with a net.

Shan makes a wish for a fish

and she lifts the net.

There is a flash of fins.

Look, a big red fish!

NOTE FOR THE TRAINER > Key behaviors for the ‘Apply’ Activity:

 • Review the ‘Apply’ activity instructions before the start of the lesson.

 • State the instructions clearly to students.

 • Read the letter sounds and/or words for the activity clearly and consistently.
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2. Ask students to read the story aloud with you, tracking the words with your 

finger as you read.

3. Point out the word ‘flash’. Ask students to tap it out with you.

4. Remind students that the digraph ‘sh’ can go at the beginning of a word or at 

the end. Sometimes, it’s even in the middle!

5. ASK > What did Shan wish for?

6. Invite one student to respond.

7. ASK > What happened after Shan made her wish?

8. Invite 1–2 students to respond.

9. Tell students to close their eyes and listen to the story again. Tell them 

to visualize the story in their minds like a movie.

10. Reread the story for students. Read with expression so that students can 

really visualize the events!

11. ASK > What does Shan’s ship look like? 

12. Invite them to share with a partner.

13. ASK > What would it feel like if you were Shan in this story? 

14. Invite them to share with a partner. If students need more prompting, 

you can ask:

• What does it feel like to be on a ship? 

• Does the water splash? 

• Does the ship go back and forth? 

• Is the net heavy or light?

15. ASK > What emotions would you feel if you were Shan in this story? 

16. Invite them to share with a partner. (Possible answers: excited, scared, 

tired, happy).

17. Circulate around the room while pairs discuss.

18. Invite 2–3 students to share what they visualized. They can describe Shan, 

the ship, the event of catching the fish, and so on.

19. Invite one student to come to the board and track the words while the whole 

class reads the text aloud one more time.

TIP > Students have not yet 

learned some of the features 

in this word (the ‘fl’ letter 

combination makes 2 sounds). 

But that’s OK! You can still 

model tapping to help students 

practice segmenting sounds.
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20. APPLY

Activity: Compare lessons | Time: 10 minutes | Arrangement: Pairs

1. ASK > How was this lesson different from the lessons in our first training and 

the lessons you have taught since then?

2. Invite trainees to turn to a partner to discuss how the lesson delivered 

in this session is different from the lessons they have experienced and 

taught so far.

3. After 3 minutes of pair discussion, invite 2–3 volunteers to share differences 

they discussed with their partners.

Answer: The lesson taught a digraph and that the text study was more 

complex. Otherwise, the lessons are very similar.

4. Ask trainees to turn to Week 24 in their Reading Lesson Plan Bank.

5. SAY > This is what a weekly lesson plan looks like in your Reading Lesson 

Plan Bank. It has the same structure and activities as the daily lesson 

plans, but is consolidated because by now you know the activities so well! 

Remember, that you can also go back to your Reading Trainee’s Handbook 

or daily plans for guidance. We will practice using these weekly plans later 

in the day.
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Reading Training Session 20: 
Language Features

Training session summary | Duration: 35 minutes

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Demonstrate the letter–keyword–sound for 

various language features such as digraphs and 

long vowels.

KEY MESSAGES

There are more sounds in a language than there 

are individual letters of the alphabet. Some letters 

make more than one sound. Some letters, when 

put together, make unique sounds. Students can 

also learn these language features in the daily 

reading lessons.

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. 

Understand that the concepts and strategies in this 

session may be new for trainees and that they will 

learn best in an environment that is positive, inclusive, 

and builds confidence. This means using kind and 

supportive language, ensuring that women and men 

have equal opportunities to participate, and that all 

trainees and trainers treat each other with respect.

RESOURCES REQUIRED 

• Board and chalk/flipcharts and markers

• Paper and pens/pencils

• Reading Trainee’s Handbook 

• Reading Lesson Plan Bank 

PREPARATION REQUIRED 

• Set up the board as shown:

• Write the objectives of the session on a flipchart 

large enough for all trainees to read. Mount the 

objectives on the wall.

TRAINING SESSION OVERVIEW

In this session, the trainer introduces trainees 

to the digraphs and long vowel sounds found in the 

emerging level Scope and Sequence. The group 

discusses how to identify these language features and 

the trainer demonstrates the letter–keyword–sound 

for each. Then, trainees practice saying the language 

feature sounds in groups.

ch –a–e
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Steps to follow

Warm-up

Activity: Introduction to language features | Time: 5 minutes | Arrangement: Whole group

1. Present the objectives of the lesson to the trainees.

2. Ask trainees if they have any questions. Address questions now or note 

them on the Notice Board for later.

3. Remind trainees that the reading lessons will teach more than just the letters 

of the alphabet. They will also teach features of language like digraphs and 

different vowel sounds.

4. Tell trainees that there are many different sounds in our language.

5. Ask trainees to read the letter combinations and guess their keywords 

on the board with a partner.

Present

Activity: Letter combinations and their keywords | Time: 10 minutes 

Arrangement: Whole group; Pairs

1. Direct trainee’s attention to page 69 of the Reading Trainee’s Handbook.

2. Tell trainees that on this sheet they will see different letter combinations and 

their keywords – the first 9 are letter combinations they will see in the daily 

reading lessons; the following letter combinations are not in the lessons. 

However, they are included as a resource in case students encounter these 

letter combinations and need help with them.

Reading Session 20

By the end of this session trainees will be able to:

• Demonstrate the letter–keyword–sound for various 
language features such as digraphs and long vowels.
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3. Direct trainees’ attention to the board.

4. SAY > 

• The first letter combination is a digraph. It is 2 letters that make one sound.

• The second letter combination shows a long vowel. The silent ‘e’ at the end 

makes the vowel a different sound. Sometimes we say the silent ‘e’ makes 

the vowel ‘say its name’.

5. Ask trainees to locate the first letter combination on their Letter 

Keyword Charts.

6. Invite one trainee to say the letter–keyword–sound for ‘ch’ 

(‘ch’ – chin – /ch/). Invite the rest of the trainees to repeat.

7. Ask trainees what other digraphs they see in the first part of the 

Letter Keyword Chart (the letter combinations on page 69 that are 

in the lesson plans). 

Answer: sh, th, wh, ck

8. Write the digraphs on the board as trainees say them.

9. Ask trainees to locate the second letter combination (-a-e) on their Letter 

Keyword Charts.

10. Say the letter–keyword–sound for ‘-a-e’ (‘-a-e’ – cake – ‘a’). Tell trainees that 

the ‘e’ at the end of ‘cake’ makes the ‘a’ sound like its name. Other examples 

are ‘take’ ‘rake’ ‘bake’.

11. Say the letter–keyword–sound for ‘-a-e’ again and ask trainees to repeat.

12. Ask trainees what other long vowel letter combinations are in the first part 

of the Letter Keyword Chart. 

Answer: -o-e, -u-e, -i-e

13. Write the long vowel letter combinations on the board as trainees say them.

14. SAY > When we air write these long vowels, we only air write the first vowel. 

We do not air write the silent ‘e’.
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Practice

Activity: Scope and sequence review | Time: 15 minutes | Arrangement: Pairs

1. Tell trainees that they will be practicing these skills a lot more for the rest 

of the training day.

2. Direct trainees’ attention to page 13 in their Reading Lesson Plan Bank, the 

Scope and Sequence.

3. Tell trainees that they will practice the letter–keyword–sound for each letter 

and letter combination in the Scope and Sequence with a partner, beginning 

with Week 23.

4. Invite trainees to begin at Week 23 of the Scope and Sequence. One partner 

should say the letter–keyword–sound and the other partner should repeat. 

Then, the second partner says the next letter–keyword–sound, and so on. 

If they need help, trainees can look at the Letter Keyword Charts.

5. Circulate around the room and listen to partners practice. Ensure that 

trainees are saying just the letter sounds and not adding vowel sounds 

to them (for example, the sound for ‘t’ is /t/, not ‘ta’ or ‘tuh’).

Apply

Activity: Letter–keyword–sound practice | Time: 5 minutes | Arrangement: Whole group

1. Ask trainees to review the letter–keyword–sound for the letter 

combinations together.

2. Ask one volunteer to read the first letter combination in the Scope and 

Sequence (‘ch’ – chin – /ch/). Ask the rest of the trainees to repeat. 

Then, choose another volunteer to read the next letter combination.

3. Continue until all digraphs and long vowel letter combinations have 

been practiced.

4. Thank trainees for their listening and hard work.



150
SHLS TOOLKITReading

Reading Training Session 21TRAINER’S MANUAL

Reading Training Session 21: 
Reading Lesson Practice

Training session summary | Duration: 1 hour

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Read and follow the SHLS Reading lesson plan 

in order to deliver a full lesson.

KEY MESSAGES

It is important to deliver all parts of the lesson in order 

to maximize student learning and create a routine 

in the classroom.

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. When 

trainees demonstrate a lesson, remember that 

they are learning and that they do not have to do 

it perfectly the first time. Remind trainees that these 

demonstrations are opportunities for them to observe 

and learn, not tests of their knowledge or skills. 

Encourage them to participate in each other’s lessons 

as ‘students’ and remain positive and supportive 

of each other by using respectful language, offering 

constructive suggestions, and ensuring that women 

and men have equal opportunities to participate.

RESOURCES REQUIRED 

• Board and chalk/flipcharts and markers

• Paper and pens/pencils

• Tape

• Reading Trainee’s Handbook

• Reading Lesson Plan Bank

PREPARATION REQUIRED 

• Prepare the board as shown: 

• Write the objectives of the session on a flipchart 

large enough for all trainees to read. Mount the 

objectives on the wall.

TRAINING SESSION OVERVIEW

In this session, the trainees practice delivering the 

Reading daily lesson plan in small groups. Then, group 

members congratulate each other on successes and 

discuss challenges of delivering the daily lesson plan.

Kate and Mike were nice mice.

They liked to be side by side.

Kate went on a bike trip 
to pick up a birthday cake.

“Happy birthday, Mike!” said Kate, 
and the mice ate and ate.

i–e
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Steps to follow

Warm-up

Activity: Introduction | Time: 5 minutes | Arrangement: Whole group

1. Tell trainees that they will now practice delivering a full lesson in small 

groups. They will use a lesson from week 32 that has a long vowel.

2. Present the objectives of the lesson to the trainees.

3. Ask trainees if they have any questions. Address questions now or note 

them on the Notice Board for later.

4. Direct trainees’ attention to page 71 of the Reading Trainee’s Handbook.

5. Ask trainees to read the ‘Introduction’ section of the sample lesson. SAY > 

• You can see that this lesson focuses on the long vowel language feature 

i-e. In the introduction, you will explain to students that when there is an ‘e’ 

at the end of a word, it is silent and makes the vowel that comes before 

it ‘say its name’. 

• You will also see that this lesson and the lessons for digraphs do not review 

the capital letters. This is because students have already learned them 

in the earlier lessons.

6. Ask trainees to turn to Week 32 in their Reading Lesson Plan Bank.

7. SAY > You will see that the daily plan in your Handbook is exactly what 

you see for Day 4 in the week 32 weekly plan. We have the daily plan in our 

Handbooks to help us today, but generally we will be using the weekly plans 

in our Lesson Plan Bank.

8. Ask trainees if they have any questions about the lesson plan before 

they begin. 

9. Answer any trainee questions to the best of your ability.

Reading Session 21

By the end of this session trainees will be able to: 

• Read and follow the SHLS Reading lesson plan in order 
to deliver a full reading lesson.
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Present

Activity: Peer support | Time: 5 minutes | Arrangement: Small groups

1. Break trainees into groups of 3–4.

2. Invite trainees to share with their groups the challenges they noted in the 

first session of the day. Encourage group members to offer advice and/or 

answer each other’s questions.

3. Remind trainees that this is a learning opportunity for everyone – they are 

not being evaluated by their peers!

4. Tell trainees that, when they demonstrate, they should deliver the full lesson 

in the order it is written in the plan. If they are not demonstrating the lesson, 

they should participate as students only. They should not offer advice or try 

to correct the demonstrator during the lesson.

Practice

Activity: Lesson plan practice | Time: 40 minutes | Arrangement: Small groups

1. Invite small groups to choose a trainee to demonstrate the lesson first and 

begin. Remind them that they can use the daily plan in their Handbooks 

or the weekly plan in their Lesson Plan Bank – whichever they prefer.

2. Circulate around the room as trainees are practicing.

3. Ensure that trainees in the groups stay in their role as ‘students’ as you 

observe the practice.

TIP > If there are not 

enough chalkboards for 

all groups, they can paste 

flipcharts on the wall and use 

them instead.
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Apply

Activity: Questions and congratulations | Time: 10 minutes | Arrangement: Whole group

1. Congratulate trainees on delivering great lessons.

2. Ask trainees if they have any questions about the lesson plan or the 

lesson delivery.

3. Answer questions as best you can.

4. Invite trainees to congratulate members of their small groups on specific 

parts of the lesson they did well. 

5. ASK > Is there a person in your group who did a part of the lesson very well? 

Who was it and why was that part of the lesson great?

6. After each is congratulated from a group member, invite the whole group 

to clap for that trainee.

7. Thank all the trainees for their dedication to student learning.
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Reading Training Session 22: 
Reflection and Conclusion

Training session summary | Duration: 25 minutes

TRAINING SESSION OBJECTIVES

By the end of the session, trainees will be able to:

• Reflect on the training experience.

• Complete the post-training assessment.

KEY MESSAGES

The reading lessons give students the skills they 

need to read and the routine and predictability they 

need to feel safe and secure. The lessons will not be 

perfect as first, but with preparation and time, they will 

become a fun part of the learning day!

SENSITIVITY NOTE

Reading is a complex and challenging skill, even 

for adults. It is important to be sensitive to trainees’ 

reading levels and experiences with reading. 

Understand that the concepts and strategies in this 

session may be new for trainees and that they will 

learn best in an environment that is positive, inclusive, 

and builds confidence. This means using kind and 

supportive language, ensuring that women and men 

have equal opportunities to participate, and that all 

trainees and trainers treat each other with respect.

RESOURCES REQUIRED 

• Reading Trainee’s Handbook

PREPARATION REQUIRED 

None.

TRAINING SESSION OVERVIEW

In this session, trainees reflect on the training 

experience and complete the Reading Training  

Post-test for Phase 2.
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Steps to follow

Reflection

Activity: Trainees reflect on the experience | Time: 10 minutes | Arrangement: Whole group

1. Have trainees stand in a circle.

2. SAY > We have come to the end of our training. A lot of key concepts have 

been covered. Everyone participated actively and energetically. We will close 

by sharing one key lesson or ‘takeaway’ from the training and one positive 

aspect of the training. I will begin…

3. Share your own key lesson and positive aspect of the training.

4. SAY > Now, please turn to one of the people next to you. Share with that 

person one key thing you learned or enjoyed in this training. You will have 

2 minutes.

5. After 2 minutes, ask trainees to turn the other way (to a new partner) and 

share a key lesson or positive aspect of the training with that partner.

6. Invite 2–3 trainees to share their reflections with the whole group.

Post-test

Activity: Trainees complete post-test | Time: 15 minutes | Arrangement: Individual

1. Have trainees turn to page 78 of the Reading Trainee’s Handbook and 

complete the Reading Training Post-test for Phase 2. Remind trainees that 

this is for the SHLS program staff to learn what we can do better in the next 

training. Tell trainees they will not be assessed based on this test.

2. Instruct trainees to complete the test without using their reading resources.

3. Collect the tests to review with the training team later.

4. Thank trainees for their active participation. 

5. End the training with a closing ceremony.
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PART 3

Resources
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DAY ONE

Priority Session Duration Session objectives 
By the end of this session, trainees will be able to:

Recommended Reading Training 
Session 1: 

What is Reading?

40 minutes • Understand and articulate the importance of learning 
to read.

• Reflect on personal experiences of learning to read.

Required Reading Training 
Session 2: 

Competencies 
of Reading

45 minutes • Brainstorm what skills are needed to read and 
understand text.

• Articulate how the competencies of reading combine 
to create a strong reader.

Required Reading Training 
Session 3:

Reading Lesson 
Materials 

1 hour • Examine and find key information in the Scope and 
Sequence for Reading instruction.

• Explore the Reading daily lesson plans and articulate 
how the sections support the competencies of reading.

Recommended Break 20 minutes

Required Reading Training 
Session 4:

Reading Daily 
Lesson Plan

1 hour • Participate in and identify the key activities in an SHLS 
Reading daily lesson plan.

Required Reading Training 
Session 5:

Saying and 
Separating Sounds

1 hour • Say the standard sound and keyword for the letters 
of the alphabet.

• Separate the sounds in a simple word by tapping them out.

Recommended Break 20 minutes

Required Reading Training 
Session 6:

Introduction and 
Letter-Keyword-
Sound

45 minutes • Deliver the Introduction and letter–keyword–sound 
activities of the daily reading lesson. 

• Understand the purpose of letter–keyword–sound in the 
daily reading lesson.

Resource 1a: Proposed 
Reading Training Agenda – 
Phase 1

1a
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Required Reading Training 
Session 7:

Air Writing

45 minutes • Understand the purpose of air writing in the daily 
reading lesson.

• Deliver the ‘Air writing’ activity of the daily reading lesson.

Recommended Reading Training 
Session 8:

Reflection and 
Conclusion

20 minutes • Reflect on and articulate the benefits to student learning 
of the daily reading lesson.

DAY TWO

Priority Session Duration Session objectives 
By the end of this session, trainees will be able to:

Recommended Reading Training 
Session 9:

Welcome and Review

45 minutes • Review the key activities in the reading daily lesson plan 
learned in training Day 1 and articulate how they can 
impact on student learning.

• Preview the contents of training Day 2.

Required Reading Training 
Session 10: 

Daily Reading 
Lesson

1 hour • Participate in and identify the key activities in an SHLS 
daily reading lesson.

Recommended Break 20 minutes

Required Reading Training 
Session 11:

Text Study

1 hour, 
10 minutes

• Deliver the ‘Text study’ activity of the daily reading lesson.

Required Reading Training 
Session 12:

Sight Words

40 minutes • Deliver the ‘Sight word’ activity of the daily reading lesson.

Recommended Break 20 minutes

Required Reading Training 
Session 13:

‘Apply’ Activities

1 hour, 
30 minutes

• Deliver the ‘Apply’ activities of the daily reading lesson.

Required Reading Training 
Session 14:

Reading 
Lesson Practice

1 hour • Read and follow the SHLS Reading lesson plan in order 
to deliver a full lesson.

Required Reading Training 
Session 15:

Reflection and 
Conclusion

45 minutes • Identify strengths in reading instruction.
• Make a plan for reading lesson delivery.



159
SHLS TOOLKITReading

Resource 1bTRAINER’S MANUAL

Priority Session Duration Session objectives 
By the end of this session, trainees will be able to:

Recommended Reading Training 
Session 16: 

Welcome and 
Reflection

1 hour, 15 
minutes

• Reflect and share experiences of teaching reading 
in SHLS.

• Brainstorm possible solutions to challenges faced when 
teaching reading.

Required Reading Training 
Session 17: 

Reading Lesson 
Demonstrations

1 hour • Read and follow the SHLS Reading daily lesson plan.
• Provide constructive feedback to peers.

Recommended Break 20 minutes

Required Reading Training 
Session 18:

Reading Long Words

1 hour • Participate in and identify the key activities in an SHLS 
Reading daily lesson plan with more advanced language 
features.

Required Reading Training 
Session 19:

Reading Daily Lesson

1 hour • Say the standard sound and keyword for the letters of the 
alphabet.

• Separate the sounds in a simple word by tapping them out.

Recommended Break 20 minutes

Required Reading Training 
Session 20:

Language Features

35 minutes • Demonstrate the letter–keyword–sound for various 
language features such as digraphs and long vowels.

Required Reading Training 
Session 21:

Reading Lesson 
Practice

1 hour • Read and follow the SHLS Reading lesson plan in order 
to deliver a full lesson.

Recommended Reading Training 
Session 22:

Reflection and 
Conclusion

25 minutes • Reflect on the training experience.
• Complete the post-training assessment.

Resource 1b: Proposed 
Reading Training Agenda – 
Phase 2

1b
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Resource 2: Materials required 
for Reading Training

2

The following materials are required for the Reading Training:

• Training Resources – documents at the end of the Reading Trainer’s Manual

• Reading Trainee’s Handbook (one for each trainee)

• Reading Lesson Plan Bank  (one for each trainee)

•  Board and chalk/flipchart and marker

• Paper and pens/pencils

• Bowl/box/hat

• Musical instrument (drum, bell etc.)

• Tape

• Small pieces of paper or Post-it notes (at least 5 per trainee) 



161
SHLS TOOLKITReading

Resource 3aTRAINER’S MANUAL

Resource 3a: SHLS Reading 
Scope and Sequence – 
Emerging Level

3a

Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

1 Oral 
Language 
Development

Introductions • Use words common to students’ own 
experiences and environment in oral 
language (vocabulary)

• Recognize and separate sounds in 
spoken language – words (phonemic 
awareness)

• Recognize and produce rhyming words 
and words that begin with the same 
sound (phonemic awareness)

• Distinguish writing from decoration/art/
numbers (print concepts)

• Getting to know each 
other, learning names, 
co-creating rules

• Counting words seen and 
heard in sentences.

• “Hello.” “What is your 
name?” “My name is 
........” “How are you?” 
“I am fine.”

2 Oral 
Language 
Development

Environmental 
Sounds

• Recognize and separate sounds in 
spoken language – environmental sounds 
(phonemic awareness)

• Recognize and produce rhyming words 
and words that begin with the same 
sound (phonemic awareness)

• Use words common to students’ own 
experiences and environment in oral 
language (vocabulary)

• Spending time becoming 
comfortable making 
sounds (mimicking 
the sounds of familiar 
animals, determining 
sound origins, counting 
sounds (claps/stomps/
words) 

• “I like ........” “I don’t like ........”

3 Oral 
Language 
Development

Segmenting 
Syllables

• Recognize and separate sounds in 
spoken language – syllables (phonemic 
awareness)

• Name the letters in one’s own first name 
(phonics)

• Use words common to students’ 
own experiences and environment 
(vocabulary)

• Retell a story in one’s own words and/
or own language including beginning 
and ending events (verbally, acting out, 
drawing) – self-portrait (comprehension)

• Write the letters in one’s own first 
name (writing)

• Segmenting syllables, 
especially compared to 
counting words

• “I am ........” “I have ........” 
(physical descriptions), 
body parts

• Letter recognition
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

4 Oral 
Language 
Development

Rhyming 
Words

• Distinguish writing from decoration/art/
numbers (print concepts)

• Recognize and produce rhyming words 
and words that begin with the same 
sound (phonemic awareness)

• Give names and sounds of the letters of 
the alphabet – names (phonics)

• Ask and answer questions about a text 
(comprehension)

• Write the letters of the alphabet (writing)

• Rhyming words
• Classroom supplies, 

people in class, 
classroom environment/
supplies, class activities

• Letter recognition

5 Oral 
Language 
Development

Segmenting 
Sounds

• Distinguish writing from decoration/art/
numbers (print concepts)

• Recognize and produce rhyming words 
and words that begin with the same 
sound (phonemic awareness)

• Give names and sounds of the letters of 
the alphabet – names (phonics)

• Ask and answer questions about a text 
(comprehension)

• Write the letters of the alphabet (writing)

• Segmenting onset from 
rhyme, counting sounds 
in simple words

• Classroom supplies, 
people in class, 
classroom environment/
supplies, class activities

• Letter recognition

6 Mm /m/ 
(mop)

Aa /a/ 
(apple)

• Hold text properly, differentiating top 
from bottom, and understanding how it 
opens (print concepts)

• Identify the number of sounds in a word 
(phonemic awareness)

• Give names and sounds of letters of the 
alphabet (phonics)

• Match sounds to the letters that 
represent them (phonics)

• Read sight words with automaticity 
(fluency)

• Ask and answer questions about a text 
(comprehension)

• Represent sounds with letters (writing)

• Poem/Story 
• Decodable words: 

 – a, am
• Frequent words:

 – me, my, mad, map, man, 
men, met, mom, mud, 
make, many, mile, mask, 
moon, mule, monkey

 – at, ask, ant, and, add
• Sight words: I, my
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

7 Tt /t/  
(tire) 

Ss /s/  
(snake)

• Hold text properly, differentiating top 
from bottom, and understanding how it 
opens (print concepts)

• Recognize and produce rhyming words 
and words that begin with the same 
sound (phonemic awareness)

• Give names and sounds of letters of the 
alphabet (phonics)

• Match sounds to the letters that 
represent them (phonics)

• Use words common to students’ own 
experiences and environment in oral 
language (vocabulary)

• Represent sounds with letters (writing)

• Decodable words:
 – tam, mat
 – sat, as

• Frequent words: 
 – tip, top, tap, tan, ten, 
tent, turn, toss, take, 
table, time

 – sit, sun, set, sat, saw, 
sent, send, stop, step, 
shop, shut, step, soup, 
sardine, sick

• Sight words: see, and, yes

8 Dd /d/  
(dog) 

Nn /n/  
(nut)

• Identify the cover and title of a book (print 
concepts)

• Identify the number of sounds in a word 
(phonemic awareness)

• Give names and sounds of letters of the 
alphabet (phonics)

• Match sounds to the letters that 
represent them (phonics)

• Match words to pictures, objects, etc. 
(vocabulary)

• Read sight words with automaticity 
(fluency)

• Put events of a story in order using 
pictures (comprehension)

• Represent sounds with letters (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous):
 – dam, sad, mad, dad
 – dan, man

• Frequent words: 
 – do, dot, dog, day, dig, 
desk, dent, dust, duck, 
done, date, dine, dish, 
drip, down, dream, 
doctor, dirty, donkey

 – no, now, new, net, not, 
nut, nag, note, nose, 
neck, name, never

• Sight words: like, we
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

9 Pp /p/  
(pot)

Cc /k/  
(cat)

• Identify cover and title of a book (print 
concepts)

• Recognize and produce rhyming words 
and words that begin or end with the 
same sound  – ending sounds (phonemic 
awareness)

• Give names and sounds of letters of the 
alphabet (phonics)

• Match sounds to the letters that 
represent them (phonics)

• Read sight words with automaticity 
(fluency)

• Retell a story in one’s own words and/or 
language (verbally, acting out, drawing) 
(comprehension)

• Represent sounds with letters (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous):
 – pat, pam, tap, map, sap, 
pan, nap

 – cap, cat, can
• Frequent words: 

 – pot, pop, pet, peg, pan, 
pad, pup, put, pit, pick, 
post, pest, please, 
pencil, pump, pepper, 
price

 – cab, can, cot, cut, cup, 
cook, coin, cake, cape, 
cage, come, corn, comb, 
compound

• Sight words:  on, the

10 Assessment/
Reteach

Segmenting 
words/
syllables/
sounds; Mm; 
Aa; Tt; Ss; Nn; 
Dd; Pp; Cc

11 Ii /i/ 
(itch)

Bb /b/ 
(bat)

• Know where to begin reading in a text 
(print concepts)

• Blend syllables and/or individual sounds 
together to make a word (phonemic 
awareness)

• Give names and sounds of letters of the 
alphabet (phonics)

• Match sounds to the letters that 
represent them (phonics)

• Read sight words with automaticity 
(fluency)

• Connect text to one’s own life 
(comprehension)

• Represent sounds with letters (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous):
 – tip, sip, it, pit, is, sit, 
tin, nip

 – bit, big, bam, bat, tab, 
nab, cab

• Frequent words:  
 – in, tin, pin, nip, trip, strip, 
if, fit, gift, lid, wig, bib, 
kick, clip, stick, ship

 – By, bee, beg, bag, bat, 
boy, bug, buy, bet, big, 
box, bed,  bill, best, 
better, blue, black, 
baby, bird

• Sight words:  an, a
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

12 Rr /r/ 
(run)

Hh /h/ 
(hat)

• Follow words from left to right, 
top to bottom, and page by page 
(print concepts)

• Recognize and produce rhyming words 
and words that begin or end with the 
same sound (phonemic awareness)

• Give names and sounds of letters of 
the alphabet

• Match sounds to the letters that 
represent them (phonics)

• Match words to pictures, objects, etc. 
(vocabulary)

• Retell a story in one’s own words and/
or own language (verbally, acting out, 
drawing) (comprehension)

• Fill in missing letters to complete 
a word (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous): 
 – ran, rim, rib, rap, rat, ram
 – hat, him, ham, had, hit, 
hid, has

• Frequent words:  
 – red, run, ride, rice, 
rain, radio, river, race, 
round, right

 – help, hunt, hill, hands, 
hole, hurt, hoot, hood, 
home, happy, house

• Sight words: be, you

13 Oo /o/ 
(octopus)

Ll /l/ 
(light)

• Follow words from left to right, 
top to bottom, and page by page 
(print concepts)

• Substitute sound(s) in a word to make 
a new word (phonemic awareness)

• Give names and sounds of letters of 
the alphabet (phonics)

• Match sounds to the letters that 
represent them (phonics)

• Decode regularly spelled, 1-syllable 
words, including those with digraphs 
or long vowels (phonics)

• Match words to pictures, objects, etc. 
(vocabulary)

• Put events of a story in order 
(comprehension)

• Fill in missing letters to make 
a word (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous): 
 – rod, rob, rot, hot, bot, bop, 
cop, cod, con, sop, sob

 – lop, lot, lip, lap, lid, lit
• Frequent words:  

 –  on, off
 – Lab, lap, lay, leg, lips, lit, 
like, live, lung, lion, lump, 
late, lamp, lizard, look, 
little, laugh…

• Sight words: with, by
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

14 Gg /g/ 
(grass)

Ee /e/ 
(egg)

• Know where to begin reading on the 
page (print concepts)

• Substitute sound(s) in a word to make 
a new word (phonemic awareness)

• Give names and sounds of letters of the 
alphabet (phonics)

• Match sounds to the letters that 
represent them (phonics)

• Match words to pictures, objects, etc 
(vocabulary)

• Ask and answer questions about a text 
(comprehension)

• Write letters and basic 1-syllable words 
dictated by the Facilitator (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous): 
 – gap, got, rig, rag, hag, 
hog, log

 – met, get, peg, leg, set, 
let, bet

• Frequent words: 
 – goat, go, get, got, good, 
gave, give, grin, grow, 
grand, green

 – egg, edge, each, exit, 
elephant

• Sight words: at, him

15 Ff /f/ 
(fish)

Kk /k/ 
(kick)

• Know where to begin reading on the 
page (print concepts)

• Recognize and separate sounds in 
spoken language - syllables (phonemic 
awareness)

• Match sounds to the letters that 
represent them (phonics)

• Decode regularly spelled, 1-syllable 
words, including those with digraphs or 
long vowels (phonics)

• Use letter-sound knowledge to read new 
words (vocabulary)

• Read sight words with automaticity 
(fluency)

• Make simple predictions based on 
illustrations, personal experience, or story 
events (comprehension)

• Fill in missing letters to make 
a word (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous): 
 – fig, fit, fib, fin, fan
 – kip, kin

• Frequent words:  
 – fat, far, fan, fin, fix, fit, 
fox, fog, fur, fall, full, fell, 
fish, fast, food, foot, fire, 
from, film, flood, father, 
family

 – key, kick, kitchen, know, 
kind, keep

• Sight words: is, in

16 Assessment/
Reteach

Ii; Bb; Rr; Dd; 
Hh; Oo; Ll; Gg; 
Ff; Ee

(Mm; Aa; Tt; 
Ss; Nn; Dd; 
Pp; Cc)
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

17 Uu /u/ 
(up)

Jj /j/ 
(jump)

• Recognize and separate sounds in 
spoken language - syllables (phonemic 
awareness)

• Match sounds to the letters that 
represent them (phonics)

• Decode regularly spelled, 1-syllable 
words, including those with digraphs or 
long vowels (phonics)

• Match words in a text to the 
corresponding illustrations (vocabulary)

• Read sight words with automaticity 
(fluency)

• Connect text to one’s own life 
(comprehension)

• Write letters and basic 1-syllable words 
dictated by the Facilitator (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous): 
 – fun, bun, hum, tub, rub, 
sum, sun

 – jab, jim, jig, job, jag
• Frequent words:  

 –  us, up, un, ugly, until, 
under, umbrella

 –  jam, jar, jig, job, jog, jot, 
jug, jump, juice, jail

• Sight words: for, have

18 Vv /v/ 
(van) 

Ww /w/ 
(wind)

• Know where to begin reading on the 
page (print concepts)

• Recognize and separate sounds in 
spoken language – sounds in a word 
(phonemic awareness)

• Decode regularly spelled, 1-syllable 
words (phonics)

• Read and understand frequent, regularly 
spelled 1-syllable words (vocabulary)

• Retell a story in one’s own words and/
or own language including beginning 
and ending events (verbally, acting out, 
drawing) (comprehension)

• Write letters and basic 1-syllable words 
dictated by the Facilitator (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous): 
 – vet, vat
 – wig, wet, win, wed

• Frequent words:  
 –  village, vine, vulture, 
very, vest, veterinarian

 – we, well, will, way, went, 
went, want, wash, wish, 
work, why, war, warm, 
window, woman, water, 
white, wind

• Sight words: can, this 
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

19 Zz /z/ 
(zip) 

Q q /q/ 
(queen)

• Follow words from left to right, 
top to bottom, and page by page 
(print concepts)

• Recognize and separate sounds in 
spoken language – sounds in a word 
(phonemic awareness)

• Decode regularly spelled, 1-syllable 
words (phonics)

• Use letter-sound knowledge to read new 
words (vocabulary)

• Make predictions based on illustrations, 
personal experience, or story events 
(comprehension)

• Fill in missing letters to make a new 
word (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous): 
 – zip, zen
 – quit

• Frequent words:  
 – buzz, zebra, zipper, zero 
 – quality, queen, quick, 
quiet, quite

• Sight words: play, was

20 Yy /y/ 
(yellow) 

Xx /x/ 
(box)

• Follow words from left to right, 
top to bottom, and page by page 
(print concepts)

• Recognize and separate sounds in 
spoken language – sounds in a word 
(phonemic awareness)

• Decode regularly spelled, 1-syllable 
words (phonics)

• Match words in a text to corresponding 
illustrations (vocabulary)

• Read sight words with automaticity 
(fluency)

• Connect text to one’s own life 
(comprehension)

• Label drawings (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous):
 – yes, yam, yak
 – box, pox, mix, fix, fox

• Frequent words:  
 – you, your, yellow, yam, 
yawn, yesterday

 – x-ray, axe
• Sight words: are, had
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

21 Makeup/ 
Review

• Follow words from left to right, top 
to bottom, and page by page (print 
concepts)

• Recognize and separate sounds in 
spoken language – sounds in a word 
(phonemic awareness)

• Decode regularly spelled, 1-syllable 
words (phonics)

• Read sight words with automaticity 
(fluency)

• Match words in a text to the 
corresponding illustrations (vocabulary)

• Connect text to one’s own life 
(comprehension)

• Retell a story in one’s own words and/
or own language including beginning 
and ending events (verbally, acting out, 
drawing) (comprehension)

• Use invented spelling (writing)

22 Reteach/
Assessment

Kk; Uu; Jj; Vv; 
Ww; Zz; Qq; 
Yy; Xx

(Ii; Bb; Rr; Dd; 
Hh; Oo; Ll; Gg; 
Ff; Ee; Mm; Aa; 
Tt; Ss; Nn; Dd; 
Pp; Cc)

23 Ch /ch/ 
(chin)

• Follow words from left to right, top 
to bottom, and page by page (print 
concepts) 

• Recognize and separate sounds in 
spoken language – sounds in a word – 
digraphs (phonemic awareness)

• Give names and sounds of the letters of 
the alphabet (phonics)

• Read and understand frequent, regularly 
spelled 1-syllable words (vocabulary)

• Ask and answer questions about a text 
(comprehension)

• Use invented spelling (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous): chap, chip, 
chop, such

• Frequent words:  chilly, 
church

• Sight words: said, he
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

24 Sh /sh/ 
(shell)

• Know where to begin reading on the 
page (print concepts)

• Recognize and separate sounds in 
spoken language – sounds in a word – 
digraphs (phonemic awareness)

• Match sounds to the letters that 
represent them (phonics)

• Use letter-sound knowledge to read new 
words (vocabulary)

• Put events of a story in order using 
pictures (comprehension)

• Fill in missing letters to make a new 
word (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous): shop, shut, shin, 
rash, rush, wish, bash, 
mash, mush, lush

• Frequent words: shirt, 
shop, shoes, shut, shall, 
shell, shelf, shape, 
share, shake, shoot, 
shook, should

• Sight words: that, she

25 Th /th/ 
(thumb)

• Know where to begin reading on the 
page (print concepts)

• Recognize and separate sounds in 
spoken language – sounds in a word – 
digraphs (phonemic awareness)

• Decode regularly spelled, 1-syllable 
words, including those with 
digraphs (phonics)

• Use words common to students’ 
own experiences and environment 
(vocabulary)

• Retell a story in one’s own words and/
or own language (verbally, acting out, 
drawing) including beginning and ending 
events (comprehension)

• Use invented spelling (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous): that, this, them, 
path, bath, moth

• Frequent words:  think, 
there, three, thanks, 
thumb, thirteen

• Sight words: as, of
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

26 Wh /wh/ 
(whisper)

• Follow words from left to right, 
top to bottom, and page by page 
(print concepts)

• Recognize and separate sounds in 
spoken language – sounds in a word – 
digraphs (phonemic awareness)

• Decode regularly spelled, 1-syllable 
words, including those with 
digraphs (phonics)

• Read sight words with automaticity 
(fluency)

• Make simple predictions based on 
illustrations, personal experience, or story 
events (comprehension)

• Use invented spelling (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous): when

• Frequent words: white, 
which, where, what, 
wheat, whisper, whistle

• Sight words: no, but

27 ck /ck/ 
(sick)

• Know where to begin reading in a text 
(print concepts)

• Recognize and separate sounds in 
spoken language – sounds in a word – 
digraphs (phonemic awareness)

• Decode regularly spelled, 1-syllable 
words, including those with 
digraphs (phonics)

• Read and understand frequent, regularly 
spelled 1-syllable words (vocabulary)

• Retell a story in one’s own words and/
or own language (verbally, acting out, 
drawing) including beginning and ending 
events (comprehension)

• Label drawings (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous):  back, cock, 
kick, lack, sick, thick, 
rock, duck

• Frequent words:  
• Sight words: up, look

28 Reteach/
Assessment

Ch; Sh; Th

(Kk; Uu; Jj; Vv; 
Ww; Zz; Qq; 
Yy; Xx; Ii; Bb; 
Rr; Dd; Hh; Oo; 
Ll; Gg; Ff; Ee; 
Mm; Aa; Tt; Ss; 
Nn; Dd; Pp; Cc)
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

29 (-)a(-)e

(cake)

• Distinguish long from short vowel 
sounds in spoken single-syllable words 
(phonemic awareness)

• Decode regularly spelled 1-syllable 
words, including those with digraphs or 
long vowels (phonics)

• Use letter-sound knowledge to read new 
words (vocabulary)

• Ask and answer simple factual questions 
about a text (comprehension)

• Use invented spelling (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous): cake, make, 
rake, take, bale, came, 
frame, share, bathe, 
plate, ape

• Frequent words:  
•  Sight words: good, it

30 (-)o(-)e

(bone)

• Distinguish long from short vowel 
sounds in spoken single-syllable words 
(phonemic awareness)

• Decode regularly spelled 1-syllable 
words, including those with digraphs or 
long vowels (phonics)

• Use letter-sound knowledge to read new 
words (vocabulary)

• Ask and answer simple factual questions 
about a text (comprehension)

• Use invented spelling (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous): home, 
bone, cone, hole, sole, 
rode, code

• Frequent words:  
• Sight words: not, little, her

31 (-)u(-)e 
(mule)

• Follow words from left to right, top 
to bottom, and page by page (print 
concepts)

• Distinguish long from short vowel 
sounds in spoken single-syllable words 
(phonemic awareness)

• Decode regularly spelled, 1-syllable 
words, including those with digraphs or 
long vowels (phonics)

• Use words common to students’ own 
experiences and environment in oral 
language (vocabulary)

• Retell a story in one’s own words and/
or own language including beginning 
and ending events (verbally, acting out, 
drawing) (comprehension)

• Label drawings (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous): mule, cute, 
huge, mute, use

• Frequent words:  
• Sight words: all, do, his
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

32 (-)i(-)e 
(bike)

• Know where to start reading on the page 
(print concepts)

• Distinguish long from short vowel 
sounds in spoken, single-syllable words 
(phonemic awareness)

• Decode regularly spelled, 1-syllable 
words, including those with digraphs or 
long vowels (phonics)

• Use words common to students’ own 
experiences and environment in oral 
language (vocabulary)

• Read sight words with automaticity 
(fluency)

• Make simple predictions based on 
illustrations, personal experience, or story 
events (comprehension)

• Use invented spelling (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous): bike, pike, like, 
bite, hide, side, site, kite

• Frequent words:  
• Sight words: they, 

here, who

33 Make-up/
Review

(-)a(-)e; (-)o(-)e; 

(-)u(-)e; (-)i(-)e

(All previously 
learned letters 
and digraphs)

34 Make-up/
Review

35 Make-up /
Review/
Assessment

36 Assessment
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Resource 3bTRAINER’S MANUAL

Resource 3b: SHLS Reading 
Scope and Sequence –  
Developing Level

3b

Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

1 Introduction Introduction • Getting to know 
each other

• Co-creating rules
• Energizers

2 Emerging 
Review

Mm /m/

Aa /a/

Tt /t/

• Recognize author, illustrator, and main 
parts of a book (print concepts)

• Recognize and separate sounds in 
spoken language (initial, medial vowel, 
and final phonemes in a single syllable 
word) (phonemic awareness)

• Demonstrate automaticity in recognizing 
and naming letters and corresponding 
sounds in the alphabet (phonics)

• Connect text to one’s own life and/or 
other texts (comprehension)

• Write descriptions of an original picture 
using 1–5 words (writing)

• Poem/Story 
• Decodable words: 

a, am, mat, at
• Frequent words: 
• me, my, mad, map, man, 

men, met, mom, mud, 
make, many, mile, mask, 
moon, mule, monkey

• at, cat, rat, mat, tap, 
pat, rag, lag, bat, back, 
rack, rash

• tip, top, tap, tan, ten, 
tent, turn, toss, take, 
table, time

• Sight words: just, stop
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

3 Emerging 
Review

Ss /s/

Dd /d/

Nn /n/

• Recognize author, illustrator, and main 
parts of a book (print concepts)

•  Recognize and separate sounds in 
spoken language (initial, medial vowel, 
and final phonemes in a single syllable 
word) (phonemic awareness)

• Demonstrate automaticity in recognizing 
and naming letters and corresponding 
sounds in the alphabet (phonics)

• Answer questions about the 5Ws – 
what (comprehension)

• Develop automaticity with the 
most frequent words and sight 
words (fluency)

• Order words to make sentences and 
sentences to make paragraphs (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous): sat, sad, tan, ant

• Frequent words: 
 – sit, sun, set, sat, saw, 
sent, send, stop, step, 
shop, shut, step, soup, 
sardine, sick

 – do, dot, dog, day, dig, 
desk, dent, dust, duck, 
done, date, dine, dish, 
drip, down, dream, 
doctor, dirty, donkey

 – no, now, new, net, not, 
nut, nag, note, nose, 
neck, name, never

• Sight words: find, once

4 Emerging 
Review

Pp /p/

Cc /c/

Ii /i/

• Recognize the first and last letters 
in a word (phonemic awareness)

• Demonstrate automaticity in recognizing 
and naming letters and corresponding 
sounds in the alphabet (phonics)

• Match simple synonyms and antonyms 
(vocabulary)

• Answer questions about the 5Ws 
(comprehension)

• Write descriptions of an original picture 
using 1–5 words (writing)

• Poem/Story 
• Decodable words 

(in addition to those 
previous): sat, sad, 
tan, ant

• Frequent words: 
 – sit, sun, set, sat, saw, 
sent, send, stop, step, 
shop, shut, step, soup, 
sardine, sick

 – do, dot, dog, day, dig, 
desk, dent, dust, duck, 
done, date, dine, dish, 
drip, down, dream, 
doctor, dirty, donkey

 – no, now, new, net, not, 
nut, nag, note, nose, 
neck, name, never

• Sight words: two, around

5 Assessment/
Reteach

Mm; Aa; Tt; Ss; 
Dd; Nn; Pp; 
Cc; Ii
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

6 Emerging 
Review

Word 
Families

Bb /b/

Rr /r/

Hh /h/

Ff /f/

• Recognize the first and last letters in 
a word (print concepts)

• Recognize and produce rhyming words 
(phonemic awareness)

• Demonstrate automaticity in recognizing 
and naming letters and corresponding 
sounds in the alphabet (phonics)

• Use letter-sound knowledge to read new 
words (vocabulary)

• Answer questions about the 5Ws 
(comprehension)

• Complete sentence starters and question 
stems with original endings (writing)

• Poem/Story 
• Word Families: 

 – -at: hat, cat, bat, rat, 
sat, mat

 – -ap: nap, tap, map
 – -an: tan, pan, can, fan 

• Frequent words: 
 – by, bee, beg, bag, bat, 
boy, bug, buy, bet, big, 
box, bed,  bill, best, 
better, blue, black, 
baby, bird

 – ran, rim, rib, rap, rat, ram
 – hat, him, ham, had, hit, 
hid, has

 – fat, far, fan, fin, fix, fit, 
fox, fog, fur, fall, full, 
fell, fish, fast, food, foot, 
fire, from, film, flood, 
father, family

• Sight words: one, too

7 Emerging 
Review

Word 
Families

Oo /o/

Ll /l/

Gg /g/

• Recognize the distinguishing features of 
a sentence (i.e. first word, capitalization, 
ending punctuation) (print concepts)

• Identify the number of sounds in a 
word, including complex sounds and 
letter combinations in spoken language 
(digraphs, letter combinations, long 
vowels) (phonemic awareness)

• Demonstrate automaticity in recognizing 
and naming letters and corresponding 
sounds in the alphabet (phonics)

• Read and understand frequent, 
regularly spelled 1- and 2-syllable words 
(vocabulary)

• Answer questions about the 5Ws 
(comprehension)

• Order words to make sentences and 
sentences to make a paragraph (writing)

• Poem/Story 
• Word Families: 

 – -ot: dot, got, lot, hot, 
not, rot

 – -op: pop, hop, top, 
mop, bop

• Frequent words: 
 – on, open, over, oven, 
or, old, once, one, off, 
out, our

 – lab, lap, lay, leg, lips, lit, 
like, live, lung, lion, lump, 
late, lamp, lizard, look, 
little, laugh

 – goat, go, get, got, good, 
gave, give, grin, grow, 
grand, green

• Sight words: what, where
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

8 Emerging 
Review

Word 
Families

Ee /e/

Kk /k/

Uu /u/

• Recognize and identify words, sentences, 
and paragraphs (print concepts)

• Identify the number of sounds in a 
word, including complex sounds and 
letter combinatins in spoken language 
(digraphs, letter combinations, long 
vowels) (phonemic awareness)

• Demonstrate automaticity in recognizing 
and naming letters and corresponding 
sounds in the alphabet (phonics)

• Match simple synonyms and antonyms 
(vocabulary)

• Answer questions about the 5Ws – who, 
where, when, what, why (comprehension)

• Order words to make sentences and 
sentences to make a paragraph (writing)

• Poem/Story 
• Word Families: 

 – -ad: sad, mad, bad, lad, 
had, pad

 – -it: sit, pit, bit, fit, hit, bit
 – -in: fin, pin, bin, tin

• Frequent words: 
 – egg, edge, exit, elephant
 – key, kick, kitchen, know, 
kind, keep

 – us, up, un, use, ugly, 
until, under, umbrella

• Sight words: saw, eat

9 Emerging 
Review

Word 
Families

Jj /j/

Vv /v/

Ww /w/

• Recognize author, illustrator, and main 
parts of a book (print concepts)

• Recognize and separate sounds in 
spoken language (initial, medial vowel, 
and final phonemes in a single syllable 
word) (phonemic awareness)

• Demonstrate automaticity in recognizing 
and naming letters and corresponding 
sounds in the alphabet (phonics)

• Connect texts to one’s own life and/or 
other texts (comprehension)

• Develop automaticity with the most 
frequent words and sight words (fluency)

• Write descriptions of an original picture 
using 1–5 words (writing)

• Poem/Story 
• Word Families: 

 – -ut: hut, nut, gut
 – -ug: bug, hug, mug, 
tug, rug

• Frequent words: 
 – jam, jar, jig, job, jog, jot, 
jug, jump, juice, jail

 – village, vine, vulture, 
very, vest, vegetable

 – we, well, will, way, went, 
went, want, wash, wish, 
work, why, war, warm, 
window, woman, water, 
white, wind

• Sight words: every, first

10 Assessment/
Reteach

Bb; Rr; Hh; Ff; 
Oo; Ll; Gg; Ee; 
Kk; Uu; Jj; Vv; 
Ww

-at; -ap; -an; 
-ot; -op; -ad; -it; 
-in; -ut; -ug
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

11 Emerging 
Review

Word 
Families

Zz /z/

Qu /q/

Yy /y/

Xx /x/

• Recognize and identify words, sentences, 
and paragraphs (print concepts)

• Recognize and separate sounds in 
spoken language (initial, medial vowel, 
and final phonemes in a single syllable 
word) (phonemic awareness)

• Segment multi-syllable words into 
individual syllables (phonics)

• Read and understand frequent, 
regularly spelled 1- and 2-syllable words 
(vocabulary)

• Retell a story in one’s own words and/or 
own language (comprehension)

• Complete sentence starters and question 
stems with original endings (writing)

• Poem/Story 
• Word Families: 

 – -et: net, bet, get, pet, 
set, vet, wet

 – -en: men, hen, ten, den, 
pen, zen

• Frequent words:  
 – buzz, zebra, zipper, zero 
 – quality, queen, quick, 
quiet, quite

 – you, your, yellow, yam, 
yawn, yesterday

 – x-ray, axe, box, fox
• Sight words: were, many

12 Emerging 
Review

Word 
Families

Ch /ch/

Sh /sh/

ck /ck/

• Recognize the distinguishing features of 
a sentence (i.e. first word, capitalization, 
ending punctuation) (print concepts)

• Identify the number of sounds in a word, 
including complex sounds and letter 
combinations in spoken language – 
digraphs (phonemic awareness)

• Identify common letter combinations in 
1- or 2-syllable words (phonics)

• Read and understand frequent, 
regularly spelled 1- and 2-syllable words 
(vocabulary)

• Notice when simple sentences don’t 
make sense (comprehension)

• Begin to express meaning while reading 
aloud using changes in voice, speed, etc. 
(fluency)

• Order words to make sentences and 
sentences to make a paragraph (writing)

• Poem/Story 
• Word Families: 

 – -ack: back, quack, lack, 
black

 – -uck: luck, duck, stuck, 
truck

• Frequent words:  
 – chap, chip, chop, such, 
church, rich, change

 – shirt, shop, shoes, 
shut, shall, shell, shelf, 
shape, share, shake, 
shoot, shook, should, 
shop, shut, shin, rash, 
rush, wish, bash, mash, 
mush, lush

 – back, cock, kick, lack, 
sick, thick, rock, duck

• Sight words: never, some
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

13 Emerging 
Review

Word 
Families

Th /th/

Wh /wh/

• Know where to go after finishing a line 
of reading (print concepts)

• Identify the number of sounds in a word, 
including complex sounds and letter 
combinations in spoken language – 
digraphs (phonemic awareness)

• Identify common letter combinations in 1- 
or 2-syllable words (phonics)

• Match simple synonyms and antonyms 
(vocabulary)

• Retell a story in one’s own words and/or 
own language (comprehension)

• Write descriptions of an original picture 
using 1–5 words (writing)

• Poem/Story
• Word Families: 

 – -ick: lick, sick, kick
 – -ock: sock, clock, cock

• Frequent words:  
 – think, that, this, there, 
three, thanks, thumb, 
thirteen, them, path, 
bath, moth

 – white, which, where, 
what, wheat, whisper, 
whistle, when

• Sight words: come, down

14 Emerging 
Review

Word 
Families

(-)a(-)e • Recognize and identify words, sentences, 
and paragraphs (print concepts)

• Identify the number of sounds in a word, 
including complex sounds and letter 
combinations in spoken language – long 
vowels (phonemic awareness)

• Decode regularly spelled 1- or 2-syllable 
words, including those with digraphs or 
letter combinations (phonics)

• Answer questions about the 5Ws 
(comprehension)

• Develop automaticity with the most 
frequent words and sight words (fluency)

• Complete sentence starters and question 
stems with original endings (writing)

• Poem/Story 
• Word Families: 

 – -ake: make, take, rake
 – -ate: late, rate, gate
 – -ale: sale, tale, male
 – -ame: name, game, 
same

• Sight words: know, their

15 Emerging 
Review

Word 
Families

(-)o(-)e

(-)u(-)e

• Know where to go next after finishing 
a line of reading (print concepts)

• Identify the number of sounds in a word, 
including complex sounds and letter 
combinations in spoken language – 
long vowels (phonemic awareness)

• Decode regularly spelled 1- or 2-syllable 
words, including those with digraphs 
or letter combinations (phonics)

• Use letter-sound knowledge to read new 
words (vocabulary)

• Connect text to one’s own life, other 
texts, and the surrounding world 
(comprehension)

• Write simple sentences (writing)

• Poem/Story 
• Word Families: 

 – -oke: poke, joke, yoke
 – -one: tone, bone, throne, 
 – -ule: mule, rule

• Sight words: walk, would
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

16 Assessment/
Reteach

Zz; Qu; Yy; Xx

Sh; Ch; Th; Wh; 
Ck

-et; -en; ack; 
uck; ick; ock; 
-ake; -ate; -ale; 
-ame; -oke; 
-one; -ule

17 (-)i(-)e • Recognize and identify words, sentences, 
and paragraphs (print concepts)

• Identify the number of sounds in a word, 
including complex sounds in spoken 
language – long vowels (phonemic 
awareness)

• Decode regularly spelled 1- or 2-syllable 
words, including those with digraphs or 
letter combinations (phonics)

• Identify relationships between characters 
in a text (comprehension)

• Develop automaticity with the most 
frequent words and sight words (fluency)

• Complete sentence starters and question 
stems with original endings (writing)

• Poem/Story 
• Word Families: 

 – -ime: time, dime, mime, 
lime, chime

 – -ine: dine, mine, 
line, shine

 – -ide: tide, ride, side
• Sight words: write, your

18 Cc /s/ • Know where to go after finishing a line of 
reading (print concepts)

• Recognize and separate sounds in 
spoken language (initial, medial vowel, 
and final phonemes in a single syllable 
word) (phonemic awareness)

• Demonstrate automaticity in recognizing 
and naming letters and corresponding 
sounds in the alphabet (phonics)

• Read and understand frequent regularly 
spelled 1- and 2-syllable words 
(vocabulary)

• When reading aloud, notice when 
simple sentences don’t make sense 
(comprehension)

• Order words to make sentences and 
sentences to make a paragraph (writing)

• Poem/Story 
• Word Families: 

 – -ice: nice, mice, 
twice, price

 – -ace: ace, race, pace, 
trace, face, place

• Frequent words: 
cellphone, cell, 
cycle, circus

• Sight words: could, fly
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

19 Gg /j/ • Recognize the distinguishing features of 
a sentence (i.e. first word, capitalization, 
ending punctuation) (print concepts)

• Recognize and separate sounds in 
spoken language (initial, medial vowel, 
and final phonemes in a single syllable 
word) (phonemic awareness)

• Demonstrate automaticity in recognizing 
and naming letters and corresponding 
sounds in the alphabet (phonics)

• Use letter-sound knowledge to read new 
words (vocabulary)

• Identify relationships between characters 
in a text (comprehension)

• Write descriptions of an original picture 
using 1–5 words (writing)

• Poem/Story 
• Word Families: 

 – -ime: will, gill, fill, 
mill, chill

 – -ell: cell, well, fell, 
bell, shell

• Frequent words:  
 – giraffe, giant, 
gem, gentle

• Sight words: give, how

20 CVCC

(bonus letter ‘l’)

-all

• Recognize author, illustrator, and main 
parts of a book (print concepts)

• Blend syllables and/or individual sounds 
together to make more complex words 
(phonemic awareness)

• Identify common letter combinations 
in 1- or 2-syllable words (phonics)

• When reading aloud, notice when 
simple sentences don’t make sense 
(comprehension)

• Read texts appropriate to ability with 
increasing fluency (fluency)

• Complete sentence starters and question 
stems with original endings (writing)

• Poem/Story 
• Word Families: 

 – -all: call, wall, ball, mall
• Sight words: long, 

more, there

21 Review

22 Reteach/
Assessment
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

23 Final 
Consonant 
Combinations

-nd, -ng

• Recognize the distinguishing features of 
a sentences (i.e. first word, capitalization, 
ending punctuation) (print concepts)

• Identify the number of sounds in a word, 
including complex sounds and letter 
combinations in spoken language – letter 
combinations (phonemic awareness)

• Segment multi-syllable words into 
individual syllables (phonics)

• Retell a story in one’s own words and/or 
language (comprehension)

• Read texts appropriate to ability with 
increasing fluency (fluency)

• Write simple sentences (writing)

• Poem/Story 
• Word Families: 

 – -and: and, land, band, 
hand, grand

 – -end: bend, blend, mend
 – -ing: sing, ring, wing
 – -ung: lung, sung, hung

• Sight words: our, over

24 Final 
Consonant 
Combinations

-st, -sk, -nk

• Recognize the distinguishing features of 
a sentence (i.e. first word, capitalization, 
ending punctuation) (print concepts)

• Identify the number of sounds in a word, 
including complex sounds and letter 
combinations in spoken language – letter 
combinations (phonemic awareness)

• Decode regularly spelled 1- or 2-syllable 
words, including those with digraphs or 
letter combinations (phonics)

• Match simple synonyms and antonyms 
(vocabulary)

• Connect text to one’s own life and/or 
other texts (comprehension)

• Write simple sentences (writing)

• Poem/Story 
• Word Families: 

 – -est: best, rest, fest, 
pest, vest, nest, chest

 – -ast: last, fast, cast
 – -ask: ask, mask, task
 – -isk: risk, disk, whiskers
 – -ank: thank, tank, prank, 
yank, rank

 – -ink: ink, wink, think, link, 
rink, drink

• Sight words: so, these

25 Final 
Consonant 
Combinations

-ft, -nt

• Know where to go next after finishing a 
line of reading (print concepts)

• Identify the number of sounds in a word, 
including complex sounds and letter 
combinations in spoken language – letter 
combinations (phonemic awareness)

• Decode regularly spelled, 1- or 2-syllable 
words, including those with digraphs or 
letter combinations (phonics)

• Identify story problems or conflicts and 
their resolutions (comprehension)

• Develop automaticity with the most 
frequent words and sight words (fluency)

• Write simple sentences (writing)

• Poem/Story 
• Word Families: 

 – -ift: lift, gift, shift, 
swift, drift

 – -oft: loft, soft
 – -ant: ant, plant, pant, 
rant, chant, grant

 – -ent: sent, went, dent, 
vent, tent, bent 

• Sight words: out, show
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

26 Initial 
Consonant 
Combinations

bl-, fl-, fr-

• Recognize author, illustrator, and main 
parts of a book (print concepts)

• Identify the number of sounds in a word, 
including complex sounds and letter 
combinations in spoken language – letter 
combinations (phonemic awareness)

• Segment multi-syllable words into 
individual syllables (phonics)

• Read and understand frequent, 
regularly spelled 1- and 2-syllable words 
(vocabulary)

• Identify story problems or conflicts and 
their resolutions (comprehension)

• Order words to make sentences and 
sentences to make a paragraph (writing)

• Poem/Story 
• Frequent words:  

 – blue, black, bland, blank
 – flat, flight, fly
 – front, fright, friend, freeze

• Sight words: big, get, ran

27 Reteach/
Assessment

28 CVVC

(long 
vowel sounds)

-ee-, -oo-

• Distinguish different types of text (prose, 
poetry) (print concepts)

• Identify the number of sounds in a word, 
including complex sounds and letter 
combinations in spoken language – vowel 
teams (phonemic awareness)

• Blend syllables and/or individual sounds 
together to make more complex words 
(phonemic awareness)

• Identify common letter combinations in 
1- or 2-syllable words (phonics)

• Use letter-sound knowledge to read new 
words (vocabulary)

• Connect text to one’s own life and/or 
other texts (comprehension)

• Write simple sentences (writing)

• Poem/Story 
• Word Families: 

 – -ee-: feet, meet, seed, 
wheel, peel

 – -oo-: pool, moon, soon, 
fool, school

• Sight words: did, has, now
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

29 CVVC

(long 
vowel sounds)

-ea- /e/

-ea- /a/

• Distinguish different types of text (prose, 
poetry) (print concepts)

• Identify the number of sounds in a word, 
including complex sounds and letter 
combinations in spoken language – vowel 
teams (phonemic awareness)

• Identify common letter combinations in 
1- or 2-syllable words (phonics)

• Retell a story in one’s own words and/or 
own language (comprehension)

• Increase reading speed without losing 
accuracy (fluency)

• Write simple sentences (writing)

• Poem/Story 
• Word Families: 

 – -ea-: eat, meat, beat, 
seat, neat, beam, 
seam, stream

 – -ea-: break, steak
• Sight words: again, any, or

30 CVVC

(long 
vowel sound)

-ai-, -ay

• Distinguish different types of text (prose, 
poetry) (print concepts)

• Blend syllables and/or individual sounds 
together to make more complex words 
(phonemic awareness)

• Identify common letter combinations in 
1- or 2-syllable words (phonics)

• Answer questions about the 5Ws (who, 
what, when, where, why) (comprehension)

• Develop automaticity with the most 
frequent words and sight words (fluency)

• Write captions for given pictures (writing)

• Poem/Story 
• Word Families: 

 – -ai-: sail, wail, mail, 
gain, main

 – -ay: say, play, may, day
• Sight words: under, very

31 Reteach/
Assessment
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

32 CVCCC & 
CCVCCC

-ight

• Know where to go after finishing a line 
of reading (print concepts)

• Blend syllables and/or individual sounds 
together to make more complex words 
(phonemic awareness)

• Segment multi-syllable words into 
individual syllables (phonics)

• Read and understand frequent, 
regularly spelled 1- and 2-syllable words 
(vocabulary)

• Retell a story in one’s own words and/or 
own language (comprehension)

• Begin to express meaning while reading 
aloud using changes in voice, speed, etc. 
(fluency)

• Write simple sentences (writing)

• Poem/Story 
• Word Families: -ight: 

sight, right, flight, light, 
tight, might

• Sight words: want, let, run

33 Suffixes

-ing, -er, -est

• Recognize author, illustrator, and main 
parts of a book (print concepts)

• Identify the number of sounds in a word, 
including complex sounds and letter 
combinations in spoken language – 
suffixes (phonemic awareness)

• Segment multi-syllable words into 
individual syllables (phonics)

• Connect text to one’s own life and/or 
other texts (comprehension)

• Begin to express meaning while reading 
aloud using changes in voice, speed, 
etc. (fluency)

• Write simple sentences (writing)

• Poem/Story 
• Frequent words:  

 – jumping, reading, 
playing, singing

 – faster, closer, deeper
 – fastest, closest, deepest

• Sight words: will, from, just
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Week Topic Letters/
Sounds

Objectives 
Children should be able to:

Example words/Activities

34 Suffixes

-s, -ed

• Distinguish different types of text 
(prose, poetry) (print concepts)

• Identify the number of sounds in a word, 
including complex sounds and letter 
combinations in spoken language – 
suffixes (phonemic awareness)

• Segment multi-syllable words into 
individual syllables (phonics)

• Use letter-sound knowledge to read new 
words (vocabulary)

• Retell a story in one’s own words and/or 
own language (comprehension)

• Begin to express meaning while reading 
aloud using changes in voice, speed, 
etc. (fluency)

• Write simple sentences (writing)

• Poem/Story 
• Frequent words:  

 – cows, dogs, 
students, balls

 –  jumped, milked, 
watered, played

• Sight words: must, 
stop, about

35 Make-up/
Reteach/
Assessment

36 Assessment
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Resource 4: SHLS 
Reading Competencies – 
Emerging and Developing

4

PRINT CONCEPTS Example activities

Emerging • Distinguish writing from decoration/art/numbers
• Hold text properly, differentiating top from bottom, and 

understanding how it opens
• Identify the cover and title of a book
• Know where to begin reading in a text
• Know where to begin reading on the page
• Follow words from left to right, top to bottom, and page by page

Sharing reader’s thinking 
(modeling)

Tracking words

Identifying punctuation

Developing :Recognize the distinguishing features of a sentence (i.e. first word, 
capitalization, ending punctuation)

• Recognize author, illustrator, and main parts of a book
• Recognize and identify words, sentences, and paragraphs
• Know where to go next after finishing a line of reading
• Distinguish different types of text (prose, poetry)
• Identify the first and last letters in a word

PHONEMIC AWARENESS Example activities

Emerging • Recognize and separate sounds in spoken language (words, 
syllables, phonemes)

• Identify the number of sounds in a word
• Recognize and produce rhyming words and words that begin 

or end with the same sound
• Blend syllables and/or individual sounds together to make a word
• Substitute sound(s) in a word to make a new word
• Distinguish long from short vowel sounds in spoken single-

syllable words

Tapping out

Changing the sound to make 
a new word

Clapping syllables

Developing • Identify the number of sounds in a word, including complex 
sounds and letter combinations in spoken language (digraphs, 
letter combinations, long vowels)

• Recognize and separate sounds in spoken language (initial, 
medial vowel, and final phonemes in a single syllable word)

• Blend syllables and/or individual sounds together to make more 
complex words

• Recognize and produce rhyming words
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PHONICS Example activities

Emerging • Name the letters in one’s own first name
• Give names and sounds of the letters of the alphabet
• Match sounds to the letters that represent them
• Decode regularly spelled, 1-syllable words, including those with 

digraphs or long vowels

Letter–keyword–sound

Decoding and encoding

Tapping out to read and write

Hear and write

Secret code
Developing • Demonstrate automaticity in recognizing and naming letters and 

corresponding sounds in the alphabet
• Decode regularly spelled, 1- or 2-syllable words, including those 

with digraphs or letter combinations
• Segment multi-syllable words into individual syllables
• Identify common letter combinations in 1- or 2-syllable word

VOCABULARY Example activities

Emerging • Use words common to students’ own experiences and 
environment in oral language

• Match words to pictures, objects, etc.
• Match words in a text to the corresponding illustrations
• Read and understand frequent, regularly spelled 1-syllable words
• Use letter-sound knowledge to read new words

Matching pictures to words

Previewing vocabulary in a text

Labeling

Letter–keyword–sound

Developing • Read and understand frequent, regularly spelled 1- and 2- 
syllable words

• Match simple synonyms and antonyms
• Use letter-sound knowledge to read new words

COMPREHENSION Example activities

Emerging • Put events of a story in order (using pictures or text)
• Ask and answer simple factual questions about a text
• Connect text to one’s own life
• Make simple predictions based on illustrations, personal 

experience, and/or story events
• Retell a story in one’s own words and/or own language (verbally, 

acting out, drawing) including beginning and ending events

Illustrate the text of the day

Act it out

Asking and answering 
questions

Retelling

Developing • Answer questions about the 5Ws (who, what, when, where, why)
• Identify the relationships between characters in a text
• Identify story problems or conflicts and their resolutions
• When reading aloud, notice when simple sentences don’t make 

sense
• Retell a story in one’s own words and/or own language
• Connect text to one’s own life and/or other texts
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FLUENCY Example activities

Emerging • Read sight words with automaticity
• Reread simple sentences or texts with fluency (accuracy, 

appropriate speed, and expression)

Sight words

Re-reading

Reading with a partner

Using punctuationDeveloping • Develop automaticity with the most frequent words and sight 
words

• Read ability-appropriate texts with increasing fluency
• Begin to express meaning while reading aloud using changes in 

voice, speed, etc.

WRITING Example activities

Emerging • Represent sounds with letters
• Write the letters in one’s own name
• Write letters of the alphabet
• Fill in missing letters to complete a word
• Use invented spelling
• Write letters and basic 1-syllable words dictated by the Facilitator
• Label drawings

Labeling and captioning 
pictures

Tapping out to write

Hear and write

Developing • Complete sentence starters and question stems with original 
endings

• Order words to make sentences and sentences to make a 
paragraph

• Write simple sentences
• Write descriptions of an original picture using 1–5 words
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Resource 5: 
Reading Training Post-test 
Phase 1 –  Answer Key

5

1. What are the competencies of reading?

Print concepts, phonemic awareness, phonics, vocabulary, fluency, comprehension, writing

2. How do strong phonics skills help students read?

When students know the connections between sounds and letters, they can write words they hear and 

read unfamiliar words.

3. What are 4 of the main activities in the Reading lesson plan?

Four of the following: Letter–keyword–sound, Air writing, Text study, Sight words, ‘Apply’ Activity 

(Beginning, middle, end; Hear and write, Change the sound, Secret code, Illustrate the text of 

the day).

4. Explain the steps for writing a word by tapping out.

Say the word and tap out the sounds. Write the letters for each sound you tap.

5. In your opinion, why is it important for students to learn reading skills?

Answers will vary.

6. In your opinion, how does the daily reading lesson help students become strong readers?

Answers will vary. 
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Resource 6: 
Reading Training Post-test 
Phase 2 –  Answer Key

6

1. What is a digraph?

A digraph is 2 letters that make one sound – sh, ch, th, wh, ck

2. What is a long vowel and how can it be identified in a word?

A long vowel is a vowel that says its name. If there is an ‘e’ at the end of a word, the vowel before it is 

a long vowel.

3. Break the following word into syllables:

fin | ish

4. Explain the steps for reading a 2-syllable word. 

Break the word into syllables, tap out each syllable, blend the syllables together to read 

the whole word.

5. In your opinion, why is it important for students to learn reading skills?

Answers will vary.

6. In your opinion, how do the SHLS daily reading lessons help students develop reading skills?

Answers will vary.
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Resource 7: 
SHLS Reading Glossary

7

COMPETENCIES 

The knowledge, skills and attitudes developed 

progressively over a long period of time from early 

childhood, through primary school into high school and 

beyond formal schooling.

OBJECTIVE 

The aim that the training session or the lesson plan is 

designed to achieve.

SCOPE AND SEQUENCE 

The Scope and Sequence is a detailed plan of what 

to teach, how to teach it and in what order in the 

9 months of the Reading intervention.

READING COMPETENCIES 

The Reading Intervention seeks to strengthen 7 

Reading competencies:

1. Print concepts – When students have strong 

skills in Print concepts , they can tell the 

difference between text and numbers or other 

symbols. They also understand how text works, 

including the features of a book (such as cover, 

author, illustrator, table of contents, chapter titles, 

etc.) and the direction in which we read.

2. Phonemic awareness – Words are made of 

individual sounds. Phonemic awareness, or sound 

awareness, include the skills that only deal with 

sounds. When students have strong Phonemic 

awareness, they can separate and tell the 

difference between sounds. Phonemic awareness 

skills can be practiced with your eyes closed 

because they are all about what you hear, not 

what you see.

3. Phonics – Each written letter of the alphabet 

makes at least one sound. Phonics include the 

skills that connect the written letters to their 

sounds. When students have strong Phonics skills, 

they can connect sounds with the written symbols 

that represent them. Phonics skills are practiced 

with your eyes and ears because they are all 

about the relationship between what you see and 

what you hear.

4. Vocabulary – The understanding of words is 

what allows a person to communicate. This means 

being able to understand and use words in writing 

and speech. Vocabulary refers to the words that 

a student knows and can understand. Developing 

new Vocabulary involves hearing and seeing the 

word, then connecting that word to the object, 

living thing, or concept it represents.  

5. Fluency – Reading with Fluency means to read 

with appropriate expression, accuracy, and speed. 

When students read with Fluency, they are able 

to understand the text. If they read too slowly, 

for instance, it is easy to forget the words at the 

beginning of the sentence by the time they get 

to the end. Readers must also have a large bank 

of words they can read quickly and accurately 
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to make reading understandable. Similarly, if 

readers do not pay attention to the punctuation, the 

meaning of the text is not effectively communicated.

6. Comprehension – Comprehension is to the ability 

to understand the meaning carried by a text, spoken 

or written. Comprehension is the reason for reading 

because, without it, words heard or read are simply 

words – they do not give a message of any sort. All 

the other components of reading contribute to a 

student’s ability to comprehend a text.

7. Writing – Writing is the ability to communicate 

ideas and express oneself through original text. It 

requires students to use the strategies learned in 

other components of reading. Learning to read and 

learning to write cannot be separated; the 2 must 

interact and support each other.

READING SKILLS 

The specific capabilities and abilities that build one or 

more of the Reading competencies.


